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Our Motto 
 Reach for the Stars 

 
Vision Statement 
Our vision is to develop an inclusive school, which promotes and achieves 
excellence, and continues to nurture the values, confidence and skills of 
pupils, staff and the community, in order to meet the emerging opportunities of 
the 21st century. 
 
Our vision and values support Articles 2, 12, 15, 19, 24, 27, 28, 29, 31 of the 
United Nations Convention on the Rights of a Child.   

 

Articles 2/12: We respect the right to be listened to and listen to others.  
 
Articles 19/24: We respect the right to feel safe at school and help others feel 
safe.  
 
Article 28: We respect the right to learn and let others enjoy their learning.  
 
Articles 15/31: We respect the right to join in and be part of a team.  
 
Article 29: We respect the right to develop our potential and to do it with a 
growth mindset.  
 
Article 27: We respect the right to look after our own and others property  
  

Our Values 
 

 Striving 
 Teamwork 
 All Included 
 Responsibility 
 Success 

 
 Striving 

Our aim is that we are a school that: 

  uses our Growth Mind-set ( learning from mistakes and always 

willing to have a go) 

 never gives up and always find ways of improving 



 enjoys challenges and aim high 

 Teamwork 

Our aim is that we are a school that: 

  encourages and supports each other to be the best we can be 

  learns from each other 

  listens to and respects each other‟s ideas 

 
 All Included 

Our aim is that we are a school that: 

 has high expectations of  everyone 

 encourages everyone to take an active part in learning and life of 

our school 

  nurtures and celebrates what makes each and every one of us 

unique 

 
 Responsibility 

Our aim is that we are a school that: 

 takes ownership of the choices we make 

 takes ownership/charge of our own  learning 

 looks after each other and our school 

 
 Success 

Our aim is that we are a school that: 

 provides an education that encompasses academic, creative, 

social, emotional, physical and cultural development. 

 celebrates our efforts and achievements. 

 
Equal Opportunities and the Single Equality Scheme 
We believe that all those who work in Osmani - children and adults - have the 
right to be treated fairly and with respect by everyone connected with the 
school. 
We aim for Osmani to be a safe, supportive place, where all children and 
adults feel valued as individuals, whatever their ability, age, disability, 
gender reassignment, marriage or civil partnership, pregnancy & 
maternity, race, religion or belief, sex and sexual orientation. 



The school aims to foster the social and personal skills of co-operation, 
sharing and mutual respect. 
 

Philosophy 

At Osmani we believe that assessment is an integral part of teaching and 
learning and of good classroom practice.  It is a continuous process which 
utilises the professional judgement of the teacher. We aim to use a variety of 
assessment procedures, including formative assessment (AFL) and 
summative, which are informative, time effective, suitable for the task at hand 
and for the age of the children.  

The core of all assessment practice is to find out what the children do know, 
what they don‟t know and then to how to match the teaching to their learning 
needs. 

Therefore it is completely interlinked with our planning.  Our approach to 
assessment reflects the schools equal opportunities policy, ensuring that all 
our procedures are carried out in such a way that they accurately reflect the 
maximum potential of every individual and reflect our high expectations. 

We also aim to ensure parents are kept fully aware and play a major role in 
discussing and enhancing their children‟s achievement.  

 
Core Subject Assessment Procedures 
The Osmani Assessment and Planning Tools (PAT) are used to plan and 
assess for Reading, Writing and Mathematics. They have been devised 
through support from LBTH, other external training courses and meetings 
between TLLs in school. They have combined „best practice‟ so that the 
children at Osmani make the best possible progress in their learning. 
 
The age related expectations (ARE) for each Year group have been split into 
three terms to ensure progression of skills and coverage across the year. 
(Appendix 2) Progress across the year can also be tracked using the „Life 
without levels‟ points ladder (Appendix 1).  This will support with any transition 
between LBTH schools. 
 
Each child will be given their own individual sheets for Writing and 
Mathematics and a group sheet will be used for Reading. Children will be able 
to move from one term to the next whenever they have successfully 
accomplished 75% of the skills.  The children must have demonstrated that 
they can apply these skills on at least three different occasions and the dates 
must be recorded on the sheets.  When they children move onto the next 



term‟s learning, any skills that have not been met from the previous term 
should be revisited so that gaps in children‟s learning are avoided. 
 
For children with a Special Educational Need or Disability (SEND), Plevels will 
be used to assess their learning.  Also, New to English (NTE) children will 
complete the induction program and will then be assessed using the PAT so 
that work is well matched to their learning needs.  When NTE children are 
working below the level of the PAT, they will be taught and assessed using 
the QCA Extended Scales (Appendix 4). Where necessary, children will be 
given a first language assessment to ascertain whether they have any 
additional learning needs.  
 
Reading  
Guided Reading is an integral part of gather assessment evidence.  This 
assessment evidence is then used in the next session to move children‟s 
learning forward.   
 
Guided Reading is introduced in Reception and will run through to the end of 
Year 6. In Reception, guided reading begins once the children move onto Pink 
banded books.  In groups of three they can begin with shared guided reading 
which focuses on concepts about print.  Once they reach Red levels they can 
move into more formal guided reading but continue to do so in smaller groups.  
There is an expectation that children will move on quickly from Pink to Red 
books.  Although phonics is an important aspect of reading, use of meaning 
and syntax should also be taught during each session as part of problem 
solving strategies. 
 
Children will have two sessions per week in Years 1-5: one led by the teacher 
and the other by the teaching assistant.  In Year 6, there will be one adult led 
guided reading session for the majority of the cohort.  Where children require 
additional support, they will have two sessions per week. 
 
During guided reading sessions for all Year groups, the teacher will choose a 
relevant „Big Question‟ to support comprehension skills.  These questions can 
be found in the „Questions and Discussions Prompts to Develop Reading 
Assessment focuses‟ booklet. This will be based on previous assessments.  
This question can be reinforced during the independent guided reading 
rotation where the children can apply it to a different text.  At this point, 
children from Year One onwards can respond to the Big Question in written 
form to provide further evidence and prepare them for more formal testing. 
 
When children are not part of an adult led guided reading session, they will be 
given either: 



 A follow up activity from their last adult led session;  

 An independent activity which supports their reading comprehension;  

 Activities to support spelling and phonics; or 

 The opportunity to read a book of their choice independently. 
All of the above contribute towards assessment evidence for Reading. The 
Class Teacher will organise this carrousel of activities on a weekly basis 
linked to the text that they are reading and their points score to ensure 
MATCH.  Any written guided reading tasks will be recorded at the back of the 
children‟s English books. 
  
In addition to these assessments, teachers in Key Stage One will use running 
records from the PM Benchmark kit to analyse children‟s reading levels. 
Benchmarking will also be used in Key Stage Two for pupils that are New to 
English, have a Special Educational Need or are working below a Year Two 
Secure Points Score (22 points). 
 
*Please refer to the Literacy Policy for further information on the teaching of 
Reading. 
 
Writing 
In Early Years, children are provided with opportunities to develop their gross 
and fine motor skills through focus activities as well as a well-planned learning 
environment.  These skills will then: 

 Transfer to mark making 

 Move into name writing  

 Then writing graphemes 

 Writing words 

 Writing sentences 
Independent examples of the above are used to assess the children‟s writing 
and these can be found in the Wow Books. Initially this will be through 
planned and unplanned observations then there will be written evidence. 
Refer to the Early Years policy for more information. 
 
Big Writing will be taught once every week in a flexible 3 lesson cycle from 
Years 1-6.  Emphasis will be on children completing a piece of writing which 
can be used for assessment purposes.  The focus genre should be the one 
that the children are currently studying in class so that they are given the 
opportunity to apply and embed recently taught skills. 
 
Children can be provided with a range of support materials which form part of 
normal classroom practice.  These include: dictionaries, thesauruses, word 
banks, phrase banks and success criteria.  It is important that children know 



how to independently select from these resources as appropriate as this is an 
important learning skill. 
 
 Week 1: Children will write independently on a genre that they have are being 
taught. The amount of input given at the start of the session will depending on 
the children‟s age and whether the child has a special educational need.  Any 
work used for assessment purposes should be independent.  This work will be 
written on blue paper. 
 
Week 2: The teacher will model how to identify successes and improvements 
and the children will then collaboratively improve their work with a partner. 
In KS2 the improvement focus will not be the Super 6, as these are expected 
to be applied in every piece of writing.  It is important that the teacher clearly 
models how to improve a piece of writing with a focus on a particular aspect of 
the writing, such as using a variety of sentence lengths for effect.  The 
visualiser is a good tool to use at this stage so that a piece of children‟s 
writing can be improved. The improvements will be part of the LI and success 
criteria, e.g. to describe or to use complex sentences. CTs and TA will have a 
focus group to work with supporting children to collaboratively improve.   This 
gives opportunities for teachers to conference 1:1. This work will be written on 
green paper.  
 
When a piece of writing is independently edited, it can be used for 
assessment purposes.    For this reason, green highlighters should not be 
used to mark these pieces of work as they produce too much guidance on 
what needs to be amended. The New National Curriculum states the 
importance of editing when producing high-quality writing. 
(Please refer to the AFL Handbook for support on Peer 
Assessment/Improvement.) 
 
Week 3: The CT‟s assessment from the previous week will inform the 
planning for week 3. Children may write a whole piece in the same genre, or 
may focus on a specific part of their writing e.g. middles (build up/ dilemma) or 
endings. CTs may give children an already prepared beginning and middle 
and the children may only write the ending.  This work will be written on pink 
paper. 
It is important that the children‟s work is marked following Big Writing 
sessions.  During week one, they should be given a clear next step.  The 
evidence of progress towards achieving the next step will be event in weeks 2 
and 3 of the cycle.  Teachers need to look in depth at one groups‟ writing 
each week i.e annotating SRs seen, as well as other pieces of writing by that 
group.  This group‟s work should be levelled using the Writing PAT and this 
will give a clear focus for shared writing at the beginning of session 2. 



 
By the end of each half term, every pupil should have at least 2 assessed 
piece of writing. Samples of children‟s writing from Big Writing will be used as 
one of the main pieces of evidence for assessing writing. Teachers must also 
use evidence from writing samples across all the curriculum to ensure that the 
skills that the children are taught have been embedded.  This is particularly 
important for children „Working at Greater Depth‟ as they need to demonstrate 
that they can apply these skills confidently in a range of contexts. 
 
*For further guidance on the teaching of Big Writing, please refer to the 
Literacy Policy. 
 
Speaking and Listening  
In order to develop children‟s speaking and listening skills, the school has 
adopted the „Tower Hamlets EMA Progression in Language Structures‟ 
(THEAL).  The language structures scaffold children‟s speaking and provide a 
good model of spoken language which the children can independently apply.  
Speaking in full and appropriate sentences is expected across all subject 
areas so that skills are embedded.  The impact of THEAL can be seen in the 
quality of the children‟s writing, responses in guided reading, assemblies as 
well as general discussions with children.  The school also uses the Alan Peat 
sentence types which provide models for a range of sentences specific to the 
different genres that have been taught. 
 
Phonics and SPaG 
The school follows the Read Write Inc (RWI) scheme for the teaching of 
phonics.  Phonics is taught daily from Nursery to Year 2.  Children in Key 
Stage Two that require further teaching of phonics do so in small groups or on 
a one to one basis. Once children have completed the phonics program, they 
phonemes/graphemes are revised during literacy lessons using the Complex 
Speed Sounds Chart which are displayed in the classrooms.  All children from 
Years 1-6 are baselined in phonics at the beginning and end of each year to 
ensure their phonics teaching is well matched.  At the end of each stage, 
children are also assessed to ensure that there are no gaps in the children‟s 
phonics knowledge.  Where gaps exist, this is fed into future planning before 
children move onto the next stage.  This happens each half term. Please refer 
to the Phonics Teaching and Learning policy for further details. 
 
Spelling is taught as part of the RWI phonics program for children in Early 
Years and Key Stage One.  Once the children have completed the phonics 
program, they have a weekly spelling lesson where the children are taught a 
spelling pattern or rule and are then tested on the previous weeks spellings.  
Children are given weekly spellings as part of their homework and at the 



results of the tests are recorded in the Geek Book for monitoring purposes.  
Please see the homework policy for further details. 
 
Grammar and punctuation are planned for and taught at the beginning of each 
Literacy lesson from Years 1-6.  Where possible, the grammar and 
punctuation taught should link to the main teaching so that children know how 
to apply the skill. 
 
All aspects spelling, punctuation and grammar that have been taught are 
applied through shared/guided reading and writing and across all subject 
areas so that children see that these are transferable skills. 
 
Maths 
Each week there will be a Big Maths lesson where the children have the 
opportunity to apply their skills through an investigation.  The investigation will 
be based around the teaching from that week and the outcomes will provide 
valuable assessment evidence.   
 
There will be a whole school focus on the investigative skill taught for a 
particular half term.  This ensures that there is good coverage of the skills 
taught and assessment evidence can be gather on how well children apply 
these skills. 
 
Alongside this, assessment evidence will be gathered in the children‟s books 
through the application of skills through problem solving.  This will include the 
use of „Testbase‟ questions as well as the Raising Stars assessment 
questions. 
 
*Please refer to the Maths Policy for further information on the teaching of 
Mathematics. 
 
Science 
Assessments for Science focus on the knowledge acquired from the different 
topics as well as the key transferable skills of „Working Scientifically‟ that are 
taught across different topics.  Each Class has a spreadsheet where 
assessment data can be recorded for each child.  The term that the 
knowledge or skills was acquired is recorded using the drop down tabs 
provided.  Evidence is collected from observations make during lessons as 
well as recording in the children‟s Topic books. By the end of the academic 
year, children will need to achieve 75% of the expected skills to reach ARE. 
 
 
 



Foundation Subject Assessment Procedures 
Key skills are assessed in the Foundation Subjects of Art, Design Technology, 
History, Geography and RE.  These skills are transferable across the different 
topics taught so that children learn how to use them in different contexts and 
they extend year on year to match the national ARE for each phase.  
Teachers will be asked to assess the children‟s progress towards these key 
skills termly, using evidence from the children‟s books as well as 
observational findings.  The assessments will be recorded on PAT documents 
similar to the ones for the core subjects.  Group sheets will be used. By the 
end of the academic year, children will need to achieve 75% of the expected 
skills to reach ARE. 
 
Testing  
Tests are used alongside teacher assessment s to inform judgments that 
have been made and to identify gaps in learning.  They are given at each of 
the four assessment points. Tests are used in the following subject areas from 
Years 1-6: 

 Reading 

 SPaG 

 Maths 
 
 
Maths Tests 
 
The school now uses the „White Rose Maths Hub‟ assessment tests.  There is 
a test per term and these tests should be administered at the following 
assessment points: 
 

Assessment Point 1 Autumn test 

Assessment Point 2 Spring test 

Assessment Point 3 Summer test 

 
The final test will be given at AP3 so that the data can be analysed and gaps 
can be addressed before the end of the Year. 
 
Year 5 will take the NFER tests the week after SATs week as the data is used 
by Tower Hamlets to band the children for secondary school.  This means that 
they do not need to take the Assessment Point 3 test. 
 
 
Tests should be matched to meet the needs of the children.  This can be 
achieved by looking at the children‟s point score and then converting that to a 
from the table below: 



 

 
 
Reading and SPaG Tests 
The „Raising Stars‟ termly assessment tests are used.  The table below shows 
which test should be given at different assessment points: 
 

Assessment Point 1 Autumn 2 

Assessment Point 2 Spring 2 

Assessment Point 3 Summer 1 

Assessment Point 4 Summer 2 

 
Tests should be matched to meet the needs of the children.  This can be 
achieved by looking at the children‟s point score and then converting that to a 
from the table below: 
 
 



Year 
group 

Stage within programme 
of study 

Point score Test 

Year 6 
 

Exceptional 36  

Working at Greater Depth 35 Application  of the Year 6 SPaG expectations in writing 

Secure 34 Summer 2 

Developing 33 Spring 1 

Beginning 32 Autumn 2 

Year 5 
 

Working at Greater Depth 32 Application  of the Year 5 SPaG expectations in writing 

Secure 31 Summer 2 

Developing 30 Spring 1 

Beginning 29 Autumn 1 

Year 4 
 

 Working at Greater Depth 29 Application  of the Year 4 SPaG expectations in writing 

Secure 28 Summer 2 

Developing 27 Spring 1 

Beginning 26 Autumn 1 

Year 3 
 

Working at Greater Depth 26 Application  of the Year 3 SPaG expectations in writing 

Secure 25 Summer 2 

Developing 24 Spring 1 

Beginning 23 Autumn 1 

Year 2 
 

 Working at Greater Depth 23 Application  of the Year 2 SPaG expectations in writing 

Secure 22 Summer 2 

Developing 21 Spring 1 

Beginning 20 Autumn 1 

Year 1 Working at Greater Depth 20 Application  of the Year 1 SPaG expectations in writing 

Secure 19 Summer 2 

Developing 18 Spring 1 

Beginning 17 Autumn 2 

  16 and below Working below the test – tests are not a suitable form of 
assessment. 

 
 
 
 
 
General Assessment Procedures 
In Osmani we believe that assessment is ongoing on a daily basis.  We as 
teachers are continually making judgements as to what children have and 
have not achieved and what the next steps are to improve their learning. 
We use the key strategies of formative assessment which are; 

 Having a rigorous assessment cycle to ensure consistency across the 
school. 

 Creating a classroom culture in which all involved see attainment as 
incremental rather than fixed through the „Growth Mindset‟. 

 Enabling and planning for effective classroom talk and questioning by 
the children. 

 Clarifying decontextualised learning intentions so that children are clear 
about the skill which they are learning. 

 Using the TIB (This is because …) to contextualise the learning 
intention during that particular lesson and showing children how to 
apply the skill. 



 Pupil generated success criteria. 

 Enabling children to be effective peer and self-assessors. 

 Giving children clear next steps in their learning and „Fix it‟ time at the 
start of each lesson so that they are able to respond appropriately. 

 Effective questioning by adults in the classroom. 

 Providing opportunities for children to apply  the skills that they have 
been taught to solving problems or in different areas of the curriculum 
so that they are transferred. 

 Making observations about what the children already know and finding 
out about their areas for development. 

 Adjusting planning during the lesson or in subsequent lessons based 
on findings 

 Giving children verbal feedback at the point of learning. 

 Children are given clear next steps and time to respond to them at the 
beginning of the next lesson. (See the Effective Marking and Feedback 
policy for more information.) 

 Involving children in the analysis and discussion about what quality and 
excellence are through pupil conferencing. 
 

*For more information on formative assessment strategies please see the AFL 
Handbook. 

Assessment Tracker 

Data from each assessment point is recorded on the school‟s tracker for 
Reading, Writing, SPaG and Maths.  Teachers are responsible for correctly 
updating the tracker at each assessment point.  The Assistant Headteacher 
for Assessment will update the contextual information at each assessment 
point.  This includes: interventions, attendance information, support from the 
Learning Mentor, NTE pupils, SEND pupils.   

Children with Special Educational Needs and Disabilities 

At Osmani school we follow the „Code of Practice‟ on the identification and 
assessment of SEN.  The initial identification is the responsibility of the class 
teacher and could be through classroom observation or formal/informal 
assessments/tests.  Children with SEND are those that receive a Tier 3 
intervention or specialist support from outside agencies including specialist 
teaching.  Please refer to the inclusion policy for details on these procedures.   
 
The progress of children with SEN is formally reviewed at each assessment 
point and also at the end of specific interventions.  These assessments are 
undertake by class teachers, support teachers, teaching assistants or learning 
support assistants running an intervention or specialist teachers. At the end of 
Year 6 and whenever a child moves, all SEN records are sent with the rest of 



the school records to a child‟s new school. Parents are informed at the termly 
Parent Meetings.  When necessary they are invited to attend SEN meetings 
by letter and by phone. 
 
Some children with Special Educational Needs will be working significantly 
below the National Curriculum.  P-levels are used to assess these pupils and 
set specific targets so that they make good or better progress. 
 
Transition 
When new children arrive at the school from a previous school setting, the 
child‟s previous records are requested.  This contains information around the 
child‟s current attainment level which can be used as a starting point.  
Alongside this, the child is given a simple baseline assessment including an 
independent writing task and either a reading comprehension or 
benchmarking for Literacy.  Also, testbase questions, test paper or oral maths 
questions for Mathematics. The baseline assessments carried out are age 
appropriate. 
 
When a child leaves to attend a different school within the borough, the school 
completes the „In year transfer form‟ before the child has been allocated a 
new place.  Records are then transferred to the new school on arrival.  
Records are also transferred on request to schools outside of the borough.  
These records contain information regarding the child‟s progress and 
attainment. 
 
At the end of Year 6, all records are transferred to the chilren‟s new 
secondary schools as part of the transition process.   
 
Please refer to the Transitions Policy for further information. 
 

Reporting to Parents 

Individual meetings are held with parents once a term to discuss the children‟s 
progress and where support can be given.  At each meeting, parents are 
given a copy of their child‟s target sheet which contains information about 
their current points score and targets that they need to work on for Reading, 
Writing and Mathematics. Translation is provided where we have a speaker of 
the home language within school.  A written report is given to parents during 
the summer term meeting where progress in all subject areas is reported on 
as well as: 

 SATs results for pupils in Years 2 and 6  

 Results of the Phonics Screening Check in Year 1.   

 EYFSP at the end of Early Years 



We aim to write all reports to parents in a manner, which is readily 
understood, and not full of educational jargon.  Parents are always invited to 
make appointments with teachers throughout the school year if additional 
meetings are required.  During each parent meeting the children‟s individual 
targets are shared with parents and we discuss where support can be given. 
 
 
 
 
 
 
 
 
 
 

Assessment Cycle Protocol 
 

This protocol outlines the procedures in place to ensure that assessments are 
accurate and consistent across the school. 
 
At Osmani Primary School there are four assessment points across the year.  These 
assessment points are spread equally across the year so that there is an eight week 
gap between them. 
 
The Assessment Cycle 
 
All staff are accountable for the attainment and progress of the children that 
they teach.   
 
Below is a table which outlines the different stages of the assessment cycle at 
Osmani: 
 

Ongoing Assessment Week APP Moderation 
week 

Pupil Progress 
Meetings 

Strategy Meeting 

 Assessments need to be 
ongoing throughout the 
year. 

 Have a focus group per 
week to update 
assessments.  

 A range of evidence needs 
to be gathered so that 
assessments are accurate. 

 Checking to see where 
additional evidence is 
required and gathering this. 

 Remember to use marking 
codes to identify how much 
support has been given and 

 Collating evidence. 

 Gathering additional evidence 
to check judgments. 

 Discussions between all 
adults that work with children 
so that assessments are 
accurate. This includes set 
teachers, teaching assistants, 
intervention teachers and 
NTE teacher. 

 Tuesday 3:30-4:30 – arrange 
to meet with Fazlul to discuss 
assessments for NTE 
children. 

 Also arrange meetings with 

 Phases moderate 
Maths and 
Writing together – 
half day release 
at APs 1 and 4 
and after school 
inset at AP 2 and 
3   

 SLT will select  
focus/randomly 
selected 
children to  be 
moderated as 
well.  

 After the 

 Meet with 
Remi and 
HoP to 
discuss data 
from the AP.  
Learning 
Mentor will 
attend for 
classes 
where 
children have 
received 
support. 

 Reflect on 
analysis of 

 SLT, TLL for 
Literacy and 
Numeracy 
and 
Interventions 
Leader  meet 
to discuss 
data 
outcomes 
and areas for 
further 
development. 

 Interventions 
are decided. 

 TLL action 



who has given it. 

 Use Phase Meetings to 
moderate evidence and 
address any queries that 
people may have. 

intervention and set teachers 
to discuss judgments. 

 Phase meeting used to 
moderate guided reading with 
at particular focus on 
evidence to support 
judgments. 

 Tracker will be ready so that 
Teachers can start to input 
new levels. 

 SLT will moderate 3 children 
that were chosen at the last 
Assessment Point. 

 

moderation 
meeting, update 
the tracker with 
the finalised 
levels. 

 Ensure that all of 
the data and 
information is 
accurate.   

 AHT responsible 
for assessment 
analyses data. 

 
*External support will 
be given at AP1 and 
AP4 from a LBTH 
consultant. 

data for 
particular 
groups. 

 Identify 
children who 
are of 
concern. 

 Teachers will 
be given a 
day of cover 
so that they 
can pupil 
conference. 

plans are 
updated to 
reflect new 
priorities. 

 
 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Opportunities for Gathering Assessment Evidence 

 Have a focus group during lesson introductions with a specific focus.  Ask 
additional adults to record evidence on sticky notes for each child.  Stick in 
books. 

 During independent learning time, question children to find out the level of their 
understanding. Record evidence on sticky notes for each child.  Stick in books. 

 Small group, or individual, assessment tasks (5 mins) during registration 
periods where children‟s can be asked specific questions. (This is good for 
quick fire answers/mental maths/phonics check- ups) 

 Quick fire questions when lining up – who can do it?  Good for rapid recall of 
facts such as multiplication, number bonds, days of the week, phonics.  Record 
who can and can‟t on a tick sheet with the objective. 

 Find out what the children already know before you begin a new topic.  This 
could be a simple independently answered SATs style question on the new 
topic a few days before a Maths lesson or an independent piece of writing at 
the start of a new writing genre.  Give similar questions at the end of learning to 
show progress.   

 Children can help you gather evidence through peer and self- assessment 
activities.   

 Ask children to write a reflection of their learning based on what they have 
learnt, how they learnt and their next steps. 

 Useful photographic evidence.  (The photograph should show the child‟s work 
rather than just a group of children.)  Ask the child to reflect on their learning as 
a next step. 

 Maximise opportunities for independent learning during lessons. (Cross 
curricular links for Writing and Maths or Big Writing and Big Maths weekly 
sessions.) 

 Use the next steps or plenary to give children SATs style questions which will 
assess whether they can apply skills. 

 During guided reading or just after, make jottings when children have achieved 
or when they have shown a misconception.  These could be jotted on postit 
notes or stick label then added to a child‟s APP sheet as evidence. 

 Use pupil conferencing to ask children specific questions where you need to 
gather evidence or check a child understands of a concept. 
 

 
 

 
 

 
 
 
 



Moderation Meeting Protocol 

 
 
Both teachers in the Year group will attend.  The meetings will happen over 
the course of 3 days.  The days may vary at each assessment point 
depending on other whole school events. 
 
Before the meeting 
Complete all required assessments and judgements. Judgements about 
points scores should not be made at the moderation meeting.  The purpose of 
the meeting is to check that the assessments are secure and offer support 
about individual pupils where giving a points score is a challenge. 

 
Bring along: 

  All the work (Literacy/Foundation subjects/Big writing/Maths etc) of the 
children you are unsure about i.e not sure if they should be assessed 
at a lower or higher points score. 

 Your assessment folder. 

 A list of the groupings in your class. The lead moderator will pick one 
child from each group. 

 You will then need to go and collect all the selected children‟s work. 

 Your assessment and judgement will then be moderated. 
 
During the meeting 

 The meeting is non-judgemental. It is meant to help you as a teacher or 
year group team to identify next steps for the children. 

 Work as a Year group team. 

 Half of the day will be used to moderate and Maths. 

 Teachers leading and talking about the children/class – Not moderator 
or SLT. 

 The teacher talks about what children can do and what they need to do 
to progress to the next points score. 

 The PPM Pupil Outcome sheet can be completed at this stage.  It is 
used to identify next steps for children based on their point scores. 

 
After the meeting 

 All levels must be imputed onto the data tracker by the end of your 
moderation day. 

 Outcomes from this meeting will feed into the Pupil Progress Meetings 
and Pupil Conferencing the following. 

 
 



 
Pupil Progress Meetings Protocol 

 
Preparations 

 AHT for Assessment will produce a grid of the children not making progress 
and below the expected attainment. 

 These grids, along with the full data analysis, will be sent o CTs in advance of 
PPMs.   

 Bring a copy of the tracker with current point score for Reading, Writing and 
Numeracy. 

 Teachers will also need to prepare the RWI assessment data for their class. 

 The Assistant Headteacher for Assessment and the Admin Officer will prepare 
the Pupil Outcomes booklet prior to the meetings.  This will contain data which 
has been analysed by different groups.  Also, children not making progress and 
those below the expected points score for the Year group will be identified. 

 Teachers will need to complete the „PPM Pupil Outcomes Sheet‟ prior to the 
meeting.  This can be started during moderation meetings.  It is used to record 
the next steps for children based on their point scores. 

 Teachers will be expected to answer the following questions during the 
meeting: 

 

Attainment and progress  

 What percentage of your class is working at 
the expected point score for this AP? 

 

 

 What percentage of your class is working 
above the expected point score for this AP? 

 

 

 What percentage of your class is working 
below the expected point score for this AP? 

 

 

 Which pupils have not made expected 
progress?   

 If children have not made the expected 
progress: 
-Why have they not made expected 
progress? 
-What actions have you already taken? 
-Attendance issues 

 

 

 What percentage have made accelerated 
progress?  
-Why have they not made expected 

 



progress? 
-What actions have you already taken? 

 Which pupils are below in attainment? 
 

 If children are below in attainment: 
-Why have they not made expected 
progress? 
-What actions have you already taken? 

 

 

Data Analysis Grid  

 Are there any significant gaps between 
attainment or progress for specific groups?  
Advantaged/disadvantaged, boys/girls, 
ethnicity, NTE, attendance etc 

 If there are significant gaps why is this? 

 How are you going to close any gaps? 
 
 

 

 Are the SEND pupils making progress?  Is 
the gap closing? 

 What have you done to support pupils with 
SEND already? 

 

 What impact have interventions had on 
children‟s progress?  Is the gap closing? 
 

 

 How are you challenging the HA/High KS1 
band children in you class? 

 Which strategies have been successful? 

 Which strategies do you need to try next? 
 

 

Reading  

 How many guided reading sessions do you 
have per week?  

  Is a TA timetabled to work with a group 
during this time? 

 What strategies are you using during 
„Peabody‟s Book Club‟ to raise standards in 
reading? 

 What are the key areas of focus in Reading 
for groups in your class/set? 

 Which Twinkl question starters are you 
using to ensure skills are taught? 

 

Phonics  

 How many pupils in your class are still on 
the RWI phonics programme?  (KS2) 
 

 



 
 

During the Meeting 
 

 Your HoP and TA will be at the meeting. 

 The teacher will be leading and talking about the class – not SLT. 

 Teachers will be expected to answer specific questions  above regarding their 
data  

 Discuss children who are a concern, what has already been tried and what 
next steps are. 

 From discussions, identify areas of strength and next steps for the class. 

 Begin to think of appropriate interventions or children that may require pastoral 
support. 

 Identify children who will need to speak to the Headteacher or HoP regarding 
specific concerns around attitude, behaviour and progress. 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Which phases are you pupils on? 
 

 

 Are they able to apply their knowledge of 
phonics to reading and writing? 

 

 

 What are the next steps? (Incl. specific 
phoneme/grapheme that they are finding 
challenging – esp. KS1 for the Phonics 
Screening Check) 

 



Pupil Conferencing and Target Setting Protocol 
 
Each class teacher will be given a day of supply cover.  
The class teacher will collect children from the playground at the start of the 
school day and drop off the class at the end of the school day. 
 
During this time, pupil progress meetings will be held and the remainder of the 
time will be used for pupil conferencing meetings. This will allow for roughly 
ten minutes per child where children and teachers will discuss learning and 
targets. (Depending on time, you may have to conference with a child during 
assembly time.) 
 
For ease and efficiency, you can put a table and 2 chairs outside your room. 
 
Remember, the conference should be an enjoyable, although focused session 
in which the child is as engaged as the teacher.   
 
1.  Set the scene: 
Establish the pupil‟s attitude toward the subject, eg. Maths or Writing.  
Possible questions: 

 What do you feel about writing? 

 Why do you think we write?  Learn maths? 

 Is there anything you find hard about…? 

 Is there anything you are really good at in…? 

 
2.   Determine if pupils take risks as learners.   
Using a recent piece of work, ask the pupils to identify something they are 
proud of or something they really had to struggle with.  If writing, are there any 
words they used even though they struggled with the spelling, if maths, which 
problem did they find most challenging. 
 
3. Target setting 
Highlight their strengths as learners, and work together to identify next steps  
to make their work even better. e.g. I need to work on sentence opener. 
Record this on the „Progress Monitoring‟ Sheet.  Also, complete a „Target 
Sheet‟. Four copies will need to be made so that they can be put in the inside 
cover of the Maths, Literacy, Topic and RE books.  Children should refer to 
them during lessons so that the target can be achieved. 

The PPM Pupil Outcomes sheet should be used to help identify targets for 
each point score group. 



Targets will be shared with parents during parents meetings. 

Once a target has been achieved, it should be crossed out on the target 
sheets and new ones added. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Strategy Meeting Protocol 

 

All members of SLT, SMT and TLLs for Literacy and Maths will attend the 
Strategy meetings.  The meetings will occur at each assessment point after 
the Pupil Progress Meetings have taken place.   

The purpose of the Strategy meeting is to identify children not making the 
expected progress and put support in place so that the rate of progress 
accelerates.  This could be in the form of an intervention for the child or 
children involved or it could be support for the class teacher in delivering 
quality first teaching. 

Each Phase Manager will present the data for their phases based on: 

 Groups attaining well/progressing well 

 Groups not attaining well/progressing well 

 What has already been tried 

 What needs to be done next 

The Interventions Manager will then discuss children from the phase that have 
received intervention and how this has impacted and any further interventions 
for the children identified above. 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Life Without Levels Point 
Score System 

 

 

 
 



‘Life without levels’ – September 2016 
 

Year group Stage within 
programme of 
study 

Point score Description of achievement Best fit from ‘old 
curriculum’ 

Year 6 
 

Exceptional 36  6 
Working at Greater 
Depth 

35 Working above expected level  
 

5c/5b 

Secure 34 Working at expected level  
 

4a 

Developing 33 On track (if achieved by end of spring 
term) 

4b+ 

Beginning 32 On track (if achieved by end of autumn 
term) 

4b 
 

Year 5 
 

Working at Greater 
Depth 

32 Working above expected level  
 

4b/4a 

Secure 31 Working at expected level  
 

4c+ 

Developing 30 On track (if achieved by end of spring 
term) 

4c 

Beginning 29 On track (if achieved by end of autumn 
term) 

3a+ 
 

Year 4 
 

 Working at Greater 
Depth 

29 Working above expected level  
 

4c / 4b 

Secure 28 Working at expected level  
 

3a 

Developing 27 On track (if achieved by end of spring 
term) 

3b+ 

Beginning 26 On track (if achieved by end of autumn 
term) 

3b 
 

Year 3 
 

Working at Greater 
Depth 

26 Working above expected level  
 

3b / 3a 

Secure 25 Working at expected level  
 

3c+ 

Developing 24 On track (if achieved by end of spring 
term) 

3c 

Beginning 23 On track (if achieved by end of autumn 
term) 

2a+ 
 

Year 2 
 

 Working at Greater 
Depth 

23 Working above expected level  
 

3c / 3b 

Secure 22 Working at expected level  
 

2a 

Developing 21 On track (if achieved by end of spring 
term) 

2b 

Beginning 20 On track (if achieved by end of autumn 
term) 

2c  
 

Year 1 Working at Greater 
Depth 

20 Working above expected level  
 

2c / 2b 

Secure 19 Working at expected level  
 

1a  

Developing 18 On track (if achieved by end of spring 
term) 

1b  

Beginning 17 On track (if achieved by end of autumn 
term) 
 

1c  

EYFS  
(Year R) 

 
Early 

Learning 
Goals 

 
 

17 Exceeding 
Working above expected level (if achieved 
end of summer term) 

 secure / high 1c 

Secure 
-acceptable best fit 
for a reception 

16 Expected 
Working at expected level (if achieved at 
end of summer term) 

 elements of 1c 



 
 

child 
Developing 
-acceptable best fit 
for a reception 
child 

15 Expected 
Working at expected level (if achieved at 
end of summer term) 

- 

Beginning 
 

14 Emerging 
Working below expected level (if achieved 
at end of summer term) 

- 

 
EYFS 
40-60 

months 
 

 

Secure 
 

13 On track (if achieved at end of Spring 
term) 

- 

Developing 
 

12 On track (if achieved at end of Autumn  
term) 

- 

Beginning 
 

11 Working at developmental level-for 
reception entry in Autumn term(Nursery 
end of  Summer) 

- 

 
EYFS 
30-50 

months 
 
 

Secure 
 

10 On track (if achieved at end of Spring 
term) 

- 

Developing 
 

9 On track (if achieved at end of Autumn  
term) 

- 

Beginning 
 

8 Working at developmental level-for 
nursery entry in Autumn term 

- 

 
EYFS 
22-36 

months 
 

Secure 
 

7  - 

Developing 
 

6  - 

Beginning 
 

5  - 

 
EYFS 
16-26 

months 
 
 

Secure 
 

4  - 

Developing 
 

3  - 

Beginning 
 

2  - 

EYFS 
8-20 

 1  - 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

New To English 
 
 
 
 
 
 
 
 
 

 

 

 

P LEVELS ATTAINMENT POINTS 

  Level Point score 

P1i 0 

P1ii 0.5 

P2i 1 

P2ii 1.5 

P3i 2 

P3ii 2.5 

P4 emerging 3 

P4 developing 4 

P4 Secure 5 

P5 emerging 6 

P5 developing 7 

P5 Secure 8 

P6 emerging 9 

P6 developing 10 

P6 Secure 11 

P7 emerging 12 

P7 developing 13 

P7 Secure 14 

P8 emerging 15 

P8 developing 16 

P8 Secure 17 

QCA Extended  Scales Point Score 
S1 emerging 12 

S1 developing 13 
S1 Secure 14 

S2 emerging 15 
S2 developing 16 

S2 Secure 17 



Appendix 2 

Osmani  

Planning and 
Assessment Tool 

 (PAT) 

 

 

 
 

 

 

 

 

 

 

 



 

 

 

 

‘ 
 

 

Osmani Reading 
PAT 

 

 

 

 

 

 

 

 

 

 

 

 



Book Banding: KS1 and KS2 

 

 

Colour 

 

 

Reading Recovery 
Level 

 

Suggested 
year group 
and stage 

 
 

Pink 

 

 

1, 2 

 

 

 

Red 

 

 

3, 4, 5 

 

 

 

Yellow 

 

 

6, 7, 8 

 

 

Y1 Beginning 

  

Blue 

 

 

9, 10, 11 

 

 

Y1 Beginning 

  

Green 

 

 

12, 13, 14 

 

 

Y1 Developing 

  

Orange 

 

 

15, 16 

 

 

Y1 Developing 

  

Turquoise 

 

 

17, 18 

 

 

Y1 Secure 

  

Purple 

 

 

19, 20 

 

Y1 Mastery Y2 
Beginning 

 
 

Gold 

 

 

21, 22 

 

 

Y2 Developing 

  

White 

 

 

23, 24 

 

 

Y2 Secure 

  

Lime 

 

 

25, 26 

 

Y2 Mastery Y3 
Beginning 

  

 

 

 

Big Cat Collins 
KS2 (BCC) 

 

Suggested 
year group 
and stage 

 

Pearson 
KS2(P) 

 

Suggested 
year group 
and stage 

 
 

Copper (12) 
 

 

Y3 Developing 

 

 

Brown 

 

 

Y3 

  

Topaz (13) 
 

Y3 Secure Y3 
Mastery 

 

  

 

Ruby (14) 
 

Y3 Mastery Y4 
Beginning 

 

 

Grey 

 

 

Y4 

  

Emerald (15) 
 

 

Y4 Developing 

 

  

 

Sapphire (16) 
 

Y4 Secure Y4 
Mastery 

 

 

Blue 

 

 

Y5 

  

Diamond (17) 
 

 

Y5 

 

  

 

Pearl (18) 
 

 

Y6 

 

 

Red 

 

 

Y6 

 



 

 

 

Progression in Text Reading 

Book Bands 
Band/Colour 

Reading 
Recovery 

Level 

Old NC Level New Point 
Score 

Age Related Expectations 
(Secure) 

for the end of summer 
term 

 1        Pink 1, 2 Wc below 16  
 2        Red 3, 4, 5 Wb/a 16 Reception best fit 
 3        Yellow 6, 7, 8 1c 17  

 4        Blue 9, 10, 11 1b 17  
 5        Green 12, 13, 14 1b+ 18  
 6        Orange 15, 16 1a 18  
 7        Turquoise 17, 18 1a+ 19 Year 1 

 8        Purple 19, 20 2c 20  
 9        Gold 21, 22 2b 21  
 10      White 23, 24 2a 22 Year 2 
 11      Lime 25, 26 3c 23  

 

Book Bands and Colours for KS2 will vary depending on publisher. For following bands are for guidance: 

 12/13:Yr3 14/15:Yr4 16/17:Yr5 18:Yr6 

Reading 
Recovery 



Guidance for Teaching Reading Skills 
 
Contents are split into the following sections: 
 
 Word Reading 

 Reading Behaviours 

 Responding to text – THEAL prompts for guidance 

 Comprehension 

 

Word Reading 
These are the skills needs to decode words.  These skills are mainly applicable to the Years 1 and 2 curriculums. By 
Year 3, teaching comprehension should be taking precedence over teaching word reading directly. Any focus on word reading 

should support the development of vocabulary. 

 
Comprehension 
The comprehension section of the text is where children develop their understanding of a text.  It is essential that 
these skills are taught alongside the „Word Reading‟ skills so that children understand from the very beginning that we 
read for meaning.  This section contains the biggest amount of content for each Year group for the above reason. 
 
Reading Behaviours 
Reading Behaviours are the reading strategies and reading attitudes that are required to be a successful reader.  
These help children to become fluent readers. Some of the „comprehension‟ strategies have been moved to this 
section once they have been explicitly taught so that they can become embedded. 
 
Responding to text – THEAL prompts for guidance 
Responding to text is an essential reading skill as it is the way in which children explain their ideas, both in verbal and 
written forms.  This section is heavily links to the „Comprehension‟ sections where children need to express their 
understanding of a text. The two or three bullet points at the beginning of this section are the statutory parts of the 
National Curriculum and the THEAL is there to support the teaching of this and will help teachers to make 
assessments about children‟s responses. 
 
There is some repetition of skills across year groups, particularly between Years 3/4 and Year 5/6 as the National 
Curriculum has been designed to work across these phases.  This ensures that all of the reading skills are fully 
embedded so that children are able to apply them independently. 
 
Finger Questions and Thinking Questions 
In order to help children develop their comprehension skills, the terms „Finger Questions‟ and „Thinking Questions‟. 
Finger Questions refer to literal questions where the answer can be found directly in the text: they would be able to 
point to the answer. Thinking Questions refers to questions where the children need to infer so they need to think 
about clues in the text and decide what these tell us. 
 
Each skill should be taught as part of the wider curriculum not just through guided reading sessions.  Children need to 
see them being taught in different contexts where appropriate so that they become fully embedded.  Some good 
opportunities to apply these reading skills across the curriculum are: 
 
 Topic research 

 RE research 

 The first week of each Literacy writing unit which is „Reading Week‟ 

 Any reading linked to other areas of the curriculum, e.g. skimming and scanning for key words and icons in an 

Atlas, sequencing on a timeline during History lessons, reading and re-telling religious stori



 

 

Reception: Year One Ready Reading 
 

Summer Term (16 Points) – to be used at the end of the year in conjunction with the ELGs to check that children have the skills ready for Year 1 

Names:       

Word Reading Comprehension 
Red Banded Books 

 Reads all Reception high frequency words (RWI Red words) 
 

 Links sounds to letters, naming and sounding letters of the alphabet 
 

 Distinguishes between a word, a letter and a space 
 

 Blends phonemes to read a range of words using blending strategy towards automaticity, fluency and accuracy 
 

 Reads simple sentences 
 

 Uses phonic knowledge to attempt unknown words 
 

 Uses picture clues to help in reading a simple text 

Developing pleasure in reading, motivation to read, vocabulary and understanding by: 

 Listening to and discussing a wide range of poems, stories and non-fiction at a level 
beyond that at which they can read independently (shared) 
 

 Understands and uses correctly terms for referring to conventions of print: book, cover, 
beginning, end, page, word, letter, line 

 

 Being encouraged to link what they read or hear read to their own experiences 
 

 Becoming very familiar with key stories, fairy stories and traditional tales, retelling them and 
considering their particular characteristics 
- Talks about the type of book 
- Distinguishes between good and bad characters 
- Uses the structure of a simple story when re-enacting and retelling 

 

 Recognising and joining in with predictable phrases 
 

 Learning to appreciate rhymes and poems, and to recite some simple and familiar ones by 
heart 

 

 Recognises rhyming words  
 

 Recognises alliteration 
 

 Discussing word meanings, linking new meanings to those already known 
 

Understand both the books they can already read accurately and fluently and those they 
listen to by: Drawing on what they already know or on background information and 
vocabulary provided by the teacher 

 Checking that the text makes sense to them as they read and correcting inaccurate reading 
 

 Locates and recalls title (Finger Questions) 
 

 Locates pictures and familiar words in the text to answer simple questions (Finger 
Question) 

 

 Says what a character is thinking, saying or feeling based on clues in the text (Thinking 
Question) 

 

 Uses knowledge of simple sentence structures and repeated patterns to make predictions 
and check reading, e.g. rhyming, repeated phrases, alliteration 

 

 Makes simple predictions about what might happen next in a story 
 

Reading behaviours (Ongoing) 
 

 Retells the main points of a story 
 

 Makes 1 to 1 correspondence between written and spoken words 
 

 Begins to notice own errors 
 

 Starts to read in a more phrased manner while maintaining track of the print 
 

 Repeats words, phrases, or sentences to check, confirm or modify own reading 
 

 Speaks clearly and loudly enough to communicate meaningfully 
 

 Asks questions about matters if immediate interest   
 

 Expresses feelings and ideas when talking about matters of immediate interest, beginning to add more detail 
 

 Starts to understand how to take turns when speaking  
 

 Starts to listen to others and respond appropriately 

Responding to text – THEAL prompts for guidance 
Language of Opinion 
I like / don‟t like………………………… It is good/nice/beautiful/It is not nice 
I think/I think it will…… It will……………    It will……………. because………… 
I think…………… because…………   I think that………………… 
 
Language of Hypothesis 
How do you know e.g. „The porridge is hot‟? 
It is……………………………..because………………  It will………………….because…………………….. 
The………….is………..because…………………… 
 
Language of Retelling 
First … Next … Then…After…Finally 



 

 

 

Year 1 Reading 
Autumn Term (17 Points) 

Names:       

Word Reading Comprehension 
Yellow/Blue Banded Books 

 
Year 1 programme of Study 

 Apply phonics knowledge as the route to decode words. (Link to Year 1 Spellings document 
Autumn term Appendix 2) 

 

 Read aloud accurately books that are consistent with their developing phonic knowledge 
including RWI phonics readers and books by other publishers.  (Found in the resources room) 

 
 

 Re-read these books to build up their fluency and confidence in word reading. 
 

 Reads words containing taught grapheme-phoneme- correspondence (GPCs) and –s, –es, –ing, 
–ed, –er and –est endings 

 

 Reads words with contractions [for example, I‟m, I‟ll, we‟ll], and understand that the apostrophe 
represents the omitted letter(s) 

 

Develop pleasure in reading, motivation to read, vocabulary and understanding by: 

 Listening to and discussing a wide range of poems, stories and non-fiction at a level beyond that at which 
they can read independently (shared reading), e.g. beginning to know the difference between fiction and 
non-fiction texts, expressing a relevant opinion about characters and events, returning to favourite books, 
songs and rhymes, stating a preference about what they have read. 

 

 Being encouraged to link what they read or hear read to their own experiences 
 

 Becoming familiar with key stories, fairy stories and traditional tales, retelling them and considering their 
particular characteristics, e.g. talking about favourite characters,  understanding the sequence of a story, 
choosing their favourite books (Boxing Clever) 

 

 Recognising and joining in with predictable phrases 
 

 Learning to appreciate rhymes and poems, and to recite some by heart, e.g. commenting on rhyme 
patterns with support, reciting a class poem by heart 

 

 Discussing word meanings, linking new meanings to those already known 
 

 Answers retrieval questions about the text 
 

Understand both the books they can already read accurately and fluently and those they listen to by: 

 Checking that the text makes sense to them as they read and correcting inaccurate reading. 
 

 Discussing the title of the text and how this will relate to the text 
 

 Locating specific words in the text to answer questions (Finger Questions) 
 

 Making simple inferences  about the characters  based on what is said and done with support (Thinking 
Questions) 

 

 Responds to questions about how and why something is happening (Thinking Questions) 
 

 

Reading behaviours (Ongoing) 
 

 Retells the story (key points in order they occur) 
 

 Takes notice of all punctuation to support the use of grammar and oral language rhythms (e.g. . , 
! ? “ …) 

 

 Reads with fluency using intonation, pitch and expression. 
 

 Cross-checks all sources of information to decode words 
 

 Self-monitoring and Self-correcting 
 

  

Responding to text – THEAL prompts for guidance 
 

 Participate in discussion about what is read to them, taking turns and listening to what others 
say  

 Explain clearly their understanding of what is read to them  
 
Language of retelling 
Once upon a time .. 
One day  … 
 Long ago 
 
Language of Prediction  
I predict … 
 



 

 

 
Year 1 Reading 

Spring Term (18 Points) 

Names:       

Word Reading Comprehension 

Green/Orange Banded Books 
Year 1 programme of Study 
 

 Continues to apply phonics knowledge as the route to decode words. (Link to Year 1 Spellings 
document Spring term Appendix 2) 
 

 Read accurately by blending sounds in unfamiliar words containing grapheme-phoneme-
correspondence (GPC) that  have been taught. 

 
 

 Reads words with contractions [for example, wasn‟t, didn‟t, haven‟t], and understand that the 
apostrophe represents the omitted letter(s) 

 

Developing pleasure in reading, motivation to read, vocabulary and understanding by: 

 Continue listening to and discussing a wide range of poems, stories and non-fiction at a level 
beyond that at which they can read independently, e.g. understand the difference between fiction 
and non-fiction texts, discusses favourite books and empathises with different characters 
 

 Link what they read or hear read to their own experiences 
 

 Talks about the main events in the texts 
 

 Highlights the most important parts of the text 
 

 Uses the patterns and structures of text when retelling and reciting (Boxing Clever) 
 

 Continue to appreciate rhymes and poems, and to recite some by heart e.g. continue to recite 
chosen class poems by heart, recognising repetitions and rhymes when reading aloud. 

 

 Continue discussing word meanings, linking new meanings to those already known 
 

Understand both the books they can already read accurately and fluently and those they listen to by: 

 Understands the way that information texts are organised and uses this when reading simple 
information texts including using contents page and glossary in non-fiction books and Identifies print 
effects, e.g. bold, italic, capitalisation (visual texts) 
 

 Locating specific words and phrases in the text to answer questions (Finger Questions) 
 

 Making inferences on the basis of what is being said and done by expressing  relevant opinions 
about events and characters and picks out relevant information (Thinking Questions) 

 

 Predicting what might happen on the basis of what has been read so far by Expressing opinions about 
main events and characters in stories e.g. good and bad characters (Thinking Questions) 

 

Reading behaviours (Ongoing) 

 Continues to use the previously taught reading behaviours (Autumn) 
 

 Solves new words using print detail while attending to meaning and syntax 
 

 Automatically tracks additional lines of print visually and without difficulty 
 

 Manages effectively a growing variety of texts, including non-fiction 

Responding to text – THEAL prompts for guidance 

 Continue to participate in discussion about what is read to them, taking turns and listening to 
what others say  

 Continue to explain clearly their understanding of what is read to them  
 

Language of Explanation 
I know … because 
I …. Because 
After I … 
How … 
 Why … 
 Where … 
When … 

 
Language of Prediction  
I predict … 

 

 
 
 
 
 
 

Year 1 Reading 
Summer Term (19 Points) 



 

 

Names:       

Word Reading Comprehension 
Turquoise Banded Books 

Year 1 programme of Study 
 

 Responds speedily with the correct sound to graphemes (letters or groups of letters) for all 40+ 
phonemes, including, where applicable, alternative sounds for graphemes (Link to Year 1 
Spellings document Summer term Appendix 2) 

 

 Reads common exception words, noting unusual correspondences between spelling and sound 
and where these occur in the word 

 

 Reads other words of more than one syllable that contain taught GPCs 
 

Developing pleasure in reading, motivation to read, vocabulary and understanding by: 

 Continues to choose and talk about a favourite book from a selection, empathising with different 
characters 

 

 Continue to link what they read or hear read to their own experiences through relating settings and 
incidents  

 

 Begin to identify a range of typical story characters over a range of texts 
 

 Make links between stories and characters e.g. wolves in both Little Red Riding Hood and the Three Little 
Pigs 

 

 Identify familiar language patterns from traditional tales and retell a story accurately using story language  
(Boxing Clever) 

 

 When reciting  chosen rhymes and poems by heart, pause for effect or meaning 
 

 Identify unfamiliar words when reading and continue discussing word meanings, linking new meanings to 
those already known 

 

Understand both the books they can already read accurately and fluently and those they listen to 
by:  

 Focus on the thoughts of a character through drama  

 

 Discuss the structure of a narrative 

 

 Compare stories and identify common themes 
 

 Identify and discuss the main events or key points in a text 
 

 Locating specific words and phrases in the text to answer questions (Finger Questions) 
 

 Identify and discuss the way information texts are organised and use this in reading simple texts 
 

 Pick out relevant information to make simple inferences about thoughts, feelings and actions (Thinking 
Questions) 

 

 Use an understanding of the story to make predictions about characters and events, beginning to 
drawing on information from the text to support ideas (Thinking Questions) 

 

Reading behaviours 

 Continues to use the previously taught reading behaviours (Autumn and Spring) 
 

 Sustains reading through longer sentence structures and paragraphs 
 

 Monitors own reading, checking and self-correcting while considering text meaning 
 

Responding to text – THEAL prompts for guidance 

 Continue to participate in discussion about what is read to them, taking turns and listening to 
what others say  

 Continue to explain clearly their understanding of what is read to  
 

Language of opinions  
I think … because 
I like … because 
My partner thinks … 
 
Language of Prediction  
I predict … because 
 
Language  of Sequencing 
First … Next … Then … After that … Finally … 

 

 
 
 
 
 

Year 1 Reading 
At Greater Depth (20 Points) 

Names:       

Word Reading Comprehension 



 

 

Purple banded Books 
Alternatively, broaden using texts for this age group (Core Book List) 

 
Year 1 programme of Study 

 

 Have a secure understanding of the Year 1 „Word Reading‟ curriculum including reading all of the 
spellings from the Year 1 Spellings document and understanding their meanings Appendix 2 

 

 Have a secure understanding of the Year 1 „Comprehension‟ curriculum 
 

 Makes personal comments on what has been read  referring to the book for evidence 
 

 Link what they read or hear to their own experience and a wider world knowledge from research 
 

 Developing a wider range of ambitious vocabulary and  magpie independently for use in their own writing 
later on 

 

 Compares stories and identifies similarities and differences 
 

 Discusses the structure of a variety of texts and discuss the sequence 
 

 Makes inferences about thoughts, feelings and actions giving evidence from  the book or text to support 
their ideas (Thinking Questions) 

 

 Use an understanding of the story to make predictions about characters and events, drawing on information 
from the text to support ideas  

 
 
 
  
  

Reading behaviours: 

 Reads silently or quietly at a more rapid pace, taking note of punctuation and using it to keep 
track of longer sentences 

 Adapts to fiction, non-fiction and poetic language with growing flexibility 

 

Responding to text 

 

Participate in discussion about what is read to them, taking turns and listening to what others 
say: 

 Justifies answers, arguments and opinions when challenged 
 

 Expresses personal feelings when involved in discussions 
 

 Participates keenly in discussions and debates 
 

 Considers viewpoints of everyone in a collaborative talk situation 
 

 Uses appropriate language to ensure listener knows when something happened 
 

 Summarises the outcome of collaborative talk 

 

Explain clearly their understanding of what is read to them:  

 Shows an awareness that stories are set in different times and places 
 

Responding to text – THEAL prompts for guidance 
 
Language of Comparison 
They are the same because.. 
 They are similar because … 
They are different because … 
They are alike  because they are both … 
 
Language of Prediction  
I predict … because 

 
 
 

 
 
 
 
 
 



 

 

Year 2 Reading 
Autumn Term (20 Points) 

Names:       

Word Reading Comprehension 
Purple Banded Books 

Year 2 programme of Study 
 

 Maintains end of Year 1 word reading objectives 
 

 Continues to apply phonic knowledge and skills as the route to decode words until automatic 
decoding has become embedded and reading is fluent (Link to Year 2 Spellings document 
Autumn term Appendix 2) 

 

 Reads accurately by blending the sounds in words that contain the graphemes taught so far, 
especially recognising alternative sounds for graphemes 

 

 Reads accurately words of two or more syllables that contain the same graphemes as above 

Develop pleasure in reading, motivation to read, vocabulary and understanding by: 

 

 Listening to, discussing and expressing views about a wide range of texts and makes personal 
comments on what has been read, discusses favourite books and empathises with different characters 

 
 Discussing the sequence of events in books and how items of information are related, e.g. relates story 

settings and incidents to own experience and uses incidents from books in role-play/storytelling 
 

 Becoming increasingly familiar with and retelling a wider range of stories, fairy stories, traditional 
tales and poetry, using story language, Identifying familiar language patterns and Identifies and 
discusses the main events of key points in a text (Boxing Clever) 

 

 Discusses the structure of both narrative (Boxing Clever) and non-fiction texts(Omani Writing Plan) and 
the formal language of different types of non-fiction 

 

 Discussing and clarifying the meanings of words, linking new meanings to known vocabulary 
 

 Discussing their favourite words and phrases 
 

 Continuing to build up a repertoire of class poems learnt by heart, appreciating these and reciting some, 
with appropriate intonation to make the meaning clear, e.g. pauses for effect or meaning 

 
 

Understand both the books that they can already read accurately and fluently and those that they 
listen to by:  

 

 Drawing on what they already know or on background information and vocabulary provided by the 
teacher 

 

 Compares stories and identifies common themes 
 

 Making inferences on the basis of what is being said and done, e.g makes simple inferences about 
thoughts, feelings and actions  (Thinking Questions) 
 

 Answering and asking questions by locating specific information in the text to find answers to simple 
questions (Finger Questions) 

 

 Predicting what might happen on the basis of what has been read so far by Using an understanding of the 
story (Thinking Questions) 

Reading behaviours: 

 Reads silently or quietly at a more rapid pace, taking note of punctuation and using it to keep 
track of longer sentences 

 

 Adapts to fiction, non-fiction and poetic language with growing flexibility 
 

 Uses the grammar of a sentence to decipher new or unfamiliar words 
 

 Takes notice of all punctuation to support the use of grammar and oral language rhythms (e.g. . , 
! ? “ … „) 

 

 Checking that the text makes sense to them as they read and correcting inaccurate reading, 
e.g. Monitors own reading, checking and self-correcting on-the-run, while considering text 
meaning 

 

 Solve most unfamiliar words on-the-run by blending less common digraphs and recognizing 
alternative spellings to read longer and more complex words 

Responding to text – THEAL prompts for guidance 

Participate in discussion about books, poems and other works that are read to them and those that 
they can read for themselves, taking turns and listening to what others say: 

Explain and discuss their understanding of books, poems and other material, both those that they 
listen to and those that they read for themselves: 
Language of Opinion 
I think …  because 
I prefer because 
My partner thinks … 
I agree/disagree because … 
 
Language of sequencing 
First … Next … After that … Finally … Last of all … 
 
Language of Prediction 
I predict … because … 

I think they will be alike because they are both … 

 



 

 

Year 2 Reading 
Spring Term (21 Points) 

Names:       

Word Reading Comprehension 

Gold Banded Books 
Year 2 programme of Study 
Continues to apply phonic knowledge and blend sounds from Year 2 Spelling Autumn term Appendix 
2 
 
Reads words containing common suffixes(Link to Year 2 Spellings document Spring term) 
 
Reads aloud books closely matched to their improving phonic knowledge, sounding out unfamiliar 
words accurately, automatically and without undue hesitation 
 
Re-reads these books to build up their fluency and confidence in word reading 

Develop pleasure in reading, motivation to read, vocabulary and understanding by: 
 
Makes choices about which texts to read based on prior reading experience and bibliographic knowledge 
 
Goes beyond own experience or general impressions and refers to text to explain meaning 
 
Is clear about the purpose of a book e.g. to entertain, instruct, inform (Osmani Writing Plan) 
 
Begins to identify general features of different text types, e.g. information books, stories (Osmani Writing Plan) 
 
Understands how to use alphabetically ordered texts to retrieve information 
 
Identifies how vocabulary choice affects meaning  
 

Continuing to build up a repertoire of poems learnt by heart, appreciating these and reciting some, with 
appropriate intonation to make the meaning clear by reciting chosen class poem(s) 
 
 
Understand both the books that they can already read accurately and fluently and those that they 
listen  

 

Recognises the publishing style of particular authors, e.g. Anthony Browne 

 

Making inferences on the basis of what is being said and done (Thinking Questions) 
 

Generates questions before reading and use bibliographic knowledge to help retrieve specific information 
 

Evaluates the usefulness of the information in a particular text for answering questions 
 

Makes predictions using experience of reading books written by the same author or based on similar themes 
(Thinking Questions) 
 

Uses an understanding of the structure of non-chronological reports and explanations to make predictions 
(Thinking Questions) 
 

Predicts the different sorts of information that might be found in a book (Thinking Questions) 
 

Looks through a variety of books with growing independence to predict content and story development, and 
make full use of non-fiction layout (Thinking Questions) 

 

Reading behaviours: 
Continue to read silently or quietly at a more rapid pace, taking note of punctuation and using it to 
keep track of longer sentences 
 
Adapts to fiction, non-fiction and poetic language with growing flexibility 
 
Locates and interprets information in non-fiction (Finger Questions) 
 
Reads aloud with intonation and expression taking account of the punctuation e.g. inverted commas 
and exclamation marks 

 
Responding to text – THEAL prompts for guidance 

Participate in discussion about books, poems and other works that are read to them and those that 
they can read for themselves, taking turns and listening to what others say: 

Explain and discuss their understanding of books, poems and other material, both those that they 
listen to and those that they read for themselves: 
 
Language of Explanation 
I know … because 
When they … because  
after they … because 
How …Why… Where …When … 
 
Language of Describing 
They are … and … 
I feel … because … 
This has/is … and … 
 
Language of deduction (asking questions) 
What do you think happened? 
How do you know that? 

 

 
 
 
 
 
 
 



 

 

Year 2 Reading 
Summer Term (22 Points) 

Names:       

Word Reading Comprehension 
White Banded Books 

Year 2 programme of Study 
 
Continues to apply phonic knowledge and skills as the route to decode words until automatic 
decoding has become embedded and reading is fluent – Year 2 Spellings document Aut/Spr 
 
Reads most words fluently only occasionally having to draw upon their phonics knowledge and without 
undue hesitation (Link to Year 2 Spellings document Summer term Appendix 2) 
 
Continue to re-reads these books to build up their fluency and confidence in word reading. 
 

Develop pleasure in reading, motivation to read, vocabulary and understanding by: 

 
Recalls the qualities of characters e.g. using hot seating 
 
Gives reasons for personal choices 
 
Identifies  and compares key themes and discusses reasons for events in stories and information books 
(Boxing Clever/Osmani Writing Plan) 
 
Being introduced to non-fiction books that are structured in different ways (Osmani Writing Plan) 
 
identifies and comments on vocabulary and literary features 
 
Shows increased awareness of vocabulary and precise meanings 
 
Identifies technical language choices, e.g. camouflage and locates and discusses effective language choices 
 
Continuing to learnt by heart and recites chosen class poem(s)  
 
 

Understand both the books that they can already read accurately and fluently and those that they 
listen to by:  

 
Uses general knowledge to support reading specific texts, e.g. knows that most deserts are hot 
 
Is clear about the audience and purpose of a book 
 
Continue to make inferences on the basis of what is being said and done giving evidence from the book or 
text to support their ideas  (Thinking Questions) 
 
Locates and talks about information from different texts when promoted and independently (Finger 
Questions/Thinking Questions) 
 
Uses insights into characters to make predictions about story outcomes (Thinking Questions) 
 

 
 

Reading behaviours: 
Reads fluently with intonation, expression and regard for punctuation 
 
Uses a range of strategies across a range of contexts to read with meaning 
 
Reads silently most of the time  
 
Sustains interest in longer text 
 
Searches for and finds information in texts more flexibly 
 
Uses text more fully as a reference and as a mode 

 

Responding to text – THEAL prompts for guidance 

Participate in discussion about books, poems and other works that are read to them and those that 
they can read for themselves, taking turns and listening to what others say: 

Explain and discuss their understanding of books, poems and other material, both those that they 
listen to and those that they read for themselves: 
 
Language of hypothesis 
I think this … because 
I know this, so I think … 
This will happen because … 
 
Language of deduction 
Say how the characters feel and say why: 
I think that … because 
This happened … because 
I know this … 

 

 
 
 
 

Year 2 Reading 
At Greater Depth (23 Points) 

Names:       

Word Reading Comprehension 



 

 

Lime Banded Books 

 
Alternatively, broaden using texts for this age group (Core Book List) 
 
Year 2 programme of Study 
Have a secure understanding of the Year 2 „Word Reading‟ curriculum including reading all of the 
spellings from the Year 2 spelling document and understanding their meanings Appendix 2 
 

Have a secure understanding of the Year 2 „Comprehension‟ curriculum 

 
Expresses reasoned opinions about what is read, and compare texts making reference to the texts read 
(Thinking Questions) 
 
Discussing the sequence of events in books and how items of information are related (Boxing Clever/Osmani 
Writing Plan) 
 
Shows awareness of underlying themes and ideas within a text (Boxing Clever/Osmani Writing Plan) 
 
Makes use of blurbs, chapter headings, glossaries, indexes and procedural texts to search for and locate 
information quickly and accurately 
 
Investigates and identifies the styles and voice of a range of different text types including plays, poetry, 
narrative, procedural and explanatory texts (Boxing Clever/Osmani Writing Plan) 
 
Begins to explore and comment on the impact of unexpected word choices and humour (Thinking Questions) 
 
Begins to understand the effects of different words and phrases e.g. to create humour, images, atmosphere
 (Thinking Questions) 
 
Takes note and devises ways to remember the meaning and spelling of unfamiliar words 
 
Uses general knowledge to support reading specific texts, e.g. knows that most deserts are hot and use these 
to make inferences on the basis of what is being said and done (Thinking Questions) 
 
Gains an overall impression of a text by making predictions about content/subject of a book by skim reading, 
title, contents and illustrations (Thinking Questions) 
 
Makes predictions using experience of reading books written by the same author or based on similar themes 
(Thinking Questions) 

 

Reading behaviours: 
Selects fiction and non-fiction texts and read for a sustained period for pleasure. 
 
Adjusting speed of reading to suit material and monitoring the precise meaning 
 
Re-reads to make different interpretations of dialogue, more complex sentences, unfamiliar 
language etc. 

Participate in discussion about books, poems and other works that are read to them and 
those that they can read for themselves, taking turns and listening to what others say: 
Uses different style, tone and loudness of speech when speaking to a larger audience 
Helps the discussion to go well by listening and responding to others‟ ideas 
Knows when to vary voice and language to express feelings at a key moment 
Explains main things learnt from discussion/presentation 
Draws up a set of questions about a topic that is shared or discussed with the class 
 
Explain and discuss their understanding of books, poems and other material, both those 
that they listen to and those that they read for themselves: 
Extracts and summarises information from the text and discuss orally with reference to the text 
Uses contents, chapters and pages to locate specific information 

 

Language of deduction 
I conclude that … because 
I found that … because 
 
Language of hypothesis 
Because I know that … I know … 
Due to this … I know that … 
My opinion/view is … because/as/due to … 
I believe … because … 
What is your opinion…? 
How do you feel…? 
Why do you feel…? 

 
 

 
 

 
 
 
 
 
 
 
 



 

 

Year 3 Reading 
Autumn (23 Points) 

Names:       

Word Reading Comprehension 
Lime Banded Books 

Year 3 programme of Study 
*At this stage, teaching comprehension should be taking precedence over teaching word reading 
directly. Any focus on word reading should support the development of vocabulary. 
 
 Reads further exception words, noting the unusual correspondences between spelling and 

sound, and where these occur in the word. 
 

 Applies their growing knowledge of root words, prefixes and suffixes from the 2014 National 
Curriculum spelling appendices (etymology and morphology) as listed in the Year 3 spelling 
document , both to read aloud and to understand the meaning of new words they meet (as they 
are taught Appendix 2) 

Develop positive attitudes to reading and understanding of what they read by: 
listening to and discussing a wide range of fiction, including fairy stories, myths and legends poetry, plays, 
non-fiction and reference books or textbooks 
 
Expresses reasoned opinions about what is read, and compare texts 
 
Makes use of blurbs, chapter headings, glossaries, indexes and procedural texts to search for and locate 
information quickly and accurately 

 
Using dictionaries to check the meaning of words that they have read 
 
Takes notes and devises ways to remember the meaning and spelling of unfamiliar words 
 
Retells stories orally and with reference to an appropriate story mapping device (Boxing Clever) 
 
Recognises themes and ideas in what they read, such as the triumph of good over evil or the use of 
magical devices in fairy stories and folk tales 
 
Compare examples of the same genre and identifies the styles and  organisational features of different text 
types including plays, poetry, narrative, procedural and explanatory texts 
 
Begins to understand the effects of different words and phrases e.g. to create humour, images, atmosphere 
 
Recognising  some different forms of poetry [for example, free verse, narrative poetry] 
 
Understand what they read, in books they can read independently, by: 
Sustains meaning over longer texts 
 
Uses general knowledge/knowledge about the wider world to support reading specific texts, e.g. knows 
that most deserts are hot (Thinking Questions) 
 
Self-questioning strategy: asking questions to improve their understanding of a text   
 
Drawing inferences such as inferring characters‟ feelings, thoughts and motives from their actions, and 
justifying inferences with evidence (Thinking questions) 
 
Locates and talks about information from different texts when promoted and independently (Finger 
questions) 
 
Gains an overall impression of a text by making predictions about content/subject of a book by skim 
reading, title, contents and illustrations (Thinking Questions) 

 

Reading behaviours and Strategies: 

Reads fluently with intonation, expression and regard for punctuation (, ! ? “ … „ :) 

 
Reads silently most of the time, adjusting speed of reading to suit material and monitoring the 
precise meaning 
 
Reruns to make different interpretations of dialogue, more complex sentences, unfamiliar 
language etc. 
 
Sustains interest in longer texts, returning easily after a break 
 
Monitors own reading, checking and self-correcting on-the-run, while considering text meaning 
 
Discussing their understanding and explaining the meaning of words in context 

Responding to text – THEAL prompts for guidance 

Participate in discussion about both books that are read to them and those they can read for 
themselves, taking turns and listening to what others say 

Retrieve and record information from non-fiction 
 
Language of retelling 

Once upon a time …   Once there was … 

As a result of … 

Meanwhile … Later on …  Eventually … 

I remember that … 

In conclusion … Lastly … In the end … 

 

Language of Predicting 

I predict that … because … 

I predict that … as a result of … 

This is probable because … 

… and … are different in that …… therefore as a result … 

The outcome will be … because … 

 
 
 

 



 

 

 
Year 3 Reading 

Spring (24 Points) 

Names:       

Word Reading Comprehension 

Copper (BCC) or Brown (P) 
 
Alternatively, broaden using texts for this age group (Core Book List) 
 
Year 3 programme of Study 
*At this stage, teaching comprehension should be taking precedence over teaching word reading 
directly. Any focus on word reading should support the development of vocabulary. 
 

 Applies their growing knowledge of root words, prefixes and suffixes from the 2014 National 
Curriculum spelling appendices (etymology and morphology) as listed in the Year 3 spelling 
document, both to read aloud and to understand the meaning of new words they meet (as they 
are taught Appendix 2) 

 

 Reads further exception words, noting the unusual correspondences between spelling and 
sound, and where these occur in the word. 

Develop positive attitudes to reading and understanding of what they read by: 

Continue listening to and discussing a wide range of fiction including fairy stories, myths and legends,  poetry, 
plays, non-fiction and reference books or textbooks 

 
Compare and contrast different characters and plots across two or three texts to look for similarities and 
differences 
 

Shows understanding of main points and underlying themes with reference to the text (point + evidence) 
 

Discusses the actions of the main characters and justifies views using evidence from the text 
 
Evaluates the usefulness of information for answering questions 

 

Continue to identify  the organisational and language features of different text-types taught 
 
Identifies where language is used to create mood or build tension 
 
Interprets more sophisticated word-play and puns 
 
Recognising the features of some different forms of poetry [for example, free verse, narrative poetry] 
 
Understand what they read, in books they can read independently, by: 
Sustains meaning where there are longer, complex sentences and relative clauses to fully comprehend the 
writer‟s message 
 
Continue drawing inferences such as inferring characters‟ feelings, thoughts and motives from their actions, 
and justifying inferences with evidence (Thinking Questions) 
 
Understands a story is told through dialogue and action to „show‟ not „tell‟ the plot 
 
Continues asking questions to improve their understanding of a text 
 
Makes predictions using experience of reading books written by the same author or based on similar 
themes (Thinking Questions) 
 
Understands the purpose of paragraphs and Identify the key idea in a paragraph 
 
Identifying how language, structure, and presentation contribute to meaning, e.g. layout of poetry, boxed 
information, technical vocabulary, captions, economy of words used (journalistic writing) 

 
 
 

Reading behaviours and Strategies: 
Reads independently, using known strategies, range of prefixes and suffixes (taught so far) to 
construct meanings of words in context 
 
Recognises the functions of punctuation including apostrophe for omission and use appropriate 

intonation and expression (, ! ? “ … „ :) 

 
Repeats short phrases if meaning is lost 
 
 
Checking that the text makes sense to them, discussing their understanding and explaining the 
meaning of words in context 

 
Participate in discussion about both books that are read to them and those they can read for 
themselves, taking turns and listening to what others say 

Retrieve and record information from non-fiction 
 
Language of Describing 

It seems to be … as .. 

It appears to be … because … 

It reminds me of … therefore/meanwhile/because … 

I think it/they/he/she looks like … due to … 

Why?  How? What?  Tell me about … 

 
Language of comparison 

… and … are both/are alike in that/are similar because/ are different in that 

… is …. but/while ….. is …. 

 
 

 
 
 
 



 

 

Year 3 Reading 
Summer (25 Points) 

Names:       

Word Reading Comprehension 

Topaz (BCC) or Brown (P) 
Alternatively, broaden using texts for this age group (Core Book List) 
 
Year 3 programme of Study 
*At this stage, teaching comprehension should be taking precedence over teaching word reading 
directly. Any focus on word reading should support the development of vocabulary. 
 
 Applies their growing knowledge of root words, prefixes and suffixes from the 2014 National 

Curriculum spelling appendices (etymology and morphology) as listed in the Year 3 spelling 
document both to read aloud and to understand the meaning of new words they meet (as they 
are taught Appendix 2) 

 
 Reads further exception words, noting the unusual correspondences between spelling and 

sound, and where these occur in the word. 
 

Develop positive attitudes to reading and understanding of what they read by: 
Continue listening to and discussing a wide range of fiction including fairy stories, myths and legends,  poetry, 
plays, non-fiction and reference books or textbooks 
 

Shows understanding of main points with reference to the text (point + evidence), including quotes 
 

Makes connections about the same character across texts, e.g. Horrid Henry, Charlie Small 
 

Explores underlying themes and ideas making clear reference to the text 
 

Identifying themes and conventions in a wide range of books preparing poems and play scripts to read aloud 
and to perform, showing understanding through intonation, tone, volume and action 

 

Identifies and comments on the choice of  language used to create mood or build tension 
 

Comments upon technical word choices and author‟s choices 
 

Interprets more sophisticated word-play and puns 
 
Begins to explore and comment on the impact of unexpected word choices and humour 
 
Understand what they read, in books they can read independently, by: 
Understands how simple and complex sentences influence meaning 
 
Infers reasons for actions and events based on evidence from the text (show not tell/Thinking Questions) 
 
Makes connections between texts and the wider world e.g. texts about rainforests; stories from other 
cultures and historical settings (Thinking Questions) 
 
Makes predictions using  a range of strategies including: experience of previously read books, skimming 
and scanning the text, general/world knowledge (Thinking Questions) 
 
Understands how paragraphs are used to order and build up ideas 
 
Analyses the structure and impact of key parts of a text – opening, climatic points, ending (Thinking 
Questions) 
 
Evaluates the impact of the text on themselves by beginning to give an opinion based on evidence 
(Thinking Questions) 

Reading behaviours: 
Reads independently, using known strategies, range of prefixes and suffixes (taught so far) to 
construct meanings of words in context 
 
Recognises the functions of punctuation including apostrophe for omission and use appropriate 
intonation and expression 
 
Repeats short phrases if meaning is lost 
 
 
Checking that the text makes sense to them, discussing their understanding and explaining the 
meaning of words in context 
 
Responding to text – THEAL prompts for guidance 

Participate in discussion about both books that are read to them and those they can read for 
themselves, taking turns and listening to what others say 

Retrieve and record information from non-fiction 
 
Language of Deduction 
After looking at the evidence I conclude that …. 
 
Language of Opinion 
I agree/disagree … 
I appreciate/understand …….‟s opinion because/as/due to …… 
However I feel … because/as/due to 
My opinion/view is … because/as/due to … 
I believe … because … 
 

 
 

 
 
 

 
 



 

 

Year 3 Reading 
 
Greater Depth (26 Points) 

Names:       

Word Reading Comprehension 

Copper (BCC) or Brown (P) 
Alternatively, broaden using texts for this age group (Core Book List) 

 
Year 3 programme of Study 
Have a secure understanding of the Year 3 „Word Reading‟ curriculum including reading all of the 
spellings from the Year 3 spelling document and understanding their meanings Appendix 2 

 

Have a secure understanding of the Year 3 „Comprehension‟ curriculum 
 
Recognises when a text is not well structured 
 
Evaluates the impact of the text on a variety of readers (Thinking Questions) 
 
Begins to evaluate the impact of the text on themselves by giving a simple opinion (Thinking 
Questions) 
 
Links own personal comments to the text (Thinking Questions) 
 
Selects relevant points to compare and contrast characters (Thinking Questions) 
 
Performs classic poetry (as taught) using both expression and intonation 
 
Evaluates poetry, discussing word choice (rhythm and rhyme if appropriate) 
 
Compares poems with same structure, e.g. kennings 
 
Reads books written by the same author and compare (Thinking Questions) 
 
Comments upon technical word choices and author‟s choices (Thinking Questions) 
 

Predicting what might happen from details stated and implied, referring to the text (Thinking 
Questions) 
 
Begins to identify key information by highlighting important parts of the text when making notes 
 
Begins to  summarise ideas contained in a paragraph (Thinking Questions) 
 
Evaluates specific texts with reference to text-type, e.g. texts conforms or deviates from its 
conventions, is it successful? (Thinking Questions) 
 
Explains how varying the length and focus of sentences affects the meaning (author‟s choice) 
(Thinking Questions) 
 
 

 
 

Reading behaviours: 
Reads independently, using known strategies, range of prefixes and suffixes (taught so far) to 
construct meanings of words in context 
 
Recognises the functions of punctuation including apostrophe for omission and use appropriate 
intonation and expression 
 
Repeats short phrases if meaning is lost 
 
Rereads and reads ahead to look for clues to determine meaning 

 
Participate in discussion about both books that are read to them and those they can read for 
themselves, taking turns and listening to what others say: 
Speaks with good diction so that those at the rear can hear what is being said 
 
Listens to others responsively in discussion and links ides clearly to what others have said even 
when view are different 
 

Makes use of what is learnt from a discussion 
 

Attempt different roles/responsibilities according to what is needed 
 

Take a different viewpoint to influence feelings about a character or situation 
 

DRAMA: Understands character‟s actions, e.g. hot-seating, freeze-frame, monologue 
 

Uses features of non-fiction texts to locate information 
 

Recognises and explores fact versus opinion 
Responding to text – THEAL prompts for guidance 
 
Language of Evaluation 
I enjoyed … because 
My view is that … 
This is supported by the fact that … 
 
Language of Opinion 
It is my opinion that … 
However others may believe that … 

 

 



 

 

 
Year 4 Reading 

Autumn (26 Points) 

Names:       

Word Reading Comprehension 
Topaz/Ruby (BCC) or Grey (P) 

Alternatively, broaden using texts for this age group (Core Book List) 
 
Year 4 programme of Study 
*At this stage, teaching comprehension should be taking precedence over teaching word reading 
directly. Any focus on word reading should support the development of vocabulary. 
 
 Applies their growing knowledge of root words, prefixes and suffixes from the 2014 National 

Curriculum spelling appendices (etymology and morphology) as listed in the Year 4 spelling 
document both to read aloud and to understand the meaning of new words they meet (as they 
are taught Appendix 2) 

 
 Reads further exception words, noting the unusual correspondences between spelling and 

sound, and where these occur in the word. 

Develop positive attitudes to reading and understanding of what they read by: 
Listening to, discussing and orally re-telling a wide range of fiction including fairy stories, myths and legends, 
poetry, plays, non-fiction and reference books or textbooks 
 
Relates events and characters feelings to own experiences and links own personal comments to the text 
 
Selects relevant points to compare and contrast characters 
 
Reading books that are structured in different ways and  recognises when a text is not well structured 
 
Using dictionaries to check the meaning of words that they have read 
 
Reads books written by the same author and compares 
 
Preparing poems and play scripts to read aloud and to perform, showing understanding through intonation, 
tone, volume and action 
 
Performs classic poetry (as taught) using both expression and intonation 
 
Comments on the choice of language to create moods and build tension in narrative 
 
Comments upon technical word choices and author‟s choices and begins to understand the effect on the 
reader 
 
Interprets more sophisticated word-play and puns 

 
Understand what they read, in books they can read independently, by: 
Self-questioning: continues asking questions to improve their understanding of a text 
 
Infers reasons for actions and events based on evidence from the text (show not tell) 
 
Continues to make plausible predictions based on knowledge of the text 
 
Uses appropriate language to describe the different stages of a story 
 
Begins to  summarise ideas contained in a paragraph 
 
Evaluates texts against their features including when text deviates from its conventions (is it successful?) 
 
Extracts information from the text and make notes using quotation 
 
Explains how varying the length and focus of sentences affects the meaning (author‟s choice) 
 

Reading behaviours: 
Reads a range of appropriate texts fluently and accurately 
 
Reads independently using a range of strategies including knowledge of prefixes and suffixes to 
construct the meaning of words in context 
 
Skims and scans; note taking and annotating 
 
Uses knowledge of prefixes and suffixes to construct the meaning of words in context 
 
Rereads and reads ahead to look for clues to determine meaning 
 
Checking that the text makes sense to them, discussing their understanding and explaining the 
meaning of words in context 

 
Responding to text – THEAL prompts for guidance 
Participate in discussion about both books that are read to them and those they can read for 
themselves, taking turns and listening to what others say 
Retrieve and record information from non-fiction 

 
Language of retelling 

In the beginning … 
Subsequently … 
In the end … Lastly … In conclusion … 
While … When … meanwhile … After that …  Even though … 
 
Language of predict 

I predict that … because/however/as … 
Due to the fact that … 
As a result of … 
Because of … I predict that … will happen 
Based on … I predict that … 

 
 



 

 

Year 4 Reading 
Spring (27 Points) 

Names:       

Word Reading Comprehension 
Ruby/Emerald (BCC) or Grey (P) 

Alternatively, broaden using texts for this age group (Core Book List) 
 
Year 4 programme of Study 
*At this stage, teaching comprehension should be taking precedence over teaching word reading 
directly. Any focus on word reading should support the development of vocabulary. 
 

Applies their growing knowledge of root words, prefixes and suffixes from the 2014 National 
Curriculum spelling appendices (etymology and morphology) as listed in the Year 4 spelling 
document , both to read aloud and to understand the meaning of new words they meet (as they are 
taught Appendix 2) 

 

Reads further exception words, noting the unusual correspondences between spelling and sound, 
and where these occur in the word. 
 

Develop positive attitudes to reading and understanding of what they read by: 
Listening to, discussing and orally re-telling a wide range of fiction including fairy stories, myths and legends, 
poetry, plays, non-fiction and reference books or textbooks 
 
Uses clues from action, dialogue and description to establish meaning 
 
Makes reasoned judgements on character‟s actions  
 
Identifies different functions of each stage of a story (Relate to Boxing Clever) 
 
Identifies features of different fiction  and non-fiction genres e.g. legends, myths fantasy, reports 
 
Identifies, compares and contrasts plot/character across range of texts 
 
Evaluates poetry, discussing word choice (rhythm and rhyme if appropriate) 
 
Evaluates the impact of the text on a variety of readers depending on their viewpoint 
 
Compares poems with same structure, e.g. kennings 
 
Discussing  words and phrases that capture the reader‟s interest and imagination 
 

Understand what they read, in books they can read independently, by: 
Drawing inferences such as inferring characters‟ feelings, thoughts and motives from their actions, and justifying 
inferences with evidence 
 
Continue to justify and predict by referring to the text (point + evidence) 
 
Identifying main ideas drawn from more than one paragraph and summarising these 
 
Identify key information by highlighting important parts of the text when making notes 
 
Extracts information from the text and make notes using quotation 
 
Identifying how language, structure, and presentation contribute to meaning in a variety of texts 
 
Continue to explain how varying the length and focus of sentences affects the meaning (author‟s choice) 
 
Expresses personal reflections/responses beginning to link to author‟s viewpoint 

Reading behaviours: 
Reads a range of appropriate texts fluently and accurately 
 
Reads independently using a range of strategies including knowledge of prefixes and suffixes to 
construct the meaning of words in context 
 
Skims and scans; note taking and annotating 
 
Asking questions to improve their understanding of a text 
 
Perform poetry  and play scripts showing understanding through intonation, tone, volume and 
action 
 
Checking that the text makes sense to them, discussing their understanding and explaining the 
meaning of words in context 

Responding to text – THEAL prompts for guidance 
Participate in discussion about both books that are read to them and those they can read for 
themselves, taking turns and listening to what others say 
Retrieve and record information from non-fiction 
 
Language of Comparing 
One similarity between … and … is that … 
Another is … 
A further … 
One difference is … 
A further difference is … 
 
Language of Evaluation 
As a result of … Later … Meanwhile … Furthermore … Eventually … In contrast to… Because of … 
 
Language of Describing  
It appears to be … because… 
It seems to be …. 
It reminds me of … 

 
 



 

 

Year 4 Reading 
Summer (28 Points) 

Names:       

Word Reading Comprehension 
Emerald/Sapphire (BCC) or Grey (P) 

Alternatively, broaden using texts for this age group (Core Book List) 
 
Year 4 programme of Study 
*At this stage, teaching comprehension should be taking precedence over teaching word reading 
directly. Any focus on word reading should support the development of vocabulary. 
 
Applies their growing knowledge of root words, prefixes and suffixes from the 2014 National 
Curriculum spelling appendices (etymology and morphology) as listed in the Year 4 spelling 
document, both to read aloud and to understand the meaning of new words they meet (as they are 
taught Appendix 2) 
 
Reads further exception words, noting the unusual correspondences between spelling and sound, 
and where these occur in the word. 
 

Develop positive attitudes to reading and understanding of what they read by: 
Listening to, discussing and orally re-telling a wide range of fiction including fairy stories, myths and legends, 
poetry, plays, non-fiction and reference books or textbooks 
 
Uses clues from action, dialogue and description to establish meaning 
 
Makes reasoned judgements on character‟s actions  
 
Shows understanding of significant ideas, themes, events and characters 
 
Comments on the author‟s use of language including figurative language 
 
Evaluates poetry, discussing word choice (rhythm and rhyme if appropriate) 
 
Compares and contrasts poems with different structures, e.g. kennings, cinquain, haiku 
 
Understand what they read, in books they can read independently, by: 
Understands how the meaning of sentences is shaped by punctuation, word order or connectives 
 
Uses clues from action, dialogue and description to interpret meaning 
 
Justifies opinions and elaborates by referring to the text (point + evidence + explanation) 
 
Infers meaning using evidence from the text and wider experiences 
 
Justifies and predicts by referring to the text (point + evidence) 
 
Understands the organisation of paragraphs and  how paragraphs are linked 
 
Identifying main ideas drawn from more than one paragraph and summarising these 
 
Explains how varying the length and focus of sentences affects the meaning 
 
Articulates personal responses to author‟s style and use of language 
 
Evaluates specific texts with reference to text types e.g. is it an effective description? 
 
Uses scanning and text-marking to locate and identify key information 
 
Identifies how language is used to convey characters in narrative 
 
 

Reading behaviours: 
Reads a range of appropriate texts fluently and accurately 
 
Reads independently using a range of strategies including knowledge of prefixes and suffixes to 
construct the meaning of words in context 
 
Skims and scans; note taking and annotating 
 
Using dictionaries to check the meaning of words that they have read 
 
Perform poetry  and play scripts showing understanding through intonation, tone, volume and 
action 
 
Checking that the text makes sense to them, discussing their understanding and explaining the 
meaning of words in context 
 
Asking questions to improve their understanding of a text 
 

Responding to text – THEAL prompts for guidance 
Participate in discussion about both books that are read to them and those they can read for 
themselves, taking turns and listening to what others say 
Retrieve and record information from non-fiction 

 
Language of Deduction 
In conclusion I would say tha …. 
Due to the fact that … 
I conclude that … 
 
Language of Opinion 
I agree/disagree because 
I appreciate …‟s opinion because …  
However I feel differently because … 
What is your opinion …? 

 



 

 

Year 4 Reading 
Greater Depth (29 Points) 

Names:       

Word Reading Comprehension 
Sapphire (BCC) or Grey (P) 

Alternatively, broaden using texts for this age group (Core Book List) 
 

Year 4 programme of Study 
Have a secure understanding of the Year 4 „Word Reading‟ curriculum including reading all of the 
words from the Year 4 spelling curriculum and understanding their meanings Appendix 2 

 

Have a secure understanding of the Year 4 „Comprehension‟ curriculum 
 
Comments show an awareness of author‟s viewpoint 
 
Explores viewpoints of characters within the story 
 
Explains a character‟s motivation 
 
Comments on similarities and differences of a range of texts 
 
Understands structural features of narrative e.g. narrative hooks, cliff-hangers 
 
Considers way in which an author ends or could end a story 
 
Identifies, compares and contrasts plot/character across range of texts 
 
Identifies features of a wide range of fiction genres, e.g. science fiction, issues and dilemmas 
 
Understands how the meaning of sentences is shaped by punctuation, word order or connectives 
 
Expresses opinions and elaborates by referring to the text (point + evidence + explanation) 
 
Analyses key parts of the text and their impact 
 
Comments upon the use and effect of author‟s language 
 
Identifies how punctuation can convey character e.g. exclamation marks to affect tone of voice 
 
Identifies how language is used to convey character  
 
Finds and comments on examples of how authors express different moods, feelings and attitudes 

Reading behaviours: 
Skims and scans forwards and backwards; note taking and annotating 
 
Asks questions of the text 
 
Reads a range of appropriate texts fluently and accurately 
 
Reads independently using a range of strategies including knowledge of prefixes and 
suffixes to construct the meaning of words in context 
 
Using dictionaries to check the meaning of words that they have read 
 
Asking open and closed questions to improve their understanding of a text 
 
Perform poetry and play scripts showing understanding through intonation, tone, volume and 
action 
 

Participate in discussion about both books that are read to them and those they can read for 
themselves, taking turns and listening to what others say: 
Speaks with good diction so that those at the rear can hear what is being said 
Listens to others responsively in discussion and links ides clearly to what others have said even 
when view are different 
Makes use of what is learnt from a discussion 
Attempt different roles/responsibilities according to what is needed 
Take a different viewpoint to influence feelings about a character or situation 
DRAMA: Understands character‟s actions, e.g. hot-seating, freeze-frame, monologue 
 

Retrieve and record information from non-fiction: 

Uses features to locate information 
Recognises and explores fact versus opinion 

 

Responding to text – THEAL prompts for guidance 
 

Language of Evaluation 
My view is that … because … 
This is supported by the fact that … 
Furthermore … 
However … 
 
Language of Opinion 
Therefore/in my opinion I believe 
He/she considers 
It is my opinion that … However others might /may believe … 

 



 

 

 
Year 5 Reading 

Autumn 29 (Points) 
Names:       

Word Reading Comprehension 

Sapphire (BCC) or Blue (P) 
Alternatively, broaden using texts for this age group (Core Book List) 
Year 5 programme of Study 

At this stage, there should be no need for further direct teaching of word reading skills for almost all 
pupils. If pupils are struggling or failing in this, the reasons for this should be investigated. It is 
imperative that pupils are taught to read during their last two years at primary school if they enter 
year 5 not being able to do so.  

 

 Applies their growing knowledge of root words, prefixes and suffixes from the 2014 National 
Curriculum spelling appendices (etymology and morphology) as listed in the Year 5 spelling 
document, both to read aloud and to understand the meaning of new words they meet (as they 
are taught Appendix 2) 

Maintain positive attitudes to reading and understanding of what they read by: 
Continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference 
books or textbooks 
 
Increasing their familiarity with a wide range of books, including myths, legends and traditional stories, modern 
fiction, fiction from our literary heritage, and books from other cultures and traditions 
 
Recommending books that they have read to their peers, giving reasons for their choices (book reviews) 
 
Uses clues from action, dialogue and description to establish meaning 
 
Identifies features of a wide range of fiction genres, e.g. science fiction, issues and dilemmas 
 
Considers way in which an author ends or could end a story 
 
Continues to link events in the text to own experiences  
 
Comments on similarities and differences of a range of texts including fiction and non-fiction 
 
Learning a wider range of  classic and narrative poetry by heart  
 
Preparing poems and plays to read aloud and to perform, showing understanding through intonation, tone and 
volume so that the meaning is clear to an audience 
 
Compares and contrasts poems with different structures, e.g. kennings, cinquain, haiku 
 

Understand what they read by: 
Justifies opinions and elaborates by referring to the text (point + evidence + explanation) 
 
Infers meaning using evidence from the text and wider experiences/knowledge of the wider world 
 
Predicting what might happen from details stated and implied 
 
Distinguish between statements of fact and opinion 
 
Summarising the main ideas drawn from more than one paragraph 
 
Continue to identify key information by highlighting important parts of the text when making notes 
 
Discuss and evaluate how authors use language, including figurative language, considering the impact on the 
reader 
 
Identifies how punctuation can convey character e.g. exclamation marks to affect tone of voice showing mood of 
the character 

Reading behaviours: 
Reads a range of appropriate texts fluently and accurately 
 
Reads independently using a range of strategies including knowledge of prefixes and suffixes to 
construct the meaning of words in context 
 
Skims and scans, forwards and backwards; note taking and annotating 
 
Asking  open and closed questions to improve their understanding  
 
Checking that the book makes sense to them, discussing their understanding and exploring the 
meaning of words in context 
 
Understands how the meaning of sentences is shaped by punctuation, word order or connectives 
 

Responding to text – THEAL prompts for guidance 

Participate in discussions about books that are read to them and those they can read for 
themselves, building on their own and others‟ ideas and challenging views courteously: 

Explain and discuss their understanding of what they have read, including through formal 
presentations and debates, maintaining a focus on the topic and using notes where necessary: 
Retrieve, record and present information from non-fiction:  
Language of Retelling 
First, Next, Then, After that, Finally… 
 „What happened next?‟ „What did…?‟ 
 
Language of Predicting 
I predict that…………….. 
I believe / I think………might / or…………………. 
If………. then………………. 
X has happened, therefore I think………………… 
 
Language of Hypothesis 
It is true that……………………………. 
In conclusion……………………………. 
I would like to prove / disprove………..  
Perhaps the reason is …… 

 
 
 



 

 

Year 5 Reading 
Spring 30 (Points) 
Names:       

Word Reading Comprehension 

Sapphire/Diamond (BCC) or Blue (P) 
Alternatively, broaden using texts for this age group (Core Book List) 
Year 5 programme of Study 

At this stage, there should be no need for further direct teaching of word reading skills for almost all 
pupils. If pupils are struggling or failing in this, the reasons for this should be investigated. It is 
imperative that pupils are taught to read during their last two years at primary school if they enter 
year 5 not being able to do so.  

 

 Applies their growing knowledge of root words, prefixes and suffixes from the 2014 National 
Curriculum spelling appendices (etymology and morphology) as listed in the Year 5 spelling 
document, both to read aloud and to understand the meaning of new words they meet (as they 
are taught Appendix 2) 

Maintain positive attitudes to reading and understanding of what they read by: 
Continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference books 
or textbooks 
 
Increasing their familiarity with a wide range of books, including myths, legends and traditional stories, modern 
fiction, fiction from our literary heritage, and books from other cultures and traditions 
 
Continue to use drama to interpret meanings in text 
 
Comments show an understanding of author‟s viewpoint 
 
Comments on the impact a text has upon  the reader 
 
Explores viewpoints of characters within the story 
 
Identifies the key theme of a text 
 
Understands structural features of narrative e.g. narrative hooks, cliff-hangers, cohesion, different ways to start 
narratives 
 
Makes comparison between popular texts 
 
Continue to perform classic poetry/narrative poetry showing understanding through intonation, tone and volume so 
that the meaning is clear to an audience 
 
Evaluates poetry, discussing word choice: rhythm, rhyme, figurative language 

 

Understand what they read by: 
Uses knowledge of word derivations and word formation to construct the meaning of words in  context 
 
Discusses messages, moods, feelings and attitudes using inference and deduction 
 
Refers to the text to support predictions and opinions (point + evidence + explanation) 
 
Identifies key points when reading an appropriately challenging text 
 
Summarises key information from different parts of a text identifying key details that support the main ideas 
 
Analyses key parts of the text and their impact 
 
Identifies genre-specific phrases and magpies to use in own writing 
 
Comments on the effect of language used in the text in relation to the genre 
 
Identifies how language is used to convey character  

Reading behaviours: 
Reads fluently, using punctuation to establish meaning and inform intonation  
 
Reads independently using a range of strategies including knowledge of prefixes and suffixes to 
construct the meaning of words in context 
 
Skims and scans, forwards and backwards; note taking and annotating 
 
Asking  open and closed questions to improve their understanding  
 
Checking that the book makes sense to them, discussing their understanding and exploring the 
meaning of words in context 
 
Understands how the meaning of sentences is shaped by punctuation, word order or connectives 
 
Recommending books that they have read to their peers, giving reasons for their choices 
 
Distinguish between statements of fact and opinion 

Responding to text – THEAL prompts for guidance 
Participate in discussions about books that are read to them and those they can read for themselves, building on 
their own and others‟ ideas and challenging views courteously: 

Explain and discuss their understanding of what they have read, including through formal presentations and 
debates, maintaining a focus on the topic and using notes where necessary: 

Retrieve, record and present information from non-fiction:  

 
Language of Explaining 
Because of……. x happened 
For example… 
In conclusion… 
To begin with… 
As a result of… 
The reason(s) for… 
Language of Description 
It appears to be….because…  It seems to be like…because…  
 I think it looks like…because… It reminds me of … because … 
Why? How? What? Tell Me About…. 
Language of Evaluation 
My view is that….because……… 
This is supported by the fact that…… 
In my opinion …Furthermore …. However 

 
Year 5 Reading 



 

 

Summer 31 (Points) 

Names:       

Word Reading Comprehension 
Diamond (BCC) or Blue (P) 

Alternatively, broaden using texts for this age group (Core Book List) 
Year 5 programme of Study 

At this stage, there should be no need for further direct teaching of word reading skills for almost all 
pupils. If pupils are struggling or failing in this, the reasons for this should be investigated. It is 
imperative that pupils are taught to read during their last two years at primary school if they enter 
year 5 not being able to do so.  

 

 Applies their growing knowledge of root words, prefixes and suffixes from the 2014 National 
Curriculum spelling appendices (etymology and morphology) as listed in the Year 5 spelling 
document, both to read aloud and to understand the meaning of new words they meet (as they 
are taught Appendix 2) 

Maintain positive attitudes to reading and understanding of what they read by: 
Continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference books 
or textbooks 
 
Increasing their familiarity with a wide range of books, including myths, legends and traditional stories, modern 
fiction, fiction from our literary heritage, and books from other cultures and traditions 
 
Understands how personal experience will affect how the reader interprets and responds to a text e.g. a reader who 
has been the victim of bullying will empathise with more intensity 
 
Recognises texts that contain features from more than one genre e.g. persuasive play script; 
information/explanation hybrids 
 
Identifies implicit and explicit points of views 
 
Explains a character‟s motivation 
 
Uses structural and organisational features of a range of text-types to support understanding 
 
Identifies the style of individual writers and poets and provides examples from a range of texts 
 
Learning a wider range of poetry by heart 
 
Continue to evaluate poetry, discussing word choice: rhythm, rhyme, figurative language 

 
Understand what they read by: 
Uses knowledge of word derivations and word formation to construct the meaning of words in context 
 
Reads between the lines to identify hidden meaning in both fiction and non-fiction (show not tell) 
 
Uses inference to identify author‟s viewpoint and can present an alternative viewpoint 
 
Drawing inferences such as inferring characters‟ feelings, thoughts and motives from their actions, and justifying 
inferences with evidence 
 
Refers to the text to support predictions and opinions (point + evidence + explanation) 
 
Summarise ideas from different parts of the text and selects pertinent quotations to support own opinions  
 
Describes, with examples, how an author has chosen a range of vocabulary to convey different messages, moods, 
feelings and attitudes 
 
Identifies and comments on expressive, figurative language and descriptive language to create effect in poetry and 
prose 
 
Finds and comments on examples of how authors express different moods, feelings and attitudes 

Reading behaviours: 
Reads fluently, using punctuation to establish meaning and inform intonation  
 
Reads independently using a range of strategies including knowledge of prefixes and suffixes to 
construct the meaning of words in context 
 
Skims and scans, forwards and backwards; note taking and annotating 
 
Asking  open and closed questions to improve their understanding  
 
Checking that the book makes sense to them, discussing their understanding and exploring the 
meaning of words in context 
 
Understands how the meaning of sentences is shaped by punctuation, word order or connectives 
 
Recommending books that they have read to their peers, giving reasons for their choices 
 
Distinguish between statements of fact and opinion 
 
Uses drama to interpret meanings in text 
 
Uses structural and organisational features of a range of text-types to support understanding 
Responding to text – THEAL prompts for guidance 

Participate in discussions about books that are read to them and those they can read for 
themselves, building on their own and others‟ ideas and challenging views courteously: 

Explain and discuss their understanding of what they have read, including through formal 
presentations and debates, maintaining a focus on the topic and using notes where necessary: 
Retrieve, record and present information from non-fiction:  
Language of Deduction 
The fact is……………. 
In effect………………. 
Given that……………….then……………… 
I deduce/deduct……………………… 
I have worked out…………………… 
In conclusion… I conclude… 
Language of Comparison 
In some ways … and … are alike.  For instance they both … 
Another feature they have in common is that…   Another difference is… 
Furthermore they are both … However they both differ in some way.  
For example …while … 

 



 

 

Year 5 Reading 
Greater Depth (32 Points) 

Names:       

Word Reading Comprehension 
Diamond (BCC) or Blue (P) 

Year 5 programme of Study 
Have a secure understanding of the Year 5 „Word Reading‟ curriculum including reading all of the words from 
the Year 5 spelling document and understanding their meanings Appendix 2 

Have a secure understanding of the Year 5 „Comprehension‟ curriculum 
 
Sustains reading of a longer text and discusses interpretations and preferences with others 
 
Identifying and discussing themes and conventions in and across a wide range of writing 
 
Continue to evaluate poetry, discussing word choice: rhythm, rhyme, figurative language 
 
Uses inference to identify author‟s viewpoint and can present an alternative viewpoint 
 
 
Knows how meaning is constructed within a sentence e.g. through the use of : 
-connectives 
-clauses to build relevant detail 
- understanding how modal or qualifying words or phrases build shades of meaning 
-the use of adjectival phrases 
-non-finite clauses give clarity etc. 
 
Predicting what might happen from details stated and implied (3 mark SATs questions) 
 
Work out the meaning of words from the context 
 
Summarises key information from different parts of a text using quotations for 
illustration 
 
 
 
 

 
 

 

Reading behaviours: 

 Skims and scans, forwards and backwards; note taking and annotating 
 

 Asking  open and closed questions to improve their understanding  
 

 Checking that the book makes sense to them, discussing their understanding and exploring the meaning of 
words in context 

 

 Understands how the meaning of sentences is shaped by punctuation, word order or connectives 
 

 Hearing a range of voices throughout the text 
Participate in discussions about books that are read to them and those they can read for themselves, 
building on their own and others‟ ideas and challenging views courteously: 
Sustains listening to different sources, retaining or noting key information 
Speaks in extended turns to express ideas and opinions, with relevant detail 
Listens to others in discussion and links own ideas to others‟ views 
DRAMA: Uses techniques to explore empathy 
 
Explain and discuss their understanding of what they have read, including through formal presentations 
and debates, maintaining a focus on the topic and using notes where necessary: 
Organises and shapes a talk, making connections between ideas and drawing on different points of view 
Uses persuasive language and techniques to influence their listener 
Varies vocabulary, grammar, and non-verbal features to suit audience, purpose and context 
 
Provide reasoned justifications for their views: 
Retrieve, record and present information from non-fiction:  
Uses the language features of a range of non-fiction text-types to sustain understanding over extended texts 
Uses a combination of skimming and scanning and text-marking across a range of texts to locate information 
(applicable to fiction as well) 
Responding to text – THEAL prompts for guidance 
Participate in discussions about books that are read to them and those they can read for themselves, building on their own and others‟ ideas and 
challenging views courteously: 

Explain and discuss their understanding of what they have read, including through formal presentations and debates, maintaining a focus on the topic 
and using notes where necessary: 

Retrieve, record and present information from non-fiction:  

Language of Opinion 
Consequently / Based on fact / Because of my beliefs… 
To hold the view / After consideration … 
After / On reflection … 
It is my understanding that… 

The facts lead me to the conclusion that… 

Language of Deduction 
The facts lead to……………………………….. 
Based on……  I have been lead to the conclusion that……………… 
The evidence leads to … Having considered … 
This infers that…………… 

 
 



 

 

Year 6 Reading 
Autumn (32 Points) 

Names:       

Word Reading Comprehension 

Diamond (BCC) or Blue/Red (P) 
Alternatively, broaden using texts for this age group (Core Book List) 
 
Year 6 programme of Study 

 Applies their growing knowledge of root words, prefixes and suffixes from the 2014 National 
Curriculum spelling appendices (etymology and morphology) as listed in the Year 6 spelling 
document, both to read aloud and to understand the meaning of new words they meet (as they 
are taught Appendix 2) 

Maintain positive attitudes to reading and understanding of what they read by: 
Continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and 
reference books or textbooks 
 
Increasing their familiarity with a wide range of books, including myths, legends and traditional stories, 
modern fiction, fiction from our literary heritage, and books from other cultures and traditions 
 
Read age-appropriate books with confidence and fluency (including whole novels) 
 
Relates texts to own experience and previous reading experience 
 
Reading books that are structured in different ways and reading for a range of purposes 
 
Identifies the style of individual writers and poets and provides examples from a range of texts 
 
Identifying and discussing themes and conventions in and across a wide range of writing 
 
Learning a wider range of poetry by heart and performs classic poetry/narrative poetry 
 
Preparing poems and plays to read aloud and to perform, showing understanding through intonation, 
tone and volume so that the meaning is clear to an audience 
 
Evaluates poetry, discussing word choice: rhythm, rhyme, figurative language 
 
Compares and contrasts poems with different structures, e.g. kennings, cinquain, 
Understand what they read by: 
Work out/explain the meaning of words in context 
 
Knows how meaning is constructed within a sentence e.g. through the use of connectives, clauses to 
build relevant detail 
 
Drawing inferences such as inferring characters‟ feelings, thoughts and motives from their actions, and 
justifying inferences with evidence, selecting pertinent quotations to support own opinions 
 
Retrieve information from age appropriate non-fiction texts (Link to topic work) 
 
Uses inference to identify author‟s viewpoint and can present an alternative viewpoint 
 
Refers to the text to support predictions and opinions (point + evidence + explanation) 
 
Summarising the main ideas drawn from more than one paragraph, identifying key details that support 
the main ideas 
 
Identifying how language, structure and presentation contribute to meaning 
 
Describes, with examples, how author has chosen a range of vocabulary to convey different messages, 
moods, feelings and attitudes including expressive, figurative and descriptive language 

Reading behaviours: 
Sustains reading of a longer text and discusses interpretations and preferences with others 
Reads fluently, using punctuation to establish meaning and inform intonation  
Reads independently using a range of strategies including knowledge of prefixes and suffixes to 
construct the meaning of words in context 
Skims and scans, forwards and backwards; note taking and annotating 
Asking  open and closed questions to improve their understanding  
Checking that the book makes sense to them, discussing their understanding and exploring the 
meaning of words in context 
Understands how the meaning of sentences is shaped by punctuation, word order or connectives 
Recommending books that they have read to their peers, giving reasons for their choices 
Distinguish between statements of fact and opinion 
Uses drama to interpret meanings in text 
Uses structural and organisational features of a range of text-types to support understanding 
Responding to text – THEAL prompts for guidance 
Participate in discussions about books that are read to them and those they can read for themselves, building on their own and 
others‟ ideas and challenging views courteously: 

Explain and discuss their understanding of what they have read, including through formal presentations and debates, maintaining a 
focus on the topic and using notes where necessary: 

Retrieve, record and present information from non-fiction:  

 
Langue of retelling 
First …Next … Then …After that … Finally 
In summary … 
The consequence of … 
What happened next …? 
What did …? 
 
Language of predicting   
In light of … I predict … 
There is a high/low probability … 
The chances of/the likely hood of/ Due to the fact that … 
Upon consideration of the facts … 
 
Language of opinion 
Consequently/based on the fact/because of my beliefs … 
To hold the view/after consideration/on reflection … 
It is my understanding that … 
The facts lead me to the conclusion that ..… 
  

 

 
 



 

 

Year 6 Reading 
Spring (33 Points) 

Names:       

Word Reading Comprehension 

Diamond/Pearl (BCC) or Red (P) 
Alternatively, broaden using texts for this age group (Core Book List) 

 
Year 6 programme of Study 

 Applies their growing knowledge of root words, prefixes and suffixes from the 2014 
National Curriculum spelling appendices (etymology and morphology) as listed in the Year 
6 spelling document, both to read aloud and to understand the meaning of new words they 
meet (as they are taught Appendix 2) 

Maintain positive attitudes to reading and understanding of what they read by: 
Continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference books or 
textbooks 
 
Increasing their familiarity with a wide range of books, including myths, legends and traditional stories, modern fiction, 
fiction from our literary heritage, and books from other cultures and traditions 
 
Read age-appropriate books with confidence and fluency (including whole novels) 
 
Recognises and comments upon explicit and implicit points of view with some explanation 
 
Explains the structural devices the author has used to organise the text 
 
Shows an understanding of how context impacts upon the reader e.g. stories in the war, developing countries, history 
 
Identifying and discussing themes and conventions in and across a wide range of writing 
 
Recognises different types of language e.g. persuasive, formal, informal, discursive and comment upon their effect 
 
Learning a wider range of poetry by heart 
 
Preparing poems and plays to read aloud and to perform, showing understanding through intonation, tone and 
volume so that the meaning is clear to an audience 
 
Comments on the overall impact of poetry and prose with a reference to features e.g. development of theme 
 
Evaluate how authors use language, including figurative language, considering the impact on the reader 

 

Understand what they read by: 
Checking that the book makes sense to them, discussing their understanding and exploring the meaning of words in 
context 
 
Knows how meaning is constructed within a sentence e.g. understanding how modal or qualifying words or phrases 
build shades of meaning, the use of adjectival phrases, non-finite clauses give clarity etc 
 
Makes inferences from across whole text where clues are dropped imperceptibly 
 
Predicting what might happen from details stated and implied (3 mark SATs questions) 
 
Summarising the main ideas drawn from across a whole text, identifying key details that support the main ideas 
 
Identify/explain how information/narrative content is related and contributes to meaning as a whole  
 
Identify/explain how meaning is enhanced through choice of words and phrases 
  
Analyses why the author has chosen a range of vocabulary to convey different moods, feelings and attitudes 

Reading behaviours: 
 Sustains reading of a longer text and discusses interpretations and preferences with others 
 Reads fluently, using punctuation to establish meaning and inform intonation  

 Reads independently using a range of strategies including knowledge of prefixes and suffixes 
to construct the meaning of words in context 

 Skims and scans, forwards and backwards; note taking and annotating 

 Asking  open and closed questions to improve their understanding  

 Checking that the book makes sense to them, discussing their understanding and exploring 
the meaning of words in context 

 Hearing a range of voices throughout the text 
 Understands how the meaning of sentences is shaped by punctuation, word order or 

connectives 

 Recommending books that they have read to their peers, giving reasons for their choices 

 Distinguish between statements of fact and opinion 

 Uses drama to interpret meanings in text 
 Uses structural and organisational features of a range of text-types to support 

understanding 
Responding to text – THEAL prompts for guidance 
Participate in discussions about books that are read to them and those they can read for themselves, building on their own and 
others‟ ideas and challenging views courteously: 

Explain and discuss their understanding of what they have read, including through formal presentations and debates, 
maintaining a focus on the topic and using notes where necessary: 

Retrieve, record and present information from non-fiction:  

Language of Explaining 
This is supported by …   Alternatively … 
Owing to …    X has/is … 
This has altered … 
Evidently … 
 
My reasons are x, y and z./I believe that …is/are x, y and z (3 mark questions) 
I think x because … (Opinion/quote) I think y because … (Opinion/quote) I think z because … 
(Opinion/quote) 
 
Language of Comparison 
In some ways … and … are alike.  For instance they are both …  
Another feature that they have in common is … 
Furthermore they are both … 
However they also differ in some ways.  For example … while/whereas … 
The similarities/differences seem more significant than the similarities/differences because … 
 
Language of Argument 
On the one hand … I am convinced … Given that … It is clear that … 

 



 

 

Year 6 Reading 
Summer  (34 Points) 

Names:       

Word Reading Comprehension 

 
Alternatively, broaden using texts for this age group (Core Book List) 

 
Year 6 programme of Study 

 Applies their growing knowledge of root words, prefixes and suffixes from the 2014 National 
Curriculum spelling appendices (etymology and morphology) as listed in the Year 6 spelling 
document, both to read aloud and to understand the meaning of new words they meet (as 
they are taught Appendix 2) 

Maintain positive attitudes to reading and understanding of what they read by: 
Continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference books or 
textbooks 
 
Increasing their familiarity with a wide range of books, including myths, legends and traditional stories, modern 
fiction, fiction from our literary heritage, and books from other cultures and traditions 
 
Read age-appropriate books with confidence and fluency (including whole novels) 
 
Makes links to their experience and experiences read in books 
 
Recognises and comments upon explicit and implicit points of view 
 
The viewpoint in the text is clearly identified with some explanation 
 
Navigates several texts simultaneously to select and compare information 
 
Continues to show an understanding of how context impacts upon the reader e.g. stories in the war, developing 
countries, history 
 
Declares and justifies personal preferences for writers and text-types 
 
Learning a wider range of poetry by heart 
 
Preparing poems and plays to read aloud and to perform, showing understanding through intonation, tone and 
volume so that the meaning is clear to an audience 
 
Continue to evaluate how authors use language in a wide range of genres, including figurative language, 
considering the impact on the reader 

 

Understand what they read by: 
Checking that the book makes sense to them, discussing their understanding and exploring the meaning of words in 
context 
 
Consolidate how meaning is constructed within a sentence e.g. through the use of connectives, clauses to build 
relevant detail, understanding how modal or qualifying words or phrases build shades of meaning, the use of 
adjectival phrases, non-finite clauses give clarity etc. 
 
Makes inferences from across whole text where clues are dropped subtly 
 
Explores the text to support and justify predictions and opinions (point + evidence + explanation) 
 
Consolidate summarising the main ideas drawn from whole texts, identifying key details that support the main 
ideas 
 
Explains the key features, themes and characters across a range of texts 
 
Identifies ways in which authors manipulate structures and language features for effect 

Reading behaviours: 
Sustains reading of a longer text and discusses interpretations and preferences with others 
Reads fluently, using punctuation to establish meaning and inform intonation  
Reads independently using a range of strategies including knowledge of prefixes and suffixes to 
construct the meaning of words in context 
Skims and scans, forwards and backwards; note taking and annotating 
Asking  open and closed questions to improve their understanding  
Checking that the book makes sense to them, discussing their understanding and exploring the 
meaning of words in context 
Hearing a range of voices throughout the text 
Understands how the meaning of sentences is shaped by punctuation, word order or connectives 
Recommending books that they have read to their peers, giving reasons for their choices 
Distinguish between statements of fact and opinion 
Uses drama to interpret meanings in text 

Uses structural and organisational features of a range of text-types to support understanding 
Responding to text – THEAL prompts for guidance 
Participate in discussions about books that are read to them and those they can read for themselves, building on their own and 
others‟ ideas and challenging views courteously: 

Explain and discuss their understanding of what they have read, including through formal presentations and debates, 
maintaining a focus on the topic and using notes where necessary: 

Retrieve, record and present information from non-fiction:  

Language of Deduction 
Based on … I have been led to the conclusion that .. 
 The evidence leads to … 
Having considered … 
This infers that … 

 
Language of Hypothesis 
Having analysed … 
Having pondered … 
Taking everything into account … 
Given this, it is likely that … 
 
Language of Sequencing 
Whist x was … y was … 
During x – y happened … 
Initially the … were … however … 

 
 



 

 

Year 6 Reading 
Greater Depth (35 Points) 

Names:       

Word Reading Comprehension 
Diamond (BCC) or Blue (P) 

Year 6 programme of Study 
Have a secure understanding of the Year 6 „Word Reading‟ curriculum including reading all of the words from 
the Year 6 spelling document and understanding their meanings Appendix 2 

Have a secure understanding of the Year 6 „Comprehension‟ curriculum 
 
Identifies the ways in which a character develops or changes  over the course of a story e.g. Bilbo 
Baggins 
 
Explains how texts are crafted – this could include interweaving action, dialogue and description for 
effect; using impersonal constructions; withholding information; using short sentences to create 
tension; foreshadowing; using motifs 
 
Identifies and evaluates the techniques the author has used to create mood, feelings, messages and 
attitudes 
 
Identifies and discusses irony and its effect 

 
 
 
 
 
 
 
 

 
 

 

Reading behaviours (Ongoing): 
Uses all of the reading behaviours throughout Year 6 

Is an avid reader and can discuss series of books by multiple authors, choosing independently to 
read for pleasure at home and at school 

Participate in discussions about books that are read to them and those they can read for themselves, 
building on their own and others‟ ideas and challenging views courteously: 
Asks pertinent questions to develop and extend ideas • Articulates ideas and opinions, using evidence and 
explanation to support 
Participates in discussions, listens attentively and responds to others‟ points of view, drawing on evidence and 
explaining 
Explores complex ideas and feelings in a range of ways, both succinct and extended 
DRAMA: Uses techniques to explore empathy 
 
Explain and discuss their understanding of what they have read, including through formal presentations 
and debates, maintaining a focus on the topic and using notes where necessary: 
Adapts spoken language confidently according to the demands of the context 
Adopts group roles and responsibilities independently, drawing ideas together and promoting effective discussion 
Debates an issue, structuring a logical argument using formal discursive language and responding to the opposite 
point of view 
Maintains generally controlled and effective organisation of talk to guide the listener 
Provide reasoned justifications for their views 
Retrieve, record and present information from non-fiction: 
Uses a combination of skimming, scanning and text-marking across a range of texts to locate, collate and re-
present information 
Navigates several texts simultaneously to select and compare information 
Comments and compares the language the author has made to convey information over a range of non-fiction 
texts 

Responding to text – THEAL prompts for guidance 
 Participate in discussions about books that are read to them and those they can read for themselves, building on their own and others‟ ideas and 
challenging views courteously: 

Explain and discuss their understanding of what they have read, including through formal presentations and debates, maintaining a focus on the topic 
and using notes where necessary: 

Retrieve, record and present information from non-fiction:  

 
Consolidate THEAL taught across Year 6. 



 

 

 

 

 

 

 

 

 

 

Osmani Writing PAT 

 



 

 

Assessment and Progression in Writing Child‟s name: ____________ 
Early learning goals: Communication and language Early learning goals: Literacy 

Listening and attention Understanding  Speaking Writing  Reading 

Children listen attentively in a range of situations. -
They listen to stories, accurately anticipating key 
events and respond to what they hear with relevant 
comments, questions or actions.  
-They give their attention to what others say and 

respond appropriately, while engaged in another 
activity.  

 

Children can follow instructions involving several 
ideas or actions.  
They answer „how‟ and „why‟ questions about their 
experiences and in response to stories or events.  

 

-Children express themselves effectively, showing 

awareness of listeners‟ needs.  
-They use past, present and future forms accurately 
when talking about events that have happened or 
are to happen in the future.  
-They develop their own narratives and 

explanations by connecting ideas or events.  
 

children use their phonic knowledge to write words in ways which match their 
spoken sounds.  
They also write some irregular common words.  
They write simple sentences which can be read by themselves and others.  
Some words are spelt correctly and others are phonetically plausible.  
 

-children read and understand simple sentences.  
They use phonic knowledge to decode regular words and read them aloud 
accurately.  
They also read some common irregular words. 
They demonstrate understanding when talking with others about what they 
have read.  

 

 

 AF5 AF6 A
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3 

AF4 AF1 AF2 AF7 AF8  
 
 

Handwriting and presentation 

 Vary sentences for clarity, 

purpose and effect 

 

Write with technical 

accuracy of syntax and 

punctuation in phrases, 

clauses and sentences 

Organise and present 

whole  texts effectively, 

sequencing and structuring 

information, ideas and 

events 

 

 
Construct paragraphs and 

use cohesion within and 

between paragraphs 

 

 
Write imaginative, 

interesting and 

thoughtful texts 

Produce texts 

which are 

appropriate to task, 

reader and 

purpose 

 
 

Select appropriate and 

effective vocabulary 

 

 
Use correct spelling 

Year  Sentence Structure and Punctuation Text Structure and Organisation Composition and effect Spelling Handwriting 

Y1 
Pupils' writing communicates meaning through simple words and phrases. In their reading or their writing, pupils begin to show awareness of how full stops are used. Letters are usually clearly shaped and correctly orientated. 

     In each genre taught, chn should be taught to write sentences by: 
• saying out loud what they are going to write about, composing a sentence orally before writing it, sequencing sentences to form short narratives, re-reading what they have written to check that it makes sense, discuss what they have written with the teacher or other pupils (I am proud of my writing 

because…), read aloud their writing clearly enough to be heard by their peers and the teacher. Orally compose and write sentences in narratives and non-fiction texts.  
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• Writes simple words and phrases 

• Composes a sentence orally and attempt to 
replicate it in writing. 

• Shows some awareness of how full stops 
are used in writing or reading. 

• Full stops may be used to mark the end of 

a line rather than a sentence. 

• Separation of words with spaces, with prompting 
• How words can combine to make sentences 
• Identify and use question marks  
• Capital letters for personal pronoun ‘I’   
•  

 

 
• Writing is orientated correctly, (top to bottom, left to right). 

• Some ideas may be linked by „and‟. 

 
• Recognisable letters and simple words and phrases are used to 

convey meaning 

• Begins to write in different forms; e.g. lists, captions, simple stories. 

• With adults support, re-read writing to check it makes sense. 

 

 
Phonics Phase 3 

 
• Usually correct spelling of 

simple high-frequency words 

(40+) 

• Phonetically plausible attempts at 

words with digraphs and double 

letters 

• Sufficient number of recognisable 

words for writing to be readable, 

including, e.g. use of letter names 

to approximate syllables and 

words 

• Using spelling rule for adding -s or 

–es as the plural marker for nouns 

and the third person singular 

markers for verbs.  

• Using the prefix –un 

• Using the suffixes –ing, -ed, -er and –

est.  

 
 
 
 
 

• Most letters correctly formed and orientated 

• Spaces between words 

• Form capital letters 

• Form digits 0-9 

•  
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• Joins clauses with „and‟. 

• Uses capital letters and full stops. 

• Uses capital letters for names of people, places 
and days of the week. 

• Separates words with spaces.  

• Use the joining word – „but‟ to link words and 
clauses. 

• Identify and use exclamations marks.  

• Simple beginning, middle and end are becoming apparent 

through imitated story language. 

• Sequence events or ideas in narrative and non-fiction texts. 

•   

• Writing can be read by themselves and others. 

• Begins to use story language. 

• There may be some simple but appropriate vocabulary linked to 

the context. 

• Narrative or non-narrative identifiable. 
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• Writes simple sentences that makes sense. 

• Joining words and clauses using and, but and or 
• Use and identify: capital letters (names, places, 

pronoun I etc); full stops; question marks and 
exclamation marks and the joining word ‘and’ in 
independent sentences.  

• Sequencing sentences to form short narratives 
• Some familiar phrases to indicate the start / end of a 

narrative, e.g. once upon a time, one day, the end. 

  

• Pupil uses appropriate vocabulary, making choices between 

alternatives supplied, e.g. word banks. 

• Some interesting descriptive language used, e.g. for 

appearance, feelings, characters and settings. 

Y2 Pupils' writing communicates meaning in both narrative and non-narrative forms, using appropriate and interesting vocabulary, and showing some awareness of the reader. Ideas are developed in a sequence of sentences, sometimes demarcated by capital letters and full stops. Simple, 
monosyllabic words are usually spelt correctly, and where there are inaccuracies the alternative is phonetically plausible. In handwriting, letters are accurately formed and consistent in size.  
Pupils should be taught to develop positive attitudes towards and stamina for writing by: 

writing narratives about personal experiences and those of others (real and fictional), writing about real events, writing poetry, writing for different purposes, 

Consider what they are going to write before beginning by: planning or saying out loud what they are going to write about, writing down ideas and/or key words using Alan Peat planning structures, including new vocabulary, encapsulating what they want to say, sentence by 
sentence  

Make simple additions, revisions and corrections to their own writing by: evaluating their writing with the teacher and other pupils, re-reading to check that their writing makes sense and that verbs to indicate time are used correctly and consistently, including verbs in the 
continuous form (e.g. spotting and changing – he walking to the shop – to he walked to the shops) Discuss writing with adults and peer using THEAL i.e.: I included…because…I am proud of my work…because… 

Proof-reading (initially with teachers guidance – Autumn term) to check for errors in spelling, grammar and punctuation [for example, ends of sentences punctuated correctly] read aloud what they have written, taking note of punctuation to make the meaning clear. 
By summer term pupils should be able to independently edit and improve their own writing using punctuation and joining words. 
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• Use joining word „so‟ and subordinating conjunction 
„because‟. 

• Uses full stops and capital letters more 
consistently. 

 

 
• Writing begins to show characteristics of chosen form based 

on the structure of known texts. 

• Chronological and non-chronological texts show simple 
structures. 

 

 
• Considers and selects from alternative word choices related to the 

subject matter. 

• Words chosen for effect – i.e. best adjective for context. (E.g. the 
curious cat peered through the wooden fence.) 

 

Phonics Phase 5 
 

Usually correct spelling of: 

 
• High frequency grammatical 

function words 

• Common single-morpheme 

content/lexical words 

• Letters generally correctly shaped but 

inconsistencies in orientation, size and use 

of upper/lower-case letters. 

• Clear letter formation, with ascenders and 

descenders distinguished, generally upper- 

and lower-case letters not mixed within words 



 

 

 
 
 

Y2 
Pupils' writing communicates meaning in both narrative and non-narrative forms, using appropriate and interesting vocabulary, and showing some awareness of the reader. Ideas are developed in a sequence of sentences, sometimes demarcated by capital letters and full stops. Simple, 
monosyllabic words are usually spelt correctly, and where there are inaccuracies the alternative is phonetically plausible. In handwriting, letters are accurately formed and consistent in size.  
Pupils should be taught to develop positive attitudes towards and stamina for writing by: 

writing narratives about personal experiences and those of others (real and fictional), writing about real events, writing poetry, writing for different purposes, 

Consider what they are going to write before beginning by: planning or saying out loud what they are going to write about, writing down ideas and/or key words using Alan Peat planning structures, including new vocabulary, encapsulating what they want to say, sentence by 
sentence  

Make simple additions, revisions and corrections to their own writing by: evaluating their writing with the teacher and other pupils, re-reading to check that their writing makes sense and that verbs to indicate time are used correctly and consistently, including verbs in the 
continuous form (e.g. spotting and changing – he walking to the shop – to he walked to the shops) Discuss writing with adults and peer using THEAL i.e.: I included…because…I am proud of my work…because… 

Proof-reading (initially with teachers guidance – Autumn term) to check for errors in spelling, grammar and punctuation [for example, ends of sentences punctuated correctly] read aloud what they have written, taking note of punctuation to make the meaning clear. 

By summer term pupils should be able to independently edit and improve their own writing using punctuation and joining words. 
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• Use joining words „and‟, „but‟ „so‟ and subordinating 
conjunction „because‟ and „that‟ (i.e. my teacher told 
me that…He said that…). 

• Secure use of full stops, capital letters, exclamation 
marks and question marks. 

• Identify, understand and select nouns and adverbs to 
complete a sentence.  

• Use past tense accurately and consistently for 
narratives, recounts and historical reports.  

 

 
• Writing begins to show characteristics of chosen form 

based on the structure of known texts. 

• Chronological and non-chronological texts show simple 
structures. 

 

 
• Considers and selects from alternative word choices related to the 

subject matter. 

• Words chosen for effect – i.e. best adjective for context. (e.g the curious 
cat peered through the wooden fence.) 

• expanded noun phrases to describe and specify [for example, the 
blue butterfly] 

Phonics Phase 5 
 

Usually correct spelling of: 

 
• High frequency 

grammatical function 

words 

• Common single-

morpheme 

content/lexical words 

• Distinguish between 

homophones and near 

homophones 

• Add suffixes to spell 

longer words, including 

–ment, -ness, -ful, -less 

and –ly.  

• Letters generally correctly shaped but 

inconsistencies in orientation, size and use 

of upper/lower-case letters. 

• Clear letter formation, with ascenders and 

descenders distinguished, generally upper- 

and lower-case letters not mixed within words 

• Uses spacing between words that reflects the 

size of letters.  
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• Uses a range of conjunctions to make a compound 
sentence e.g. and, but because, so. 

• Full stops, capital letters and question 

marks are used with commas to separate 

items in a list.  

• Pronouns are used to avoid repetition. 

• Starts some sentences in different ways e.g. 
Subject; preposition; pronoun. 

• sentences with different forms: statement, 

question, exclamation, command 

• Begins to use subordination to show time (before, 
after) and reason – „if‟ (i.e. If people eat too much 
sugar, it can cause tooth decay). 

• Uses present tense accurately and consistently for 
reports and persuasive adverts. 

 
• Organisation reflects the purpose of the writing, e.g. 

Instructions. 

• Related ideas are grouped together. 

• Some uses of basic layout conventions are used. 

• Uses connectives that signal time, e.g. then, 

after, before, meanwhile. 

 

 

• Variation in word choices, some of which is ambitious; (adjectives 

and nouns) 

• Detail is used to engage the reader. 

• Simple but appropriate text features apparent. 

• Edit and improve strengthening the use of adjectives to create simple 
noun phrases i.e. the ferocious green dragon. 
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• Sentences start in a variety of ways. 

subordination (when, if, that, or because 

including for time – when, before, after and 

reason – „because‟ and „if‟) 

• Pupils should be taught to develop their 
understanding by learning how to use both familiar 
and new punctuation correctly including full stops, 
capital letters,(used accurately) exclamation marks, 
question marks, commas for lists and apostrophes 
for contracted forms and the possessive (singular) 

• Use the subordinating conjunction „that‟ in 
sentences (I thought that…I hope that…) 

• Adds detail with two well-chosen adjectives (2a 
sentence) through noun phrases, e.g. Dragons have 
long spiky tails. 

•  

 

 
• Uses appropriate language and structures for the text-form. 

• Appropriate presentational features selected to suit 

particular writing purpose on paper and on screen. 

 

 
 

• Sustains form in narrative, including use of person and time. 

• Makes adventurous word and language choices appropriate to the 

style and purpose of the text. 

• Dialogue or actions show character and viewpoint (i.e. He was singing at 
the top of his voice.) 

Y3 
Pupils' writing is often organised, imaginative and clear. The main features of different forms of writing are used appropriately, beginning to be adapted to different readers. Sequences of sentences extend ideas logically and words are chosen for variety and interest. The basic grammatical structure of 

sentences is usually correct. Spelling is usually accurate, including that of common, polysyllabic words. Punctuation to mark sentences full stops, capital letters and question marks is used accurately. Handwriting is joined and legible. 

Pupils should be taught to: plan their writing by: 
 discussing writing similar to that which they are planning to write using Alan Peat structures, drawing on vocabulary and ideas from reading 
 discussing and recording ideas 

draft and write by: 
 composing and rehearsing sentences orally (including dialogue), progressively building a varied and rich vocabulary and an increasing range of sentence structures (English Appendix 2) 
 in narratives, creating settings, characters and plot and interesting endings 

 in non-narrative material, using simple organisational devices [for example, headings and sub-headings] 
evaluate and edit by: 
 assessing the effectiveness of their own and others’ writing and suggesting improvements 
 proof-read for spelling and punctuation errors 

read aloud their own writing and poems, to a group or the whole class with expression and intonation, taking note of the punctuation to make the meaning clear e.g. pausing at full stops, changing voice in response to an exclamation and question mark. 
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• Uses first and third person consistently. 

• Uses a range of time adverbials e.g. 

first, next, then, after a while, 

eventually and subordination i.e. ‘as 

soon as’ and ‘although’. 

• Uses a range of conjunctions to signal 

cause/reason, e.g. because, so. 

• Begins to use similes e.g. as tall as a sky 
scraper, like a shining star. 

• Introduction to inverted commas to 
punctuate direct speech and attempts to add 
speech punctuation i.e. capital letters, 
commas, question marks.  

 
• In narrative, the main features of story structure are used 

to organise events – openings and endings are indicated. 

• In non-narrative, some simple layout features are used. 

• Pupil starts to group related material into short paragraphs  

 

 
• Uses a range of verbs and adjectives for impact. 

• Selects nouns to be specific, e.g. Ferrari instead of car. 

• Begins to use technical language appropriate to text-type. 

• Attempts to engage reader through detail or word choices. 

•  

 
 

In most writing correct spelling of: 

• Some common 

grammatical function 

words 

• Common content/lexical words 

with more than one morpheme, 

including compound words 

 
 
 

In most writing: 

• Legible style shows accurate and consistent 

letter formation, knowing when to join and 

which letters are best left unjoined. 

 



 

 

 AF5 AF6 AF3 AF4 AF1 AF2 AF7 AF8  

 
Handwriting 

and presentation 

 Vary sentences for clarity, purpose 
and effect 

Write with technical accuracy of 
syntax and punctuation in phrases, 

clauses and sentences 

Organise and present 
whole  texts effectively, 

sequencing and 

structuring information, 
ideas and events 

Construct paragraphs and 
use cohesion within and 

between paragraphs 

Write imaginative, 
interesting and 
thoughtful texts 

Produce texts which are 
appropriate to task, reader 

and purpose 

Select appropriate and 
effective vocabulary 

 
Use correct spelling 

Level Sentence Structure and Punctuation Text Structure and Organisation Composition and Effect Spelling Handwriting 

Y3 Pupils' writing is often organised, imaginative and clear. The main features of different forms of writing are used appropriately, beginning to be adapted to different readers. Sequences of sentences extend ideas logically and words are chosen for variety and interest. The basic grammatical structure of sentences is usually correct. 
Spelling is usually accurate, including that of common, polysyllabic words. Punctuation to mark sentences full stops, capital letters and question marks is used accurately. Handwriting is joined and legible. 

Pupils should be taught to: plan their writing by: 
 discussing writing similar to that which they are planning to write using Alan Peat structures, drawing on vocabulary and ideas from reading. Discussing and recording ideas 

draft and write by: 
 composing and rehearsing sentences orally (including dialogue), progressively building a varied and rich vocabulary and an increasing range of sentence structures (English Appendix 2) 
 in narratives, creating settings, characters and plot and interesting endings 

 in non-narrative material, using simple organisational devices [for example, headings and sub-headings] 
evaluate and edit by: 
 assessing the effectiveness of their own and others’ writing and suggesting improvements 
 proof-read for spelling and punctuation errors 
 read aloud their own writing and poems, to a group or the whole class with expression, intonation and volume, taking note of the punctuation to make the meaning clear e.g. pausing at full stops, changing voice in response to an exclamation and question mark. 
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• Identify clauses in sentences. 

• Uses first and third person consistently. 

• Uses a range of conjunctions i.e. ‘when, while, before and after’. 

• Uses a range of conjunctions to signal cause/reason, e.g. because, 

so. 

• Begins to use similes e.g. as tall as a sky scraper, like a shining star. 

• Introduction to inverted commas to punctuate direct speech and 
attempts to add speech punctuation i.e. capital letters, commas, 
question marks. 

• Identify, understand and select prepositions (above, below, beneath) 
and adverbs (suddenly, silently, eventually, cautiously, timidly) to 
complete sentences. 

 

• In narrative, the main features of story 
structure are used to organise events – 
openings and endings are indicated. 

• In non-narrative, some simple layout features are used. 

• Pupil starts to group related material into short 
paragraphs.  

 

 

• Uses a range of verbs and adjectives for impact. 

• Selects nouns to be specific, e.g. Ferrari instead of car. 

• Begins to use technical language appropriate to text-type. 

• Attempts to engage reader through detail or word choices. 

 

 

 
In most writing correct spelling of: 

• Some common grammatical 
function words 

• Common content/lexical words with 
more than one morpheme, including 
compound words 

• To understand what an article is and 
use the determiner „a‟ or „an‟ 
according to whether the next word 
begins with a consonant or a vowel, 
e.g. a rock, an open box.  

 
 

 
 
 

In most writing: 

• Legible style shows accurate and 
consistent letter formation, 
knowing when to join and which 
letters are best left unjoined. 
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• Identify clauses – including main and subordinate - in sentences and 
complex sentences. 

• Begins to use subordination such as ‘when’, ‘while’, ‘until’, ‘because’. 

• Uses complex sentences with adverb starters, e.g. slowly, carefully;  

• Use synonyms for said and where appropriate adverbs (“Get out!” shouted 
Bob angrily.) 

• Identify and use Inverted commas and speech punctuation.  

• Use commas to separate clauses in a complex sentence, where the 

subordinate clause appears first. E.g. If people live near volcanoes, they 
are in danger of their homes being destroyed.  

 

• The story is balanced and there is an attempt to create 
pace and humour. 

• In non-narrative, the layout attempts to organise key 
elements. 

• Related material is grouped into paragraphs – headings 
may be provided by the teacher.  

 
 
 

• Uses a range of technical and descriptive language. 

• Varies the use of verbs and adjectives to achieve impact. 

• Adverbs are used to add detail to actions. 
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• Expressing time, place and cause using conjunctions [for example, when, 
before, after, while, so, because], time adverbials [for example, then, next, soon, 
therefore], or prepositions [for example, before, after, during, in, because of] 

• Explore and identify main and subordinate clauses in complex sentences 

• Begins to use commas to mark subordinate clauses. e.g. The pirate, 
with his cutlass clenched in his teeth, swung on to the ship and where the 
subordinate clause appears first (e.g While you were sleeping, I visited the 
enchanted wood.) 

• Uses apostrophe for possession. 
 

• Introduction to paragraphs as a way to group related material 
• Headings and sub-headings to aid presentation 
• Some attempts to link paragraphs. 
•  

 

 The beginnings of a conscious written style are evident, e.g. directly addressing the 
reader. 

 

Y4 
Pupils' writing in a range of forms is lively and thoughtful. Ideas are often sustained and developed in interesting ways and organised appropriately for the purpose of the reader. Vocabulary choices are often adventurous and words are used for effect. Pupils are beginning to use grammatically complex sentences, extending 

meaning. Spelling, including that of polysyllabic words that conform to regular patterns, is generally accurate. Full stops, capital letters and question marks are used correctly, and pupils are beginning to use punctuation within the sentence. Handwriting style is fluent, joined and legible. 

Pupils should be taught to: 
 plan their writing by: discussing writing similar to that which they are planning to write in order to understand and learn from its structure, vocabulary and grammar, discussing and recording ideas 
 Planning includes vocabulary and a range of sentence types. Chn should plan with care and re-read it independently as a matter of course. 
 draft and write by: composing and rehearsing sentences orally (including dialogue), progressively building a varied and rich vocabulary and an increasing range of sentence structures (English Appendix 2) 

 organising paragraphs around a theme 
 in narratives, creating settings, characters and plot 
 in non-narrative material, using simple organisational devices [for example, headings and sub-headings] 

 evaluate and edit by: assessing the effectiveness of their own and others’ writing and suggesting improvements 
 proposing changes to grammar and vocabulary to improve consistency, including the accurate use of pronouns in sentences 

 proof-read for spelling and punctuation errors more independently 
read aloud their own writing, to a group or the whole class, using appropriate intonation and controlling the tone and volume so that the meaning is clear e.g. using adverbs to inform how something is said. 
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• Starts sentences in a variety of ways. 

• Subordination conjunctions are used between, at the 
beginning, and within sentences. We wore our wellies when 
we played in the puddles. When we played in the puddles we 
wore our wellies. 

• Tense mostly accurate. 

• Accurate use of commas in a list and to mark clauses. 

• Begin to use a colon to introduce a list. 

• Correct use of inverted commas and most apostrophes 

• Text is organised into paragraphs to distinguish between 
different information, events and processes or grouped for 
a narrative. 

• Narrative events are well paced. 

• Cohesion is achieved through use of nouns and their 
related pronouns. 

• Writes narratives with a build-up and complication that lead 
towards a defined ending. 

 

• Most features of appropriate text-type are executed with increasing confidence. 

• Carefully selected detail is included to support purpose and engage reader‟s interest (i.e. using 
adjectives and adverbs with confidence and attempts to think of different ones to use in different 
situations). 

• Some vocabulary is chosen to add interest or clarity or to introduce opinion or persuasion.(i.e. to use 
powerful verbs to show character or add impact) 

• In narrative, a range of devices are used to describe settings. 

• Characters are created with some interaction to reveal feelings. 

• Word use is lively and imaginative intended to amuse, entertain, etc. 

  



 

 

 
 

Y4 Pupils' writing in a range of forms is lively and thoughtful. Ideas are often sustained and developed in interesting ways and organised appropriately for the purpose of the reader. Vocabulary choices are often adventurous and words are used for effect. Pupils are beginning to use grammatically complex sentences, extending 

meaning. Spelling, including that of polysyllabic words that conform to regular patterns, is generally accurate. Full stops, capital letters and question marks are used correctly, and pupils are beginning to use punctuation within the sentence. Handwriting style is fluent, joined and legible. 

Pupils should be taught to: 
• plan their writing by: Identify and discussing the purpose and audience for writing. Discussing writing similar to that which they are planning to write in order to understand and learn from its structure, vocabulary and grammar, discussing and recording ideas e.g. generating and refining vocabulary. 

 Planning includes vocabulary and a range of sentence types. Chn should plan with care and re-read it independently as a matter of course. 
 Plan outside of Alan Peat writing structures, e.g. an opening paragraph which combines setting and character 
 draft and write by: composing and rehearsing sentences orally (including dialogue), progressively building a varied and rich vocabulary and an increasing range of sentence structures (English Appendix 2) 

 organising paragraphs around a theme 
 in narratives, creating settings, characters and plot 
 in non-narrative material, using simple organisational devices [for example, headings and sub-headings] 

• evaluate and edit by: assessing the effectiveness of their own and others’ writing and suggesting improvements. During and after composition, independently edit and improve own writing. 

• proposing changes to grammar and vocabulary to improve consistency, including the accurate use of pronouns in sentences and able to improve a passage prepared by the teacher and discuss and propose changes to own and others‟ writing in talking partners.  

 proof-read for spelling and punctuation errors more independently 
read aloud their own writing, to a group or the whole class, using appropriate intonation and controlling the tone and volume so that the meaning is clear e.g. using adverbs to inform how something is said and using different voices when reading dialogue. 
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• Starts sentences in a variety of ways. 

• Subordinating conjunctions are used between, at the beginning, and 

within sentences. We wore our wellies when we played in the puddles. 

When we played in the puddles we wore our wellies. 

• Tense mostly accurate. 

• Accurate use of commas in a list, to mark clauses and inverted 
commas to punctuate direct speech. 

• Begin to use a colon to introduce a list. 

• Create and use sentences with fronted adverbials or adverbial 

starters (Cautiously, Mina approached the house.) Use a comma after 

the fronted adverbial. 

•  

• Text is organised into paragraphs to distinguish 

between different information, events or processes. 

• Cohesion is achieved through use of nouns and 

their related pronouns. 

• Writes narratives with a build-up and complication that 

lead towards a defined ending. 

• Each element of narrative is grouped into separate 

paragraphs. 

 
• Most features of appropriate text-type are executed with increasing 

confidence. 

• Some vocabulary is chosen to add interest or clarity or to introduce opinion or 

persuasion. 

• In narrative, a range of devices are used to describe settings. 

• Characters are created with some interaction to reveal feelings. 

 

 

 

 
Across a range of writing correct 

spelling of: 

• Most common grammatical function 

words, including adverbs with -ly 

formation 

• Regularly formed content/lexical 

words, including those with multiple 

morphemes 

• Most past and present tense 

inflections, plurals 

 

 

 

 

 

 

 

In most writing: 

• Legible style, shows accurate and 

consistent letter formation, 

mostly joined. 

• Handwriting style adapted for 

different purposes – printing, 

capitalization, bold etc. 

• Increase the legibility, 

consistency and quality of their 

handwriting, e.g. by ensuring that 

the down strokes of letters are 

parallel and equidistant; that lines 

of writing are spaced sufficiently 

so that the ascenders and 

descenders of letters do not 

touch. 
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• Uses a variety of sentences for effect e.g. long and short sentences 

for description or suspense. 

• Mostly accurate use of punctuation within dialogue and within the 
complete sentence. 

• Noun phrases expanded (e.g. the pale-faced boy with hair like 

straw) 

• Use of inverted commas and other punctuation to indicate direct 

speech [for example, a comma after the reporting clause; end 

punctuation within inverted commas: The conductor shouted, “Sit 

down!”] 

• Create complex sentences with adverb starters e.g. silently trudging 

through the snow; Sam made his way up the mountain. 

 

• Use of paragraphs to organise ideas around a theme 

• Appropriate choice of pronoun or noun within and 

across sentences to aid cohesion and avoid repetition 

• Narrative events are well paced. 

• Linking ideas across paragraphs using adverbials for when 
[for example, several hours later] or where [for example, 
Back at home…]  

•  

• Carefully selected detail is included to support purpose and engage reader‟s 

interest. 

• Word use is lively and imaginative intended to amuse, entertain, etc. 
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• Dialogue layout and punctuation accurate. 

• Identify, select and effectively use pronouns e.g. first person for 

diaries, narratives and recounts (I, me, my, mine, we, us, our, ours) 

• Create and use complex sentences with fronted adverbials or 

adverbial starters (Moments later …Above the cliffs…Patiently…) Use 

commas to separate the clauses (Patiently waiting by the harbour, the 

people gazed at the horizon) and after fronted adverbials. 

• Use inverted commas accurately and start a new paragraph when a 

new speaker says something. 

 

• Causal and logical connectives are used in addition to 

those that signal time, e.g. however, therefore. 

• Use paragraphs to link fiction, linking using fronted 

adverbials for when and where e.g. several hours 

later…Back at home… 

• There is significant interaction between characters using action or dialogue. 

• Well-chosen and effective vocabulary is used. 
 

 
Y5 

Pupils should be taught to: 
 plan their writing by: identifying the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as models for their own 

 in writing narratives, considering how authors have developed characters and settings in what pupils have read, listened to or seen performed 
 draft and write by: 

 selecting appropriate grammar and vocabulary 
 in narratives, describing settings, characters and atmosphere and  
 using further organisational and presentational devices (personalising Alan Peat writing plan for own writing) to structure text and to guide the reader [for example, headings, bullet points, underlining] 

 evaluate and edit by: 
 assessing the effectiveness of their own and others’ writing 
 proposing changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning 
 ensuring the consistent and correct use of tense throughout a piece of writing and ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing the appropriate register 

 independently proof-read for spelling and punctuation errors 
 perform their own compositions, using appropriate intonation, volume, and movement so that meaning is clear. 
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• Complex sentences used appropriate to text 

• Beginning to try different sentence lengths and structures to create 

effect e.g. for suspense. 

• Appropriate word order selected for interest, precision, clarity or 

economy. 

• Secure use of comma in direct speech (e.g. “The door is open,” called 

Grandma”) 

• Indicating degrees of possibility using adverbs [for example, perhaps, 
surely] or modal verbs [for example, might, should, will, must] 

• Vary sentence starters: -ed (Terrified, Harry slunk into the inky 
shadows…); -ing (Hobbling painfully, the old man entered the open 
door); simile (e.g. like a torpedo, the whale swam through the ocean). 

• Consistent use of tense and verb/subject agreement throughout  

• In narrative, attempts are made to vary the pace 

• Some appropriate layout features are used to enhance 
organisation. 
 

 

• Characters are developed through description and/or dialogue. 

• Writing is lively to interest, inform or engage the reader. 

• Appropriate written style is consistent. 

•  •  



 

 

 
 

Y5 
Pupils should be taught to: 
 plan their writing by: 

 identifying the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as models for their own 
 in writing narratives, considering how authors have developed characters and settings in what pupils have read, listened to or seen performed 
 examine how  authors develop  characters and settings in books, e.g. study a short section of text which introduces a character, discuss effect on the reader and make a toolkit of techniques used.   

draft and write by: 
 selecting appropriate grammar and vocabulary 
 in narratives, describing settings, characters and atmosphere and  Improve a passage prepared by the teacher (e.g. one written using an overused sentence opener or type) with a focus on different sentence structures. 
 using further organisational and presentational devices to structure text and to guide the reader [for example, headings, bullet points, underlining] 

evaluate and edit by: 
 assessing the effectiveness of their own and others’ writing 
 proposing changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning 
 ensuring the consistent and correct use of tense throughout a piece of writing 
 ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing the appropriate register 

 proof-read for spelling and punctuation errors and independently address any issues. 
Performing: Use appropriate intonation, tone and volume to present their writing to a group or class, ensuring meaning is clear e.g. using an authoritative tone when delivering a persuasive speech. 

perform their own compositions, using appropriate intonation, volume, and movement so that meaning is clear. 
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• Create complex sentences appropriate to text including using relative pronouns: 
who, which, where, whose, when, hat (e.g. Prince Llewellyn had a baby son who 
was his pride and joy.)  

• Beginning to try different sentence lengths and structures to create effect. 

• Consistent use of tense and verb/subject agreement throughout  

• Complex sentences with -ed openers (e.g. Exhausted from the race, Sam collapsed 

in a heap). 

• Identify and use brackets to indicate parenthesis (e.g.  The Cheetah (Acinonyx 

jubatus) inhabits open grassland in Africa.) 

 

 

• In narrative, attempts are made to vary the pace 

• Some appropriate layout features are used to enhance organisation. 

 

 

• Characters are developed through description and/or dialogue. 

• Writing is lively to interest, inform or engage the reader. 

• Appropriate written style is consistent. 

• Across a range of writing correct 

spelling of: 

• Most common grammatical 

function words, including adverbs 

with -ly formation 

• Most past and present tense 

inflections, plurals 

• use further prefixes and suffixes 

and understand the guidance for 

adding them   

•  spell some words with „silent‟ 

letters [for example, knight, psalm, 

solemn]   

•  continue to distinguish between 

homophones and other words 

which are often confused   

•  use knowledge of morphology and 

etymology in spelling and 

understand that the spelling of 

some words needs to be learnt 

specifically. 

•  use dictionaries to check the 

spelling and meaning of words   

•  use the first three or four letters of 

a word to check spelling, meaning 

or both of these in a dictionary   

•  Use a thesaurus. 

• In writing: 

• Legible style, shows accurate and 

consistent letter formation, all 

letters are now joined. 

• Handwriting style adapted for 

different purposes – printing, 

capitalization, bold etc. 

•  

• Pupils should continue to practice 

handwriting and be encouraged to 

increase the speed of it, so that 

problems with forming letters do 

not get in the way of their writing 

down what they want to say. 

•  

• They should be clear about what 

standard of handwriting is 

appropriate for a particular task, for 

example, quick notes or a final 

handwritten version. 
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• Relative clauses in noun, who/which/where sentences  (e.g. Solar flares, which we 
see as sunspots, occur when magnetic energy is released.) Use a range of relative 
pronouns: who, which, where, whose, when, that and demarcate sentences using 
commas to clarify meaning 

• Accurate use of commas to demarcate clauses in complex sentences.  (E.g. 
grinning with anticipation, Paul launched himself from the diving board.) 

• Use expanded noun phrases to convey information concisely, e.g. Ole Kirk 
Christiansen was a respected carpenter with his own company. 

 

• Devices to build cohesion within a paragraph [for example, then, 
firstly, presently, this, subsequently] 

• Linking ideas across paragraphs using adverbials of time [for 
example, later], place [for example, nearby] and number [for 
example, secondly] or tense choices [for example, he had seen her 
before] 

• Main ideas are sustained and developed in a logical way. 

• Information is clearly presented, including detail to add interest, persuade, 

etc. 

• Uses different narrative techniques to engage and entertain the reader. 
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• Varied sentence starter techniques used, e.g. ing, ed, simile, adverbial. 

• Uses subordinate clauses to add relevant detail to complex sentences. 

• Extended noun phrases are used to add detail, e.g.  Gelert stared in horror at the 

upturned crib with splatters of blood and scratch marks. 

• Beginning to show an awareness of the difference between spoken and written 

language reflected in use of dialogue. 

• Brackets, dashes or commas to indicate parenthesis 

• Use of commas to clarify meaning or avoid ambiguity 

• Create complex sentences where the relative pronoun is omitted e.g. Tina, 
standing at the bus stop, pondered the day ahead. (after noun, who/which/where 
sentences are consistent) 

• Ideas are sustained and some are developed within and 

between paragraphs or sections 

• Layout is appropriate and supports the purpose 

• Uses paragraphs of varying length to achieve pace and 

emphasis, and to structure the plot. 

• Paragraphs used to signal a change of time, scene, action, mood 

or person. 

• Use of varied structures to shape and organise text coherently. 

• There is a balance of dialogue, action and description in narrative. 

 

• Viewpoint is consistent. 

• Appropriate tone and style is mostly consistent. 

• Character dialogue and action is used to carry narrative forward. 

• Main features of text-type apparent. 

Y6 
Pupils’ writing is varied and interesting, conveying meaning clearly in a range of forms for different readers, using a more formal style where appropriate. Vocabulary choices are imaginative and words are used precisely. Simple and complex sentences are organised into paragraphs. Words with complex regular patterns are usually 

spelt correctly. A range of punctuation, including commas, apostrophes and inverted commas, is usually used accurately. Handwriting is joined, clear and fluent and, where appropriate, is adapted to a range of tasks. 

Pupils should be taught to: 
 plan their writing by: 

 identifying the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as models for their own 
 noting and developing initial ideas, drawing on reading and research where necessary 
 in writing narratives, considering how authors have developed characters and settings in what pupils have read, listened to or seen performed (e.g. examine how characters and settings are presented in films) 

 draft and write by: 
 selecting appropriate grammar and vocabulary, understanding how such choices can change and enhance meaning 
 in narratives, describing settings, characters and atmosphere and integrating dialogue to convey character and advance the action and précising longer passages 
 using a wide range of devices to build cohesion within and across paragraphs (e.g. use changes in time and place to guide reader through the text) 
 using further organisational and presentational devices to structure text and to guide the reader [for example, headings, bullet points, underlining] 

 evaluate and edit by: 
 assessing the effectiveness of their own and others’ writing, proposing changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning 
 ensuring the consistent and correct use of tense throughout a piece of writing and ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing the appropriate register 

 During and after composition, independently proof-read for spelling and punctuation errors, improving their writing by using different sentence types. 
Perform their own compositions, using appropriate intonation, volume, and movement so that meaning is clear. 

Pupils should understand, through being shown, the skills and processes essential for writing: that is, thinking aloud to generate ideas, drafting, and re-reading to check that the meaning is clear. 
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• Conscious attempts to vary sentence length for meaning and effect. 

• Use empty words to create suspense (e.g. something, no one, someone)  

• Use of rhetorical questions. 

• Uses punctuation to clarify meaning in complex sentences and embed ed and ing clauses (e.g. Dan, tired of 
waiting, dived into the cool, inviting water. The witch, cackling hideously, snatched the golden bag.) 

• Developing use of modality  degrees of possibility using a range of adverbs [for example, perhaps, surely] or 
modal verbs [for example, might, should, will, must] 

• Identify and use speech punctuation in split dialogue e.g. speaker identified before, between and/or after 

dialogue. 

• Develop sentence starters: expanding adverbials (e.g. early one misty morning…,Far beyond the forbidding 

mountain peaks…); expanding –ed starters (e.g. Paralysed by fear, Bruno gazed at the soldiers) 

 
• Begins to experiment with the order of sections and paragraphs 

to achieve different effects. 

• Use of a range of connecting words and phrases appropriate to 

text- type. 

• Ideas are sustained and developed within and between 

paragraphs or sections. 

• Structure is well developed with clear evidence of the chosen form. 

• A widening range of organisational or presentational elements 

may be included. 

• Writes sentences in an appropriate style in relation to text-type, 

audience and purpose, e.g. pace, build-up, suspense, draw reader 

in with question. 

• Elements of description, action and characterisation are well developed and may 

be interwoven. 

• Pace is varied. 

• Some experimentation with different techniques such as breaking conventions to 

achieve specific effects, e.g. one word sentences; starting with „And‟. 

• Vocabulary is appropriate to task, audience and purpose, chosen to convey 

shades of meaning. 

• Characters convey thoughts and emotions. 
Confident use of grammar appropriate to text type. 

 



 

 

 

6 
Pupils’ writing is varied and interesting, conveying meaning clearly in a range of forms for different readers, using a more formal style where appropriate. Vocabulary choices are imaginative and words are used precisely. Simple and complex sentences are organised into paragraphs. Words with complex regular patterns are 

usually spelt correctly. A range of punctuation, including commas, apostrophes and inverted commas, is usually used accurately. Handwriting is joined, clear and fluent and, where appropriate, is adapted to a range of tasks. 

Pupils should be taught to: 
 plan their writing by: identifying the audience for and purpose of the writing, selecting the appropriate form, adapting Alan Peat structures to suit their individual writing taste and using other similar writing as models for their own 

 noting and developing initial ideas, drawing on reading and research where necessary 
 in writing narratives, considering how authors have developed characters and settings in what pupils have read, listened to or seen performed (e.g. examine how characters and settings are presented in texts and films and create a toolkit of techniques used. Use to support writing.) 

 draft and write by: 
 selecting appropriate grammar and vocabulary, understanding how such choices can change and enhance meaning 
 in narratives, describing settings, characters and atmosphere and integrating dialogue to convey character and advance the action and précising longer passages 
 using a wide range of devices to build cohesion within and across paragraphs (e.g. use changes in time and place to guide reader through the text) 
 using further organisational and presentational devices to structure text and to guide the reader [for example, headings, bullet points, underlining] 

 evaluate and edit by: 
 assessing the effectiveness of their own and others’ writing, proposing changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning (e.g. Follow a whole class feedback/up-levelling of a piece of work under the visualiser and apply improvements to own writing) 
 ensuring the consistent and correct use of tense throughout a piece of writing and ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing the appropriate register 

 During and after composition, independently address spelling and punctuation errors, also improve their writing by using different sentence types. 
Perform their own compositions, using appropriate intonation, volume, and movement so that meaning is clear. (e.g. adapting a formal tone when delivering a review and intonation in response to punctuation.) 

Pupils should understand, through being shown, the skills and processes essential for writing: that is, thinking aloud to generate ideas, drafting, and re-reading to check that the meaning is clear. 
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• Conscious attempts to vary sentence length for meaning and effect. 

• Use empty words to create suspense (e.g. something, no one, someone)  

• Use of rhetorical questions. 

• Writes sentences in an appropriate style in relation to text-type, audience and 

purpose, e.g. pace, build-up, suspense, draw reader in with question. 

• Uses punctuation to clarify meaning in complex sentences and embed ed and ing 

clauses (e.g. Dan, tired of waiting, dived into the cool, inviting water. The witch, 
cackling hideously, snatched the golden bag.) 

• Use of the semi-colon, to mark the boundary between independent clauses [for 

example, It‟s raining; I‟m fed up], use of the colon to introduce a list and use of semi-

colons within lists 

• Punctuation of bullet points to list information,  

• Identify and use speech punctuation in split dialogue e.g. speaker identified 

before, between and/or after dialogue. 

• Use of subjunctive form  in formal speech and writing, focusing on 

• wish and if- clauses e.g. If I were to win the lottery, I would....; I 

• wish I were more tolerant. 

 
• Begins to experiment with the order of sections and 

paragraphs to achieve different effects. 

• Use of a range of connecting words and phrases appropriate 

to text- type. 

• Structure is well developed with clear evidence of the chosen 

form. 

• A widening range of organisational or presentational 

elements may be included. 

• Linking ideas across paragraphs using a wider range of 

cohesive devices: repetition of a word or phrase, grammatical 

connections [for example, the use of adverbials such as on the 

other hand, in contrast, or as a consequence, in the meantime, 

meanwhile, in due course, until then), use of synonyms and 

pronouns to build cohesion across paragraphs (e.g. animals – 

creatures, beasts, speciers, wildlife, birds, mammals, they) and 

ellipses 

• Layout devices [for example, headings, sub-headings, 
columns, bullets, or tables, to structure text] 

• Elements of description, action and characterisation are well developed and may be 

interwoven. 

• Pace is varied. 

• Some experimentation with different techniques such as breaking conventions to 

achieve specific effects, e.g. one word sentences; starting with „And‟. 

• Vocabulary is appropriate to task, audience and purpose, chosen to convey 

shades of meaning. 

• Characters convey thoughts and emotions. 

• Confident use of grammar appropriate to text type. 

• The difference between vocabulary typical of informal speech and vocabulary appropriate 

for formal speech and writing [for example, find out – discover; ask for – request; go in – 

enter] 

 

 

 

Correct spelling of: 

• Grammatical function words 

• Almost all inflected words 

• Most derivational 

suffixes and 

prefixes 

• Most content/lexical words 

• Please refer to English 
Appendix 1  

•  Pupils should be taught to:   

•  use further prefixes and 
suffixes and understand the 
guidance for adding them   

•  spell some words with 
„silent‟ letters [for example, 
knight, psalm, solemn]   

•  continue to distinguish 
between homophones and 
other words which are often 
confused   

•  use knowledge of 
morphology and etymology 
in spelling and understand 
that the spelling of some 
words needs to be learnt 
specifically, as listed in 
English Appendix 1  

•  use dictionaries to check the 
spelling and meaning of 
words   

•  use the first three or four 
letters of a word to check 
spelling, meaning or both of 
these in a dictionary   

•  

•  use a thesaurus. 

 

 

In most writing: 

• Legible style, shows 

accurate and consistent 

letter formation, joined. 

• Handwriting style 

adapted for different 

purposes – printing, 

capitalization, bold etc. 

• write legibly, fluently and 

with increasing speed 

by:   

• choosing the writing 

implement that is best 

suited for a task.    
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• Uses sentence variation to contribute to the effectiveness of the writing 

(e.g. vocabulary typical used for informal and formal speech). 

• Adverbials of place used e.g. walked wearily into the deep, dark forest; time, 

e.g. in the blink of an eye; or manner, e.g. stomping angrily out of the room; are 

used to add detail and add cohesion between paragraphs (e.g. similarly, 

although, additionally, another possibility, alternatively and as a consequence) 

• Pupil adapts conventions to achieve creative effect  

• Identify and use of semi-colons to mark the boundary between independent clauses 
e.g. It is raining; I am fed up; and within lists. 

• The difference between structures typical of informal speech and 

structures appropriate for formal speech and writing [for example, the 

use of question tags: He‟s your friend, isn‟t he?, or the use of subjunctive 

forms such as If I were or Were they to come in some very formal writing 

and speech]. . . ‘ 

 

 

• Within paragraphs/sections a range of devices support 
cohesion e.g. secure use of pronouns, connectives or adverbials 
such as meanwhile; several days earlier; years passed, many 
hundreds of years later; back in 1837. 

• Non-fiction contains relevant introduction and clear 

presentation of information. 

• Events related logically so that writing is coherent and 

coverage is good. 

• Pupil begins to create own layouts to present information 

on paper or on screen. 

• There are direct attempts to involve the reader. 

• Word choice supports purpose with increasing precision (e.g. find out – discover, ask for - 
request, ask about – enquire, go in – enter, get hold of – acquire, leave – exit.) 

• Textually appropriate writing style is shown through a range of sentences employed for 

specific effects. 

• Elements of description, action and characterisation are combined effectively. 

• The passive voice may be used to create suspense or for e.g. science reports. 

• Experiments with language, including the use of imagery, alliteration, rhythm and 

rhyme. 

• May address the reader directly. 
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• Extended use and control of complex sentences by deploying 

subordinate clauses effectively. 

• Conjunctions are appropriate to text-type; e.g. discursive; explanatory; 

and indicate the relationship between clauses. 

• Explore how hyphens can be used to avoid ambiguity e.g. Tracey is the 

best-known cyclist in the competition (Tracey is known better than every 

other competitor) versus Tracey is the best known cyclist in the 

competition (Tracey is the best of all the known competitors) 

• Edit and improve own writing by using semi-colons to mark the boundary 

between independent clauses e.g. The day had finally arrived; it was 

destined to be one to remember. 

• Use the passive mood to change perspective or point of view, e.g. 

• Active – The Viking invaders destroyed the castle; Passive – The 

• castle was destroyed by the Viking invaders; The castle was 

• destroyed. 

 
• Development of ideas is managed across the text e.g. 

closing refers back to opening. 

• Use devices to build cohesion between paragraphs in 

discursive and explanatory texts e.g. adverbials such as: on 

the other hand, the opposing view, similarly, in contrast, 

additionally, another possibility, alternatively, as a 

consequence, as a result of. 

• In non-chronological writing, introduces, develops and 

concludes paragraphs appropriately. 

• Pupil presents texts which integrate words images and 

sounds clearly and effectively. 

• The writer may comment upon the character‟s thoughts and feelings. 

• The reader‟s interest is maintained through use different narrative techniques. 

• Vocabulary is varied and appropriate including use of specific and technical 

words to enhance precision and economy. 

• Vocabulary is chosen to reflect shades of meaning, e.g. irritated, angry, furious, 

apoplectic. 
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• Use range of sentence types for effect. 

• Sentence structures are chosen to have a specific effect upon the reader (e.g. 

Convert words into nouns (nominalisation) to convey precise, concise 

information, e.g. was cancelled – cancellation; is important – the importance 

and use specific features to create impact on the reader, e.g. figurative 

language, metaphor, personification.) 

• Expand noun phrases with precision to convey information concisely, e.g. The 

cancellation of the Egyptian exhibition and the closure of the West Wing…; The 

burning of the forest… 

• Conventions are broken in order to achieve specific effects, e.g. starting a 

series of sentences with and to convey tedium or relentlessness 

• Tense manipulated for effect, e.g. diaries written in all three tenses, 

e.g. When I woke this morning; As I write I can hear; Later on I shall 

Colon and semi-colon to control meaning and effect of sentences. 

Use rhetorical questions as a persuasive device. 

 

• Layout is fully developed, appropriate and often designed by 

the pupil. It supports the coherent organisation of ideas into 

paragraphs. 

• Link ideas within and between paragraphs with a range of 

cohesive devices, e.g. connecting adverbs/adverbials, use of 

pronouns.  

• Chronology or logical sequence is maintained throughout. 

• ICT presentations are clear, effective and have impact. 

• Appropriate style and form selected to suit specific purpose and audience, drawing on 

knowledge of different text types. 

•  

•  Use different sentence starters and length to suit the purpose and audience of the writing. 

• Use techniques to engage the reader, e.g. personal comments, opening hook, flashback. 

• The style of the piece demonstrates the writer‟s control over the language. 

• Varied vocabulary is used confidently to create effects. 

• Make precise and specific word choices according to the text type and audience. 

• Sustained awareness of the reader is shown. 

• Narrative theme is developed. 

• Informal or formal style is used and is consistent. 
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Name: ________________ 

   Osmani Primary School Year One Maths Planning and Assessment Tool 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Autumn 
Beginning 17 

(Total of 11 weeks) 

Spring 
Developing 18 

(Total of 11 weeks) 

Summer 
Secure 19 

(Total of 12 weeks) 

Higher Achiever: Greater Depth 
20 

Numbers to 10 and Place Value (4 weeks) 

 I can count to ten, forwards and backwards, beginning with 0 or 1, or from 
any given number 

 I can count, read and write numbers to 10 in numerals and words 

 I can identify and represent numbers using objects and pictorial 
representations (drawings of what I am doing) 

 I can  use the language of: more than, less than most, least 

 Given a number, I can identify one more and one less 

 I can count in multiples of two 

Numbers to 40 and Place Value (2 weeks) 

 I can count to forty, forwards and backwards, beginning with 0 or 1, or from 
any given number 

 I can count, read and write numbers from 1 to 40 in numerals and words 

 I can identify and represent numbers using objects and pictorial 
representations including the number line 

 I can use the language of: equal to, fewer 

 I can recognise the place value of each digit in a two-digit number (tens, 
ones) 
I can count in multiples of ten  

Numbers to 100 and Place Value (2 weeks) 

 I can count to and across 100, forwards and backwards, beginning 
with 0 or 1, or from any given number 

 I can count, read and write numbers from 1 to 100 in numerals and 
words 

 I can identify, represent and estimate numbers to 100 using different 
representations  

 Given a number, I can identify one more and one less - repeated 

 I can count in multiples of five  

*  Pupils must securely understand all 
objectives from autumn, spring and 
summer  before attempting Greater Depth 
 
In order for pupils to achieve Greater Depth 
they must demonstrate that they can: 

 Work with independence, consistency and 
fluency. 

 Rapidly and accurately recall facts and 
apply these facts to solving problems 

 Use mathematical reasoning to adapt 
their working out when solving a problem 
if it does not work. 

 Explain how they have solved a problem 
and what they have learnt from the 
experience. 

 Be „Expert Learners‟ so that they can 
teach these skills to others 

 
 
 
 

Addition and Subtraction within 10 (4 weeks) 

 I can represent and use number bonds and related subtraction facts within 10 

 I can add and subtract one-digit numbers to 10 including zero 

 I can use practical apparatus when adding and subtracting 

 I can solve one-step problems that involve addition and subtraction, using 
concrete objects and pictorial representations (drawings of what I am doing) 

Addition and Subtraction within 40 (3 weeks) 

 I can represent and use number bonds and related subtraction facts within 
20 

 I can add and subtract one-digit and two-digit numbers to 40, including zero 

 I can add using a written method – Calculations Policy – single jumps on a 
numberline counting on 

 I can subtract using a written method – Calculations Policy – finding the 
difference on a numberline 

 I can read, write and interpret mathematical statements involving addition 
(+), subtraction (–) and equals (=) signs  

 I can solve one-step problems that involve addition and subtraction, using 
concrete objects and pictorial representations and mentally.  

Addition and Subtraction within 100  (3 weeks) 

 I can add and subtract one-digit and two-digit numbers to 100, 
including zero  

 I can add and subtract numbers using concrete objects, pictorial 
representations, and mentally, including: a two-digit number and 
ones; a two-digit number and tens; two two-digit numbers; adding 
three one-digit numbers  

 I can solve one-step problems that involve addition and subtraction, 
using concrete objects and pictorial representations, and missing 
number problems such as  
7 =  – 9 (I understand that subtraction is the inverse of addition.) 
 

Multiplication and Division  
(Teach alongside number work) 

 I can count in multiples of two 

Multiplication and Division (1 week)  

 I can count in multiples of ten 

 I can share objects between two friends (see calculations policy) 

Multiplication and Division (2 weeks) 
(See the calculation policy for methods) 

 I can count in multiples of five. 

 I can make connections between arrays, number patterns and 
counting in twos, fives and tens. 

 I can share objects between two or more friends. 

 I can group objects to help me share them between my friends 

 I can count groups of the same size (repeated addition) 

 I can use these strategies to solve one-step problems involving by 
calculating the answer using concrete objects, pictorial 
representations and arrays with the support of the teacher. 

Money  (1 week) 

 I can recognise and know the value of different denominations of coins and 
notes 

Money  (1 week) 

 I can solve one-step problems that involve addition and subtraction using 
concrete objects, pictorial representations and mentally (Adding 1p 2p or 10p 
coins, counting in twos and tens) 
 

Money  (1 week) 

 I can solve one-step problems that involve addition and subtraction 
using concrete objects, pictorial representations and mentally 
(Adding 1p 2p, 10p or 5p coins, counting in twos, fives and tens) 

Fractions   
 

________ 

Fractions  (1 week) 
I can recognise, find and name a half one of two equal parts of an object or shape 
I can recognise, find and name a quarter as one of four equal parts of an object or 
shape 

Fractions  (1 week) 

 I can revise recognising, finding and naming a half or a quarter of an 
object or shape. 

 I can recognise, find and name a half as one of two equal parts of a 
quantity 

 I can recognise, find and name a quarter as one of four equal parts 
of a quantity 

Measurement: Length, weight and volume (0 weeks) 
 
 

________ 

Measurement: Length, weight and volume (1 weeks) 

 I can understand and use the terms mass/weight, capacity/volume 

 I can compare, describe and solve practical problems for: lengths and 
heights [for example, long/short, longer/shorter, tall/short, double/half]; 
mass/weight [for example, heavy/light, heavier than, lighter than]; capacity 
and volume [for example, full/empty, more than, less than, half, half full, 
quarter] 

Measurement: Length, weight and volume (1 week) 

 I can revise what I have learnt in the autumn term about measuring 

 I can measure and begin to record the following: lengths and 
heights; mass/weight; capacity and volume using simple standard 
units of measure 

Measurement: Time (1 week) 

 I can recognise and use language relating to dates, including days of the 
week, weeks, months and years. (Days, weeks, months can be revised on a 
daily basis by writing the long date on the board each day or as a quick warm 
up at the start of lessons.) 
 

Measurement: Time (1 week) 

 I can tell the time to the hour and half past the hour and draw the hands on a 
clock face to show these times 

 I can sequence events in chronological order using language [for example, 
before and after, next, first, today, yesterday, tomorrow, morning, afternoon 
and evening] 

Measurement: Time (1 week) 

 I can revise telling the time to the hour and half past the hour and 
draw the hands on a clock face to show these times. 

 I can compare, describe and solve practical problems for time [for 
example, quicker, slower, earlier, later] and measure and begin to 
record time (hours, minutes, seconds 

  

Geometry, Position and Direction (1 week) 

 I can recognise and name common 2-D shapes, including rectangles, 
squares, circles and triangles  

 

Geometry, Position and Direction (1 week) 

 I can revise 2d shapes from autumn term. 

 I can recognise and name common 3-D shapes, for example, cuboids 
(including cubes), pyramids and spheres 

Geometry, Position and Direction (1 week) 

 I can revise 2d and 3d shapes from autumn and spring terms 

 I can describe position, direction and movement, including whole, 
half, quarter and three-quarter turns 



 

 

Year:   ________________ 
 
Name: ________________ 

   Osmani Primary School Year Two Maths Planning and Assessment Tool 
Autumn 

Beginning 20 
(11 weeks) 

Spring 
Developing  21 

(11 weeks) 

Summer 
Secure 22 
(12 weeks) 

Higher Achiever: Greater Depth 
23 

Number and Place Value (1 week) 

 I can count in steps of 2,3 5 from 0 forward and backward. 

 I can recognise the place value of each digit in a two-digit number (tens, ones) 

 I can identify, represent and estimate numbers to 100 using different representations, 
including the number line 

 I can read and write numbers to at least 100 in numerals and in words 
 

 Number and Place Value  (1 week) 

 I can count in steps of 10 from any number forward and backward. 

 I can compare and order numbers from 0 up to 100; use <, > and = signs 
 

Number and Place Value   
Revise alongside the teaching of the 4 calculations (+ - x  ÷) 

 

*  Pupils must securely understand all 
objectives from autumn, spring and 
summer  before attempting Greater Depth 
 
In order for pupils to achieve Greater Depth 
they must demonstrate that they can: 

 Work with independence, consistency 
and fluency. 

 Rapidly and accurately recall facts and 
apply these facts to solving problems 

 Use mathematical reasoning to adapt 
their working out when solving a problem 
if it does not work. 

 Explain how they have solved a problem 
and what they have learnt from the 
experience. 

 Be „Expert Learners‟ so that they can 
teach these skills to others 

 
 

Addition and Subtraction (2 weeks) 

 I can recall and use addition and subtraction facts to 20 fluently, and derive and use related 
facts up to 100 

 I can add and subtract numbers using concrete objects, pictorial representations, and 
mentally, including: a two-digit number and ones; a two-digit number and tens; two two-digit 
numbers; adding three one-digit numbers 

 I can solve problems with addition and subtraction: using concrete objects and pictorial 
representations, including those involving numbers, quantities and measures 

 I can apply an increasing knowledge of mental methods 

 I can apply an increasing knowledge of written methods – see the Calculation Policy – 
jumps on a numberline by partitioning a 2-digit number for addition and find small 
differences/partition numbers and count back on a numberline 1

st
 method to subtract 

 I can estimate the answer to a calculation and use inverse operations to check answers 
 

Addition and Subtraction (2 weeks) 

 I can continue to apply an increasing knowledge of written methods – see 
Calculations Policy – add 9 or 11 using jumps on a numberline then adjust 
to add and /partition numbers and count back on a numberline 2nd method 
to subtract 

 I can show that addition of two numbers can be done in any order 
(commutative) and subtraction of one number from another cannot 

 I can continue to solve problems with addition and subtraction 

 I can recognise and use the inverse relationship between addition and 

subtraction and use this to check calculations and solve missing number 

problems 

 

Addition and Subtraction (3 weeks) 

 I can consolidate written and mental methods of addition and 

subtraction from autumn and spring 

 I can continue to solve problems with addition and subtraction using a 

systematic approach. 

 

 

Multiplication and Division 2, 5 and 10  (2 weeks) 

 I can recall and use multiplication and division facts for the 2, 5 and 10 multiplication tables, 
including recognising odd and even numbers 

 I can solve problems involving multiplication and division, using practical apparatus 
 

Multiplication and Division 2, 5 and 10  (2 weeks) 

 I can calculate mathematical statements for multiplication and division 
within the multiplication tables and write them using the multiplication (×), 
division (÷) and equals (=) signs 

 I can show that multiplication of two numbers can be done in any order 
(commutative) and division of one number by another cannot 

 I can solve problems involving multiplication and division, using materials, 
arrays, repeated addition, mental methods, and multiplication and division 
facts, including problems in contexts (See Calculations Policy for methods.) 
 

Multiplication and Division 3x and 4x (3 weeks) 

 I can multiply using a written method – Calculations Policy – grid 
method 

 I can divide using a written method – Calculations Policy – repeated 
subtraction on a numberline 

 I can use these methods to solve problems 

Money (1 week) – link to problem solving + and - 
(Revise different coins and values from Year 1) 

 I can recognise & use symbols for pounds (£) and pence (p) 

 I can solve simple problems in a practical context involving addition and subtraction of 
money of the same unit, including giving change 

 
 

Money (1 week) - link to problem solving + and - 

 I can combine amounts to make a particular value using coins 
 

Money (1 week) - link to problem solving + and - 

 I can find different combinations of coins that equal the same 
amounts of money  

 

Fractions (1 week) 

 I can recognise, find, name and write fractions ,  of a length, shape, set of objects or 

quantity 

 

Fractions (1 week) 

 I can write simple fractions for example,  of 6 = 3 

 I can recognise, find, name and write fractions  and  of a length, shape, 

set of objects or quantity 

Fractions (2 weeks) 

 I can recognise the equivalence of  and  

Measurement: Length, weight and volume (1 week) 

 I can choose and use appropriate standard units to estimate and measure 

 I can measure length/height in any direction (m/cm) to the nearest appropriate unit, using 
rulers and scales 

Measurement: Length, weight and volume (1 week) 
 I can compare and order length and record the results using >, < and = 

Measurement: Length, weight and volume  
(1 week) 

 I can measure capacity (litres/ml) and temperature (°C) using 
measuring vessels and thermometers 

Measurement: Time (1 week) 

 I can revise telling the time on the hour and half past from Yr1 
 I can compare and sequence intervals of time 

Measurement: Time (1 week) 

 I can tell and write the time for quarter to and quarter past and draw the 
hands on a clock face to show these times 

Measurement: Time (1 week) 
 I can tell and write the time to the nearest 5 minutes and draw the 

hands on a clock face to show these times 

 

Geometry, Position and Direction (1 week) 

 I can identify and describe the properties of 2-D shapes, including the number of sides and 
line symmetry in a vertical line  

 I can compare and sort common 2-D shapes and everyday objects 

 I can order and arrange combinations of mathematical objects in patterns and sequences 
  

Geometry, Position and Direction (1 Week) 

 I can identify and describe the properties of 3-D shapes, including the 
number of edges, vertices and faces 

 I can identify 2-D shapes on the surface of 3-D shapes, [for example, a 
circle on a cylinder and a triangle on a pyramid] 

 I can compare and sort common 3-D shapes  
 

Geometry, Position and Direction (1 week) 
 I can use mathematical vocabulary to describe position, direction and 

movement, including movement in a straight line  
 I can distinguishing between rotation as a turn and in terms of right 

angles for quarter, half and three-quarter turns (clockwise and 
anticlockwise) 

Statistics (1 week) 
 I can interpret and construct simple tally charts, block diagrams 

 I can ask and answer simple questions by counting the number of objects in each category 
and sorting the categories by quantity 

 I can ask and answer questions about totalling and comparing categorical data 

Statistics (1 week) 
 I can interpret and construct simple pictograms and simple tables 

 I can ask and answer simple questions by counting the number of objects in 
each category and sorting the categories by quantity 

 I can ask and answer questions about totalling and comparing categorical 
data 

 

Statistics  
 

_____________________ 
 

 
 



 

 

Year:   ________________ 
 
Name: ________________ 

   Osmani Primary School Year Three Maths Planning and Assessment Tool 
Autumn 

Beginning 23 
(Total of 11 weeks) 

Spring 
Developing  24 

(Total of 11 weeks) 

Summer 
Secure  25 

(Total of 12 weeks) 

Higher  
Achiever: Greater 

Depth 
26 

Numbers to  100 and Place Value  (2 weeks) 

 I can identify, represent and estimate numbers using different representations, 
including the number line 

 I can add and subtract two-digit numbers mentally 

 I can find 10 more or less than a given number 

 I can count from 0 in multiples of 4 

 I can round any number to the nearest 10  

 I can read and write numbers up to 1000 in numerals and in words 

 I can compare and order numbers up to 1000 
 

Numbers to  100 and Place Value 
(2 weeks) 

 I can solve problems, including missing number problems, using number facts, place value, 
and more complex addition and subtraction 

 I can estimate the answer to a calculation and use inverse operations to check answers 

  I can find 100 more or less than a given number; recognise the place value of each digit in a 
three-digit number (hundreds, tens, ones) 

 I can count from 0 in multiples of  8 

 I can round any number to the nearest 10, 100  
 
 

Place Value (2 weeks) 

 I can find 1000 more or less than a given number; recognise the place value of 
each digit in a four-digit number (thousands, hundreds, tens, and ones)  

 I can order and compare numbers beyond 1000  

 I can round any number to the nearest 10, 100 or 1000  

 I can count from 0 in multiples of 50 and 100 

*  Pupils must securely 
understand all 
objectives from 
autumn, spring and 
summer  before 
attempting Greater 
Depth 
 
In order for pupils to 
achieve Greater Depth 
they must demonstrate 
that they can: 

 Work with 
independence, 
consistency and 
fluency. 

 Rapidly and 
accurately recall 
facts and apply 
these facts to 
solving problems 

 Use mathematical 
reasoning to adapt 
their working out 
when solving a 
problem if it does 
not work. 

 Explain how they 
have solved a 
problem and what 
they have learnt 
from the 
experience. 

 Be „Expert 
Learners‟ so that 
they can teach 
these skills to 
others 

 
. 

Addition and Subtraction - up to 4 digits (2 weeks) 

 I can add and subtract numbers mentally, including: a three-digit number and ones; a 
three-digit number and tens; a three-digit number and hundreds 

 I can add numbers using formal written methods of columnar addition  - Calculations 
Policy (using  apparatus -expanded layout based on partitioning) 

 I can subtract numbers using formal written methods of columnar addition and 
subtraction- Calculations Policy  (apparatus -expanded layout based on partitioning) 

Addition and Subtraction - up to 4 digits (2 weeks) 

 I can add numbers with up to three digits (including decimals with one decimal place)  using 
formal written methods of columnar addition– Calculation Policy (Expanded layout based on 
partitioning) 

 I can subtract numbers with up to three digits (including decimals with one decimal place)  
using formal written methods of columnar subtraction – Calculation Policy  (Expanded layout 
based on partitioning) 

 I can estimate the answer to a calculation and use inverse operations to check answers 

 I can add or subtract involving negative numbers set out on a number line 
 
 

Addition and Subtraction - up to 4 digits 
 (2 weeks) 

 I can solve problems, including missing number problems, using number facts, 
place value, and more complex addition and subtraction 
 

Multiplication and Division  
(2 weeks) 

 I can recall and use multiplication and division facts   

 I can write and calculate mathematical statements for multiplication and division 
using the multiplication tables that they know, including for two-digit numbers times 
one-digit numbers, using mental methods  

 I can multiply using a written method – Calculations Policy – grid method 

 I  can divide using a written method- calculations policy (single chunking- small 
numbers) 

Multiplication and Division  
 (2 weeks) 

 I can write and calculate mathematical statements for multiplication and division using the 
multiplication tables that they know, including for two-digit numbers times one-digit numbers, 
using formal written methods (grid method/chunking) 

 I can recall and use multiplication and division facts for the 4 multiplication tables 

 I can solve problems, including missing number problems, involving multiplication and 
division, including positive integer scaling problems and correspondence problems in which n 
objects are connected to m objects 

Multiplication and Division  
 (3 weeks) 

 I can recall and use multiplication and division facts for the 8 multiplication tables  

 I can solve problems, including missing number problems, involving multiplication 

and division, including positive integer scaling problems and correspondence 

problems in which n objects are connected to m objects 

 I can multiply using a written method – Calculations Policy – grid method 

 I can divide using a written method – Calculations Policy – chunking 

Money  (1 week) 

 I can add and subtract amounts of money to give change, using both £ and p in 
practical contexts 

Money  - link to + and – 

 I can solve problems involving money  

Money (1 week)  - link to + and - 

 I can solve problems involving money 
 
 

Fractions (1 week) 

 I can recognise, find and write fractions of a discrete set of objects: unit fractions and 
non-unit fractions with small denominators 

 I can count up and down in tenths 

 I can recognise that tenths arise from dividing an object into 10 equal parts and in 
dividing one-digit numbers or quantities by 10  

 

Fractions (1 week) 

 I can recognise and show, using diagrams, equivalent fractions with small denominators 
 

 I can add and subtract fractions with the same denominator within one whole [ for example,  

+  =  ]  

 I can compare and order unit fractions, and fractions with the same denominators 

Fractions (1 week) 
I can solve problems that involve fractions. 

Measurement: Length, weight, volume and perimeter (1 week) 

 I can measure, compare, add and subtract: lengths (m/cm/mm) ; mass (kg/g); 
volume/capacity (l/ml) 
 

Measurement: Length, weight, volume and perimeter (1 week) 

 I can measure the perimeter of simple 2-D shapes 
 

Measurement: Length, weight, volume and perimeter (1 week) 

 I can continue to measure using the appropriate tools and units, progressing to 
using a wider range of measures, including comparing and using mixed … and 
simple equivalents of mixed units (for example, 5m = 500cm) 

Measurement: Time  (1 week) 

 I can tell and write the time from an analogue clock, including using Roman numerals 
from I to XII, and 12-hour and 24-hour clocks 

 I can estimate and read time with increasing accuracy to the nearest minute 

 I can use vocabulary such as o‟clock, a.m./p.m., morning, afternoon, noon and 
midnight 

Measurement: Time  (1 week) 

 I can compare durations of events [for example to calculate the time taken by particular 
events or tasks] 

  I can record and compare time in terms of seconds, minutes and hours  

 I know the number of seconds in a minute and the number of days in each month, year and 
leap year 

Measurement: Time 
 

_____________________ 
 
 
 

Shape (1 week) 
 

 I can draw 2-D shapes and make 3-D shapes using modelling materials 

 I can recognise 3-D shapes in different orientations and describe them 
 

Angles (1 week) 

 I can recognise angles as a property of shape or a description of a turn 

 I can identify right angles, recognise that two right angles make a half-turn, three make three 
quarters of a turn and four a complete turn; identify whether angles are greater than or less 
than a right angle 

Lines (1 week) 

 I can identify horizontal and vertical lines and pairs of perpendicular and parallel 
lines 

 

Statistics  
 
 

_____________________ 
 
 

Statistics (1 week) 

 I can interpret and present data using bar charts 

 I can solve one-step and two-step questions [for example, „How many more?‟ and „How many 
fewer?‟] using information presented in scaled bar charts and pictograms and tables 

Statistics (1 week) 

 I can interpret and present data using pictograms and tables 

 I can solve one-step and two-step questions [for example, „How many more?‟ and 
„How many fewer?‟] using information presented in scaled bar charts and 
pictograms and tables_ 



 

 

Year:   ________________ 
 
Name: ________________ 

   Osmani Primary School Year Four Maths Planning and Assessment Tool 

 

Autumn 
Beginning 26 

(Total of 11 weeks) 

Spring 
Developing  27 

(Total of 11 weeks) 

Summer 
Secure  28 

(Total of 12 weeks) 

Higher Achiever: 
Greater Depth 

29 
 

Place Value (2 weeks) 

 I can find 1000 more or less than a given number 

 I can recognise the place value of each digit in a four-digit number (thousands, 
hundreds, tens, and ones) 

 I can order and compare numbers beyond 1000 

 I can solve number and practical problems that involve all of the above and with 
increasingly large positive numbers 

 I can identify, represent and estimate numbers using different representations 

 I can continue to round any number to the nearest 10, 100 or 1000  

 I can count in multiples of 6 
 

Place Value (1 week) 

 I can count backwards through zero to include negative numbers 

 I can count in multiples of 7 

 I can count in multiples of  9  
 

Place Value (1 week) 

 I can count in multiples of 25  

 I can count in multiples of 1000 

 I can read Roman numerals to 100 (I to C) and know that over time, the 
numeral system changed to include the concept of zero and place value 

 

*  Pupils must securely 
understand all 
objectives from 
autumn, spring and 
summer  before 
attempting Greater 
Depth 
 
In order for pupils to 
achieve Greater Depth 
they must demonstrate 
that they can: 

 Work with 
independence, 
consistency and 
fluency. 

 Rapidly and 
accurately recall 
facts and apply 
these facts to 
solving problems 

 Use mathematical 
reasoning to adapt 
their working out 
when solving a 
problem if it does 
not work. 

 Explain how they 
have solved a 
problem and what 
they have learnt 
from the 
experience. 

 Be „Expert 
Learners‟ so that 
they can teach 
these skills to 
others 

 
 

Problem solving- Addition and Subtraction 
 (2 weeks) 

 I can add numbers with up to 4 digits using the formal written methods of columnar 
addition (Calculation Policy- column method) 

 I can subtract numbers with up to 4 digits using the formal written methods of columnar 
subtraction where appropriate (Calculation policy- column method) 
 

Problem solving - Addition and Subtraction 
 (2 weeks) 

 I can estimate and use inverse operations to check answers to a calculation 

 I can solve addition and subtraction two-step problems in contexts, deciding which 
operations and methods to use and why 

 

Problem solving - Addition and Subtraction (2 weeks) 

 I can solve problems with addition and subtraction 
using a systematic approach 

Multiplication and Division  (2 weeks) 

 I can recall multiplication and division facts for multiplication tables up to 12 × 12 

 I can solve problems involving multiplying and adding, including using the distributive law 
to multiply two digit numbers by one digit, integer scaling problems and harder 
correspondence problems such as n objects are connected to m objects (chunking 
method) 
 

Multiplication and Division  (2 weeks) 

 I can recognise and use factor pairs  

 I can use place value, known and derived facts to multiply and divide mentally, 
including: multiplying by 0 and 1; dividing by 1; multiplying together three numbers 

 I can multiply two-digit and three-digit numbers by a one-digit number using formal 
written layout (grid method- see calculation policy) 
 

 

Multiplication and Division  (2 weeks) 

 I can multiply two-digit and three-digit numbers by a one-digit number using 
formal written layout  (see calculation policy grid method) 

Money (1 week) 

  I can compare numbers with the same number of decimal places up to two decimal 
places (money) 
 

Decimals  (1 week) 

 I can find the effect of dividing a one- or two-digit number by 10 and 100, identifying 
the value of the digits in the answer as ones, tenths and hundredths (place value grid) 

 I can recognise and write decimal equivalents of any number of tenths or hundredths 

 I can solve simple measure and money problems involving fractions and decimals to 
two decimal places 

 I can estimate, compare and calculate different measures, including money in pounds 
and pence 

 

Calculating with whole numbers and decimals (1 week) 

 I can recognise and write decimal equivalents to , ,  

 I can round decimals with one decimal place to the nearest whole number 

 Consolidation and application opportunities 

Fractions (1 week) 

 I can add subtract fractions with the same denominator 

 I can subtract fractions with the same denominator 
 

Fractions (1 week) 

 I can recognise and show, using diagrams, families of common equivalent fractions 

 I can count up and down in hundredths; recognise that hundredths arise when dividing 
an object by one hundred and dividing tenths by ten 

 

Fractions (1 week) 

 I can solve problems involving increasingly harder fractions to calculate 
quantities, and fractions to divide quantities, including non-unit fractions where 
the answer is a whole number 

 

Measurement: Length, weight, volume, perimeter and area (1 week)    

 I can measure and calculate the perimeter of a rectilinear figure (including squares) in 
centimetres and metres 

Measurement: Length, weight, volume, perimeter and area (1 week)    
  

 I can find the area of rectilinear shapes by counting squares 

Measurement: Length, weight, volume, perimeter and area (1 week)    

 I can convert between different units of measure [for example, kilometre to 
metre]  

 

Measurement: Time (1 week) 

 I can convert between different units of measure [for example, hour to minute] 

 I can write and convert time between analogue and digital 12- and 24-hour clocks 
 

 

      Measurement: Time (1 week) 

 I can solve problems involving converting from hours to minutes; minutes to seconds; 
years to months; weeks to days 
 

Measurement: Time  
 

_____________________ 
 
 

Geometry, Position and Direction 
(1 week) 

 I can describe positions on a 2-D grid as coordinates in the first quadrant 

 I can describe movements between positions as translations of a given unit to the 
left/right and up/down 

 I can plot specified points and draw sides to complete a given polygon 

Geometry, Position and Direction (1 week) 

 I can identify acute and obtuse angles and compare and order angles up to two right 
angles by size 

 

Geometry, Position and Direction (2 weeks) 

 I can compare and classify geometric shapes, including quadrilaterals and 
triangles, based on their properties and sizes  

 I can identify lines of symmetry in 2-D shapes presented in different orientations 

 I can complete a simple symmetric figure with respect to a specific line of 
symmetry 

 

Statistics 
 

_____________________ 
 

Statistics (1 week) 

 I can solve comparison, sum and difference problems using information presented in 
bar charts, pictograms, tables and other graphs 
 

Statistics (1 week) 
I can interpret and present discrete and continuous data using appropriate graphical 

methods, including bar charts and time graphs 
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Place Value  (1  week) 

 I can read, write, order and compare numbers to at least 1 000 000 and determine the 
value of each digit 

 I can count forwards or backwards in steps of powers of 10 for any given number up to 
1000 000 

 I can round any number up to 1 000 000 to the nearest 10, 100 

 I can solve number problems and practical problems that involve all of the above  

Place Value (1 week) 

 I can interpret negative numbers in context, count forwards and backwards with positive 
and negative whole numbers, including through zero 

 I can round any number up to 1 000 000 to the nearest, 1000 

Place Value  (2 weeks) 

 I can read Roman numerals to 1000 (M) and recognise years written in 
Roman numerals (Link through topic as much as possible) 

 I can round any number up to 1 000 000 to the nearest, 10 000 

 I can round any number up to 1 000 000 to the nearest 100 000  

*  Pupils must securely 
understand all objectives 
from autumn, spring and 
summer  before 
attempting Greater Depth 
 
In order for pupils to 
achieve Greater Depth they 
must demonstrate that they 
can: 

 Work with 
independence, 
consistency and 
fluency. 

 Rapidly and accurately 
recall facts and apply 
these facts to solving 
problems 

 Use mathematical 
reasoning to adapt 
their working out when 
solving a problem if it 
does not work. 

 Explain how they have 
solved a problem and 
what they have learnt 
from the experience. 

 Be „Expert Learners‟ 
so that they can teach 
these skills to others 

 
 

Problem Solving - Addition and Subtraction (2 weeks) 

 I can add and subtract numbers mentally with increasingly large numbers 

 I can add whole numbers with more than 4 digits, including using formal written methods 
(columnar addition) 

 I can subtract whole numbers with more than 4 digits, including using formal written 
methods (columnar subtraction) 

  

Problem Solving - Addition and Subtraction  
(2 weeks) 

 I can use rounding to check answers to calculations and determine, in the context of a 
problem, levels of accuracy 

 I can solve addition and subtraction multi-step problems in contexts, deciding which 
operations and methods to use and why 

Problem Solving - Addition and Subtraction (2 weeks) 

 I can solve problems involving addition, subtraction, multiplication and 
division and a combination of these, including understanding the 
meaning of the equals sign  

Multiplication and Division (2 weeks) 

 I can multiply and divide numbers mentally drawing upon known facts 

 I can multiply and divide whole numbers by 10, 100 and 1000 

 I can multiply numbers up to 4 digits by a one- or two-digit number using a formal written 
method, including long multiplication for two-digit numbers 

 I can identify multiples and factors, including finding all factor pairs of a number, and 
common factors of two numbers 

 I can recognise and use square numbers and cube numbers, and the notation for squared 
(
2
) and cubed (

3
) 

 I know and use the vocabulary of prime numbers, prime factors and composite (non-prime) 
numbers 

 I can establish whether a number up to 100 is prime and recall prime numbers up to 19 

Multiplication and Division - Solve Problems 
 (2 weeks) 

 I can solve problems involving multiplication and division including using their knowledge 
of factors and multiples, squares and cubes 

 I can divide numbers up to 4 digits by a one-digit number using the formal written method 
of long division and interpret remainders appropriately for the context  (calculation policy) 

 

Multiplication and Division - Solve Problems (2 weeks) 

 I can solve problems involving multiplication and division, including 
scaling by simple fractions and problems involving simple rates. 

  I can divide numbers up to 4 digits by a one-digit number using the 
formal written method of long  division and interpret remainders 
appropriately for the context 

 

Decimals (1 week) 

 I can read, write, order and compare numbers with up to three decimal places 

 I can recognise and use thousandths and relate them to tenths, hundredths and decimal 
equivalents 

 I can round decimals with two decimal places to the nearest whole number and to one 
decimal place 

 I can multiply and divide whole numbers and those involving decimals by 10 (place value 
grid) 

Decimals (1 week) 

 I can solve problems involving number up to three decimal places 

 I can multiply and divide whole numbers and those involving decimals by 100 (place value 
grid) 

Decimals (1 week) 

 I can use all four operations to solve problems involving measure [for 
example, length, mass, volume, money] using decimal notation, 
including scaling 

 I can multiply and divide whole numbers and those involving decimals 
by 1000 (place value grid) 

Fractions  (2 weeks) 

 I can recognise mixed numbers and improper fractions and convert from one form to the 

other and write mathematical statements > 1 as a mixed number [for example,  +  =  = 

1 ] 

 I can identify, name and write equivalent fractions of a given fraction, represented visually, 
including tenths and hundredths 

 I can read and write decimal numbers as fractions [for example, 0.71 = ] 

Fractions  (2 weeks) 

 I can compare and order fractions whose denominators are all multiples of the same 
number 

 I can add and subtract fractions with the same denominator and denominators that are 
multiples of the same number”  

 I can recognise the per cent symbol (%) and understand that per cent relates to „number 
of parts per hundred‟, and write percentages as a fraction with denominator 100, and as a 
decimal 
 

Fractions  (2 weeks) 

 I can multiply proper fractions and mixed numbers by whole numbers, 
supported by materials and diagrams 

 I can solve problems involving multiplication and division, including 
scaling by simple fractions and problems involving simple rates 

 I can solve problems which require knowing percentage and decimal 

equivalents of , , , , and those fractions with a denominator of a 

multiple of 10 or 25 

Measurement: Angles, 2D and 3D Shape and Transformations 
 (2 weeks) 

 I know angles are measured in degrees: estimate and compare acute, obtuse and reflex 
angles 

 I can draw given angles, and measure them in degrees (
o
) 

 I can identify: angles at a point and one whole turn (total 360
o
); angles at a point on a 

straight line and  a turn (total 180
o
); other multiples of 90

o
 

 Measurement: 2D and 3D Shape and Transformations  
(2 weeks) 

 I can identify 3-D shapes, including cubes and other cuboids, from 2-D representations 

 I can use the properties of rectangles to deduce related facts and find missing lengths and 
angles 

 I can distinguish between regular and irregular polygons based on reasoning about equal 
sides and angles 

 I can identify, describe and represent the position of a shape following a reflection or 
translation, using the appropriate language, and know that the shape has not changed 

Measurement: Volume and Area  (1 week) 

 I can calculate and compare the area of rectangles (including squares), 
and including using standard units, square centimetres (cm

2
) and 

square metres (m
2
) and estimate the area of irregular shapes 

 I can estimate volume [for example, using 1 cm
3
 

blocks to build cuboids 
(including cubes)] and capacity [for example, using water 

Measurement: Time  
_____________________ 

 

Measurement: Time- through using and applying +/- 

 I can solve problems involving time 
 

Measurement: Time - through using and applying +/- (1 week) 

 I can solve problems involving time 
 

Statistics- Line Graphs (1 week) 

 I can solve comparison, sum and difference problems using information presented in a line 
graph 
 

Statistics-Timetables (1 week) 

 I can complete, read and interpret information in tables, including timetables 

Statistics 
_____________________ 
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Place Value -Integers  

 I can read, write, order and compare numbers up to 10 000 000 and determine the value of each digit  

 I can use negative numbers in context, and calculate intervals across zero  

 I can solve number and practical problems that involve all of the above. 

Place Value- Integers  

 I can round any whole number to a required degree of accuracy  

 I can generate and describe linear number sequences  

 I can solve number and practical problems that involve all of the above. 

Calculation Problems 

 I can use their knowledge of the order 
of operations to carry out calculations 
involving the four operations 

*  Pupils must securely 
understand all 
objectives from 
autumn, spring and 
summer  before 
attempting Greater 
Depth 
 
In order for pupils to 
achieve Greater Depth 
they must demonstrate 
that they can: 

 Work with 
independence, 
consistency and 
fluency. 

 Rapidly and 
accurately recall 
facts and apply 
these facts to 
solving problems 

 Use mathematical 
reasoning to adapt 
their working out 
when solving a 
problem if it does 
not work. 

 Explain how they 
have solved a 
problem and what 
they have learnt 
from the 
experience. 

 Be „Expert 
Learners‟ so that 
they can teach 
these skills to 
others 

 
. 

Addition and Subtraction: whole numbers  

 I can use a formal method to add 

 I can use a formal method to subtract 

 I can solve problems involving addition and subtraction 

 I can perform mental calculations, including with mixed operations and large numbers 

 I understand that subtraction is the inverse of addition 

Addition and Subtraction: whole numbers  

 I can solve addition and subtraction multi-step problems in contexts, deciding which operations and 
methods to use and why 

 I can use estimation to check answers to calculations and determine, in the context of a problem, levels 
of accuracy. 

 

 

Multiplication and Division: whole numbers  

 I can multiply multi-digit numbers up to 4 digits by a two-digit whole number using the formal written method 
of the grid method. (Calculations Policy) 

 I can divide number sup to 4 digits by a two-digit whole number using the formal written method of chunking 
and interpret remainders as whole number remainders or by rounding as appropriate for the context 

 I can perform mental calculations, including with mixed operations and large numbers 
 I understand the division is the inverse of multiplication 

Multiplication and Division: whole numbers  

 I can multiply multi-digit numbers up to 4 digits by a two-digit whole number using the formal written 
method of long multiplication  

 I can divide number sup to 4 digits by a two-digit whole number using the formal written method of long 
division and interpret remainders as whole number remainders, fractions or by rounding as appropriate 
for the context. 

 I can use estimation to check answers to calculations and determine, in the context of a problem, levels 
of accuracy. 

 I can use my knowledge of the order of operations to carry out calculations involving the four operations 
including the use of brackets (e.g. 2 + 1 X 3 = 5 or (2+1) x3 = 9) 

Calculation Problems 

 I can solve problems involving addition, 
subtraction, multiplication and division    

 I can use estimation to check answers to 
calculations and determine, in the context 
of a problem, an appropriate degree of 
accuracy 

Decimals  

 I can identify the value of each digit in numbers given to three decimal places and multiply and divide 
numbers by 10, 100 and 1000 giving answers up to three decimal places 

Decimals  

 I can multiply one-digit numbers with up to two decimal places by whole numbers. 

 I can use written division methods in cases where the answer has up to two decimal places. 

 I can solve problems which require answers to be rounded to specified degrees of accuracy 

 

Fractions  

 I can use common factors to simplify fractions; use common multiples to express fractions in the same 
denomination 

 I can compare and order fractions, including fractions > 1 

 I can add and subtract fractions with different denominators and mixed numbers, using the concept of 
equivalent fractions 
 

Fractions  

 I can multiply simple pairs of proper fractions, writing the answer in its simplest form [for example,    = 

] 

 I can divide proper fractions by whole numbers [for example,  ÷ 2 =  ] 

 I can associate a fraction with division and calculate decimal fraction equivalents [for example, 0.375] for 

a simple fraction [for example, ]   

 

Percentages and Statistics  

 I can recall equivalences between simple fractions, decimals and percentages 
 

Percentages and Statistics  

 I can recall and use equivalences between simple fractions, decimals and percentages, including in 
different contexts. 

 I can interpret and construct pie charts and line graphs and  

 I can use these to solve problems 

 I can calculate and interpret the mean as an average. 

 

Ratio and Proportion 

 I can solve problems involving the calculation of percentages [for example, of measures, and such as 
15% of 360] and the use of percentages for comparison (link to percentages) 

 I can solve problems involving similar shapes where the scale factor is known or can be found (link to 
geometry) 

Ratio and Proportion 

 I can solve problems involving the relative sizes of two quantities where missing values can be found by 
using integer multiplication and division facts(link to algebra)  

 I can solve problems involving unequal sharing and grouping using knowledge of fractions and multiples 
(link to fractions) 

 

Algebra  

 I can express missing number problems algebraically (link to calculations work, length, coordinates and angles.) 

Algebra  

 I can generate and describe linear number sequences (with fractions) 

 I can use simple formulae use simple formulae 

 I can  find pairs of numbers that satisfy an equation with two unknowns 

 I can enumerate possibilities of combinations of two variables. 
 

 

Measurement: Length, mass, weight, volume  

 I can read, write and convert between standard units converting measurements of length, mass, volume 
and time from a smaller unit of measure to a larger unit, and vice versa, using decimal notation up to 
three decimal places. 

 I can convert between miles and kilometres 

 I can solve problems involving the calculation and conversion of units of measure, using decimal notation 
up to three decimal places where appropriate  

 I can revise area and perimeter from Year 5. 

Measurement: Length, mass, weight, volume  

 I can recognise that shapes with the same areas can have different perimeters and vice versa  

 I can recognise when it is possible to use formulae for area and volume of shapes  

 I can calculate the area of parallelograms and triangles  

 I can calculate, estimate and compare volume of cubes and cuboids using standard units, including 
cubic centimetres (cm

3
) and cubic metres   (m

3
), and extending to other units [for example, mm

3
 

and 
km

3
] 

 

Measurement: Length, mass, weight, 
volume 

 
 

 
To consolidate and 

 apply 

Measurement: Time – apply through problem solving for the 4 calculations 
 

Measurement: Time – apply through problem solving for the 4 calculations 
 

 

Geometry, Position and Direction  

 I can describe positions on the full coordinate grid (all four quadrants)  

 I can draw 2-D shapes using given dimensions and angles  

 I can draw and translate simple shapes on the coordinate plane, and reflect them in the axes.  

 I can recognise, describe and build simple 3-D shapes, including making nets – through  topic work 

 I can recognise angles where they meet at a point  

 I can compare and classify geometric shapes based on their properties and sizes and find unknown angles 
in any triangles, quadrilaterals, and regular polygons  

Geometry, Position and Direction  

 I can illustrate and name parts of circles, including radius, diameter and circumference and know that the 
diameter is twice the radius  

 I can solve number and practical problems that involve all of the above 

 I can recognise angles where they meet at a point, are on a straight line, or are vertically opposite, and 
find missing angles.  

 I can solve number and practical problems that involve all of the above 
 

Geometry, Position and Direction  
 

To consolidate and apply 



 

 

 
 
 
 
 
 



 

 

 
Appendix 3 

QCA Extended Scales for Assessing Pupil Who Have English as an Additional Language 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Achieving Step 1 (S1) 

QCA descriptors Pupils within level... 

Listening 
Pupils listen attentively for short bursts of time. They use non-
verbal gestures to respond to greetings and questions about 
themselves, and they follow simple instructions based on the 
routines of the classroom. 

� Attend to what others do e.g. watches and may imitate 
� Are alert to words addressed to them, although may remain 
silent for weeks or months 
� Respond with non verbal gestures e.g. nodding smiling to 
friendly approaches 
� Respond to English in L1 
� Concentrate for short periods 
� Responds appropriately to simple instructions to whole class 
e.g. sit down 
� Recognises names of some familiar classroom objects 

Speaking 
Pupils echo words and expressions drawn from classroom 
routines and social interactions to communicate meaning. They 
express some basic needs, using single words or phrases in 
English. 

� Use single words to indicate instructions, greetings, requests 
e.g. yes/no, hello/goodbye 
� Use words and phrases from familiar classroom routines e.g. 
answer name on register, ask about next lesson 
� Differentiate questions and statements by gestures and 
intonations e.g. toilet, 
� Use words without connection between them or inflections 
� Can communicate likes/dislikes dietary requirements 

Reading 
Pupils participate in reading activities. They know that, in 
English, print is read from left to right and from top to bottom. 
They recognise their names and familiar words and identify 
some letters of the alphabet by shape and sound. 

� Can read own name 
� Can recognise some words / symbols in context e.g. Nike 
� Takes part in reading activities 
� Can follow a line of print from left to right and page read from 
top to bottom 
� If without prior literacy experience, learn to handle books and 
recognise they can be grouped by topic 
� Is beginning to recognise some individual sound/symbol 
relationships in English 

Writing 
Pupils use English letters and letter-like forms to convey 
meaning. They copy or write their names and familiar words, 
and write from left to right. 

� May produce similar texts to English L1 pupils if very young 
� May include elements of writing from L1, or use knowledge 
from L1 
� Reflects English conventions in directionality and layout on 
page 
� Can copy name and some familiar words 
� Can write own name and some familiar words independently 
 



 

 

 
QCA Extended Scales for Assessing Pupil Who Have English as an Additional Language 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 

Achieving Step 2 (S2) 

QCA descriptors Pupil within level...… 
Listening 
Pupils understand simple conversational English. They 
listen and respond to 
the gist of general explanations by the teacher where 
language is supported 
by non-verbal cues, including illustrations. 

Have growing stamina to listen 
Can attend to and understand key words in face to face 
exchanges if 
supported by clear, repetitive contextual cues 
Can carry out tasks or follow instructions without needing 
to see the 
response modelled in full. 
Can understand gist of curriculum focused teacher talk 
with visual 
support and repetition 

Speaking 
Pupils copy talk that has been modelled. In their speech, 
they show some 
control of English word order and their pronunciation is 
generally intelligible. 

Copy talk that has been modelled 
Begin to initiate talk in ways that invite response 
Use single words and simple phrases. 
Demonstrate some control over word order e.g. I go toilet 
Pronunciation is generally intelligible 

Reading 
Pupils begin to associate sounds with letters in English 
and to predict what 
the text will be about. They read words and phrases that 
they have learned 
in different curriculum areas. With support, they can follow 
a text read aloud. 

to use sound symbol correspondence 
Recognise and name most letters of the alphabet 
Read whole words and phrases learned in the curriculum 
Can follow a simple text read aloud with support e.g. 
visuals, prior 
discussion 
� Supported by teacher or adult , can make some use of 
reference 
material 
Writing 

Writing 
Pupils attempt to express meanings in writing, supported 
by oral work or 
pictures. Generally their writing is intelligible to 
themselves and a familiar 
reader, and shows some knowledge of sound and letter 
patterns in English 
spelling. Building on their knowledge of literacy in another 
language, pupils 
show knowledge of the function of sentence division. 
 

Attempt to express meaning through writing show 
knowledge of letter 
strings and/or simple words 
In spelling of simple words draw on phonic and visual 
patterns 
Can write if closely linked to talk around the text 
supported by pictures, 
given phrases or objects e.g. labelling 
Can read back some of what is written 
Need their writing to be interpreted by someone familiar 
with its immediate context 
May attempt to use full stops 



 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
Intervention Protocols  

for Teachers, Teaching Assistants  
and Children 

 
 
 



 

 

Where Quality First Teaching enables most children to progress at age related 
expectations, some children find it more difficult to access the curriculum.  In 
many cases activities can be identified and delivered within the classroom.  
However, there are a small number of children who will need supplementary 
intervention.  These few will need a more tailored series of lessons to help them 
revisit new learning, rehearse new skills, remove bad habits and replace them 
with strategies to help them become more independent learners. 
 
In these instances protocols must be put in place to monitor progress and 
transference of skills from the intervention to the classroom and to ensure that 
children continue to take an active role in all aspects of the curriculum.  In order 
for this to happen all adults and children must put in place the following 
protocols: 
 
•Intervention teachers/teaching assistants must give class teachers timetables 
and rotas of children‟s lessons.  These will also include the room in which the 
intervention takes place (See example in Appendix 1).  Unfortunately, due to 
restricted timetabling, some children may miss a series of lessons covering the 
same unit/topic. 
 
Monitoring progress and transference of skills 
 
1.Formal meetings between the class teacher and the intervention teacher must 
take place at regular intervals to discuss progress and transference of skills.  In 
particular at the beginning and end of the series of lessons.  It is important that 
during the intervention there is always two-way communication.  If concerns 
arise during this time the intervention manager or SENCo should be made 
aware of these as soon as possible, do not wait until the end of the programme. 
 
2.Meetings must take place between class teachers and intervention teachers 
on either the Tuesday or Wednesday of whole school assessment point weeks 
in order to discuss progress and agree levels. 
 
3.The deliverer of the intervention must monitor transference of skills into the 
classroom by using two or three sessions across the programme to 
support/encourage children to use their skills within the classroom lesson 
context. 
 
4.The class teacher must observe all children taking part in an intervention at 
least once, especially within the last two weeks of the intervention, in order to 
observe the progress made by the children and to ensure that they are working 
at the same skill level within the classroom .  Teachers may also find this useful 
at assessment points.  Observations should take place during PPA times as 
they will inform planning for these children within the classroom.  If interventions 
do not take place during PPA time, it would be possible to rearrange PPA with 
another year group in order to facilitate the observations. 
 



 

 

Monitoring curriculum coverage 
 
As mentioned above, some children may miss a topic/unit of study due to 
restrictions to timetabling for the intervention teacher.  Where this may be an 
issue, classroom numeracy and literacy can be rotated weekly to ensure that 
intervention children do not always miss the same lessons each week. 
 
At the point the child leaves the classroom to attend their intervention, a note 
must be made in the work book the child is using at that time.  The note will 
identify the name of the intervention and be written in red pen, at the point the 
child left the room. 
 
  
 
Setting up responsibilities and protocols within the classroom 
 
1.Talk partners can explain the activity to their partner, on their return to class, 
enabling them to engage in the whole class learning intention. 
 
2.Teaching Assistants can work with the child/ren on their return to class, 
enabling them to engage in the whole class learning intention. 
 
3.Children returning to class can respond to yesterday‟s feedback, enabling the 
class teacher/ teaching assistant time to leave their focus group at a point 
where they will be able to work independently, before explaining the activity to 
the returned child. 
 
4.An activity basket containing either maths or literacy activities can be created.  
A child returning to a maths lesson may choose a maths challenge to engage in 
(see Appendix 2 for examples).  This could be linked to the unit being studied in 
class at the time or to develop a skill previously taught (T-drive – numeracy – 
whole school math resources – challenges).  
Alternatively, a child returning to a literacy lesson may choose from a 
comprehension task, some sentence level work, an Alan Peat word game or a 
poster text type activity (T-drive – literacy –Alan Peat resources).   
 
Any resources required for activities should be prepared in advance and placed 
with the activities ready for the children to use. 
 
5.Where appropriate, the intervention teacher could provide work, such as 
reading a book or beginning their homework, for the child to do on their return to 
class,  
 
It will be up to the class teacher whether all or one of the above suggestions is 
put in place within the classroom.  The protocol chosen may depend on the 
activity taking place in the classroom.  Children should know what is expected 
of them before they go to their intervention in order to be able to settle down to 



 

 

an activity as soon as they return to class.  All children and teaching assistants 
will need to be made aware of their responsibilities.  In some cases they may 
also need to be trained in what to do.  
 
Monitoring and ensuring on-going progress after intervention 
 
Interventions are not „cures‟ for learning difficulties but they do provide children 
with opportunities and skills to find ways to make their learning easier.  A 
completed series of lessons does not mean that the child‟s difficulties no longer 
exist.  These children will still need close monitoring and, in some cases, further 
support. 
 
Children in Tier 3 interventions (Reading Recovery, Numbers Counts and 
GROW@KS2) 
 
Three weeks prior to the end of the intervention a transition meeting between 
the SENCo, Intervention manager, intervention teacher and class teachers 
should be organised to take place within a week of the exit assessments being 
carried out. 
 
This meeting will include: 
 
1.Discussion of the child‟s/ren‟s progress, including evidence gathered from the 
lessons and assessments. 
 
2.Planning for strategies to use in the classroom, including a discussion of the 
recommendations from the intervention teacher, identification of areas to 
consolidate and next steps including specific prompts and resources.   
 
3.An evaluation of the effectiveness of the intervention  (Appendix 3). 
For interventions monitored or delivered by Tracey Grant, termly reviews of 
progress of children will be held with the SENCo. 
 
Children in Tier 2 interventions 
 
Three weeks prior to the end of the intervention a transition meeting between 
the intervention teacher and class teacher should be organised to take place 
within a week of the exit assessments being carried out. 
 
This meeting will include: 
 
1.Discussion of the child‟s/ren‟s progress, including evidence gathered from the 
lessons and assessments.  Where progress was not deemed to be appropriate 
the intervention manager must be informed. 
 
2.Discussion of areas needing further attention and consolidation. 
 



 

 

3.An evaluation of the effectiveness of the intervention (Appendix 3). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

 
 
 
 

Appendix 1-  Example of Timetable/Rota for a daily, 30 minute intervention 
 
 
Week 1 
03/11 
01/12 
 
 
 
 
 
 
Week 2 
10/11 
08/12 
 
 
 
 
 
 
Week 3 
17/11 
15/12 
 
 
 
 
 
 
Week 4 
24/11 
22/12 
 
 
 
 

 Mon Tues Wed Thur Fri 

9.00-9.30 A B C D A 

9.30-10.00 B C D A B 

10.00-10.30 C D A B C 

Assembly and Playtime 

11.00-11.30 D A B C D 

 Mon Tues Wed Thur Fri 

9.00-9.30 B C D A B 

9.30-10.00 C D A B C 

10.00-10.30 D A B C D 

Assembly and Playtime 

11.00-11.30 A B C D A 

 Mon Tues Wed Thur Fri 

9.00-9.30 C D A B C 

9.30-10.00 D A B C D 

10.00-10.30 A B C D A 

Assembly and Playtime 

11.00-11.30 B C D A B 

 Mon Tues Wed Thur Fri 

9.00-9.30 D A B C D 

9.30-10.00 A B C D A 

10.00-10.30 B C D A B 

Assembly and Playtime 

11.00-11.30 C D A B C 
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Appendix 2- Examples of maths 
challenges

 
 



 

 

 



 

 

Appendix 3- Example of evaluation of intervention and its effectiveness record  
 
Year Group: 1  Term: Autumn 2 Member of staff:  Georgie  Intervention:    Reading Recovery 
 
Length of Intervention: 12-20 weeks Delivery method:  1:1 daily 
 

Children 
 

Starting 
Level 

Current 
Level 
AP1 
Oct 

Current 
Level 
AP2 
Dec 

Target 
Level 

Level 
Achieved 

Exit- AP3/4 
Feb/Apr 

Current 
Level 
after 

intervention 
AP4 Apr  

FSM 
 

Next Steps/Comment 

R W R W R W R W R W R W   

A 14 14 16 15 17 17 19 19 19 19    
Progress has recently started to accelerate and 
confidence is growing.  (exit 10/04- AP4) 

B 15 15 17 16 18 18 19 19 19 18   Y 
Concerns over retention and confidence.  Now 
working with Lydia. (exit 27/03 - AP4) 

C 13 15 14 16 16 17 19 19 19 19 20 19 Y 
Accelerated progress has been made.  Ongoing 
monitoring will take place. (exit 25/01- AP3) 

D 14 14 15 15 16 16 19 19 17 16 18 17 Y 
D has been referred for further support.  (exit 13/02 - 
AP3) 

Reading assessments are based on running records taken at final assessment, writing is based on teacher assessment. 
 
Outline of the work undertaken:  
Speaking and listening skills developed, reading and writing:- problem solving strategies, self-monitoring strategies, comprehension, retention, vocab extension… 
Development of conversational skills in order to organise thoughts and ideas into coherent, syntactically accurate sentences.   
  
Impact on attainment & progress:  
The children are applying their skills into the classroom, in particular A and C.  All children have made progress, some at a more accelerated rate than others.  A, 
B and C seem to be on track for their age.   
 
Impact on learning:  
All children are having a go and applying their skills into the classroom.  They seem to have an opinion about what they are learning and are keen to ask 
questions, engaging more fully.  Class teachers have noticed improved independence and quality of work with children meeting their learning intentions and 
being more confident about their abilities.  The children are becoming more consistent in applying Magic 4, using connectives and more descriptive vocabulary. 
 
Evaluation of effectiveness of the Reading Recovery: 
All children have made progress which is being consistently transferred into the classroom for most of them.  The one to one lessons identified a few areas of 
development which will need to be monitored and supported by other staff members and agencies. 


